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 Some useful assessment tools
1
Introduction

Senior managers and teachers in school are sometimes concerned that a pupil with English as an additional language may also have special educational needs.  They do not wish to make hasty decisions while the child is at an early stage of learning English.  However they are aware that a child with Special Educational Needs should be identified as quickly as possible to enable them to access appropriate support.

The following document has been put together to assist schools in determining reliably whether a pupil’s lack of progress is due to their stage of language acquisition or whether the pupil has Special Educational Needs. 
It sits within the context of Education Bradford’s Vision for Inclusion:

‘Inclusion is not a simple concept but a continuous process concerned with identifying and removing barriers to the presence, participation and achievement of all children and young people – with an emphasis on those learners who may be vulnerable and in need.’

The filter questions that follow have been devised to provide a ‘map’ for practitioners to follow based on good English as an Additional Language (EAL) and Special Educational Needs (SEN) practice.  Throughout this document it is assumed that the following principles will be central to practitioners’ thinking and to school practice. 

2
Principles

· All teachers are responsible for language teaching and much of their usual practice will support pupils with EAL. 

· Specialist EAL work should generally be class-based, working collaboratively with class/subject teachers, with joint planning/review.
· The school’s induction policy should require information to be collected in relation to any special needs eg hearing impairment, speech therapy; languages spoken (language mapping), previous educational history, supplementary schooling, language development in L1 and L2, parental interviews and continued parental involvement. 
· The school has a commitment to professional development of all staff in relation to additional language acquisition.  Research shows that it takes one to two years for bilingual learners to develop fluency in social, conversational English but much longer (five to seven years) to acquire fluency in subject/curriculum related English.  Bilingual pupils acquire an additional language most effectively when they are engaged in learning, not when the focus is on English.  They need supported access to class work at an appropriate cognitive level and focused support for using English across the curriculum.

· Teachers use specific support strategies eg additional verbal support, repetition, modelling, visual support, non-verbal gestures, pictures and active learning strategies.

· Pupils have access to strong English language peer models and collaborative tasks.  Pupils acquire social/functional English from peer interaction.  Subject related vocabulary/structures, eg English for science or mathematics investigations, are best acquired through small group collaborative work where talk and interaction are central to the task.

· Individual learning styles are recognised and provided for by the school.
3
A Checklist of Good Practice
 - Key Questions
3a
Planning

· Does the planning identify EAL learners in need of additional support, and include not only those in the early stages of learning English, but also the more advanced learners of English who need continuing support?
· Does the planning identify enhanced opportunities for speaking and listening?
· Is there a clear focus on both the language (in respect of speaking and listening, reading, writing and key concepts) and the subject content on the lesson?
· Are flexible grouping strategies used that recognize both the learning needs and language development needs of EAL learners and encourage them to work collaboratively in small groups/pairs:

a with fluent English speakers who can provide good models of English, and

b when appropriate, with pupils who share the same first language to enable them to talk through ideas at a greater depth and help each other?
· Where additional EAL support is available:

Are lessons planned collaboratively with EAL teachers?

Are teaching assistants appropriately briefed?
· Are particular support programmes, eg speech therapy, reading recovery, Talking Partner programmes etc integrated and planned for?
3b
Leadership and management

· Does the leadership team ensure that all staff are aware that they have a responsibility for language teaching?  Where appropriate is specialist EAL work class-based and based on working collaboratively with class/subject teachers with joint planning/review?
· Does the curriculum reflect and draw on pupils’ cultural, religious and linguistic knowledge and experiences, and do resources present positive images of those experiences?
· Does monitoring, review and evaluation take place to determine the extent to which pupils have achieved their language objectives as well as their learning objectives?
· Is assessment for learning used to inform the future planning and teaching of both language content and subject content?
· Is a pupil’s performance looked at across a range of subject areas so that an accurate picture is established as to whether the problems they are experiencing in the classroom are due to limitations in their understanding and use of English or whether they result from special educational needs?
· Does the school monitor, review and evaluate the effectiveness of their SEN provision against pupil progress?
· Is the school committed to the continuation of EAL support when a pupil has been identified as having a Special Education Need and is this integrated into the individual learning plans for the pupil?
· Is the school committed to providing for a range of learning styles and does the school recognise the impact of the learning environment on pupil achievement?
3c
Teaching methods/strategies
· Do lessons draw on pupils’ prior knowledge and experience?
· Do teachers plan effectively to provide for a range of learning styles and differentiated work? 
· Do lessons include strategies that help EAL learners to internalise and apply new subject-specific language?
· Rich contextual support provided to reinforce language learning and facilitate pupil participation in the lesson, such as adapted materials, additional resources, and good visual support (particularly for new vocabulary and new learning) eg:
objects/artefacts

pictures, photographs and symbols

lists of key words/phrases

prompt sheets, writing frames

diagrams, graphs and charts, plus

a combination of expressions, gestures, tone of voice, stress, body language?
· Are lots of opportunities provided
a
for the key language (spoken and written) to be clearly modelled?
b
for pupils to use the key language in the context of the topic?
· Are opportunities provided to use pupils’ first languages to support cognitive/academic development, enhance understanding and support the development of English?
· Is scaffolding provided to support the learning of language and subject content, eg:
a key word lists for subject specific vocabulary with picture support where necessary

b word banks, picture prompts, sequencing cards, sentence maker and picture dictionaries/bilingual dictionaries to support developing writing

c dual language materials

d key visuals (visual aids/graphic organizers)
e writing frames with headings, picture prompts and/or sentence starters, plus summaries of key points, key vocabulary, and oral rehearsal before writing

f writing frames that support the development of writing in different genres

g written summaries to help with revision

· Is pupil understanding monitored regularly, eg by questioning?

3d
Use of resources

· Are pupils provided with resources to support the learning of language and subject content, eg:
a first language resources, including bilingual dictionaries

b glossaries

c personal vocabulary books

d visual organizers and visual aids, eg diagrams, graphs, charts, objects/artefacts, pictures, photographs, symbols
e
visual aids that are culturally relevant including positive images of cultures and countries which are familiar to pupils

g
use of ICT to provide interactive learning?
3e
Support for homework

· Is homework clearly explained in terms of length, content, structure and main points?
· Are language and subject learning objectives reinforced?
· Are scaffolding/additional materials provided to facilitate independent work?

3f
Parental involvement and induction
· Does the school recognise the need for the direct involvement of parents/carers and children in the process of decision making throughout the pupil’s school life, as emphasized in the DfES EAL Toolkit and the SEN Code of Practice 2001?

· Is special provision made to ensure successful communication, for example providing a translator? 
· Is there a school induction policy which will support families who are new to their school?  Such a document will provide valuable information regarding a child’s physical and social development, previous schooling, languages spoken and to whom etc. 
3g
Beginner bilingual learners

· Do the bilingual support, where possible; inform parents of National Curriculum assessment procedures and the content and purpose of records of achievement.
· Are classroom observations and parent/pupil meetings used to establish first language oracy/literacy skills and formally record bilingual skills such as code switching?
· Is knowledge of the pupil’s first language skills used to plan support for English?
· Do records of achievement give credit for extra-curricular community achievements, eg Koranic studies at the mosque, weekend community language classes?
· Do teaching staff gather information in relation to previous learning/teaching styles? Small group work may be unfamiliar and the skills may need to be taught.
· Do teaching staff distinguish between the child’s competence in social, conversational English and the need for support in taking on a range of subject based vocabulary and structures, scientific investigations, mathematical problem solving?
· Do activities provide additional visual support, repetition, bilingual support?
· Is pupils’ developing use of English across the curriculum, including receptive understanding: non-verbal gestures, body language, social interaction and other indicators of understanding recognised and recorded?
· Are previous educational experiences and achievements in countries of origin recorded through parent/pupil conferences and any differences in curriculum coverage noted?
· Is evidence of achievement in the understanding and use of English gathered from all areas of the curriculum, especially mathematics/science, where concepts are accessible through thought in the first language?
· Is information about religious/background information, dietary requirements, clothing appropriateness etc recorded?
4
Process of assessment where there are concerns
Schools should make sure that a child’s performance is looked at across a range of subject areas to establish accurate picture of whether the problems they are experiencing in the classroom are due to limitations in their understanding and use of English or whether they result from Special Educational Needs. 

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

(SEN Code of Practice 2001)

Children have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them.  Children have a learning difficulty if they:

a have a significantly greater difficulty in learning than the majority of children of the same age; or

b have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local education authority;
c are under compulsory school age and fall within the definition at (a) or (b) above or would so do if special educational provision was not made for them.

Schools need to recognise when lack of progress may be linked to a learning difficulty.  If this is the case the following areas of need should be considered:

· Communication and interaction

· Cognition and learning

· Behavioural, emotional and social development

· Sensory and/or physical
5
Filter Questions

If a pupil is identified as having Special Educational Needs (SEN) their needs in relation to English as an additional language (EAL) must continue to be supported.  All decisions should be based on good evidence collected in a variety of circumstances over a period of time.  All evidence should be accurately recorded and dated.  Assessment of a pupil’s progress should be kept in line with the school assessment policy.  Extra assessment information may be recorded to look specifically at the development of the pupil’s social and academic use of English across curriculum areas.

The filter questions which follow are intended as a starting point for initial assessment once a cause for concern has been identified.  All assessments where possible and where appropriate should be conducted in the pupil’s home language (L1) and English (L2). 

For the purpose of these filter questions:

Language assessment refers to the use of tools such as Bradford’s Expressive Language Record, Education Bradford’s EAL Pupil Assessment Profile, analysis of writing and reading samples and close observation of language use across the learning environment and socially. 

Special Educational Needs Assessment refers to the use of assessment tools such as those above as well as specifically designed activities to assess specific skills, knowledge and understanding at school level.  Teachers can refer to the Learning Support Service Guidance documents covering a wide range of special educational needs to support their own identification of pupil’s learning needs.  The General Learning Difficulties coloured grid with National Curriculum levels will also provide support for identifying those pupils with learning needs. All of these are available at this link: 

hhtp://www.educationbradford.com/SEN/SEN+Scho 
Schools should remember that dialogue with parents/carers is crucial to a full understanding of the pupil and to gain the support of the family/carers.
Filter Questions
Please note:

· L1 refers to the pupil’s home language

· L2 refers to English

· 5a
Lack of Response: (verbal or non-verbal)

	Has the pupil had less than six months exposure to English?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Does the pupil respond through body language or physical actions?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Is the language used by the teacher appropriate for the pupil’s stage of English development?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Special Educational Needs Assessment
	
	


5b
Problems with listening:

	Are the support materials and language used by the teacher appropriate for the pupil’s stage of English development?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Is the content of the curriculum culturally familiar to the pupil and within their experience?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Can the pupil listen well in the language(s) of home?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Special Educational Needs Assessment
	
	


5c
Problems with understanding:

	Are the support materials and the language used by the teacher appropriate for the pupil’s stage of English development?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Is the content of the discussion/interaction culturally familiar to the pupil and within their experience?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Can the pupil understand age appropriate intructions in L1 and L2?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Special Educational Needs Assessment
	
	


5d
Lack of oral expression over a range of skills:

	Has the pupil had less than  two years exposure to English?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Could the pupil feel threatened by or ill at ease with the classroom situation?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Are inaccurate structures used by the pupil usual for those learning English as a second language?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Are the inaccurate structures used by the pupil possibly influenced by other languages used by the pupil?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Can the pupil use their own language(s) over a range of language skills as appropriate for their age and education experience?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Special Educational Needs Assessment
	
	


5e
Difficulty in progressing in areas of the curriculum other than English:

	Are the support materials appropriate and the instructions and explanations given in language appropriate for the pupil’s stage of development in that language?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Can the pupil understand the task(s) when supported by visual materials or if the task is language free?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Is the pupil capable of understanding the task when it is explained in home language?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Has the pupil had experience of the essential stages leading to the task?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Special Educational Needs Assessment
	
	


5f
Slow or little progress with reading:

	Does the pupil lack sufficient English vocabulary to make a meaningful start?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Has the pupil had little exposure to English text/letter forms?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Has the pupil had sufficient time to experience the stages of reading and assimilate them?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	If appropriate, does the pupil read text in a home language in a manner suitable for their length of education in that language
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Are the books used to assess reading skills in English suitable in terms of cultural familiarity, content, idiomatic language and for the pupil’s level of oral skills?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Special Educational Needs Assessment
	
	


5g
Difficulties with writing for a variety of purposes:

	Does the pupil need or receive support with oral English as an additional language?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Can the pupil sequence events and ideas orally or pictorially?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Are the difficulties in writing a reflection of difficulties with word order, word omissions, tenses etc in oral skills?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Are spelling mistakes consistent and showing a growing awareness of spelling patterns in English?
	
	Language assessment in L1 and L2

	
NO


	
	

	Does the pupil have a vocabulary and understanding of grammar and idiom equal to that of their peers?
	NO
	Language assessment in L1 and L2

	
NO


	
	

	Special Educational Needs Assessment
	
	


5h
Difficulties with handwriting:

	Is the pupil familiar with English script in printed and hand-written form?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Has the pupil had previous formal schooling which included opportunities to write?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Has the pupil written a script with a different orientation?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Has the pupil written a script with different positioning?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Special Educational Needs Assessment
	
	


5i
Behavioural, emotional or social difficulties:

	Is the pupil experiencing confusion with a new culture?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Has the pupil had only a short experience of formal education of any sort?
	YES
	Language assessment in L1 and L2

	
NO



	
	

	Has the pupil come from an educational experience significantly different from the current, eg learning styles, class size etc?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Is the pupil’s lack of skills in oral English causing frustration or preventing self-expression?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Are problems caused by the pupil being asked to carry out activities beyond their previous experience or against cultural/religious beliefs, eg drawing faces, changing for PE etc?
	YES
	Language assessment in L1 and L2

	
NO


	
	


	Does the child feel pressured to respond orally?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Could the pupil’s behaviour/anxiety be the result of other people’s racist attitudes or behaviour?
	YES
	Language assessment in L1 and L2

	
NO


	
	

	Are the taks chosen appropriate for the pupil’s language level?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Are the tasks chosen appropriate for the pupil’s language and congitive development?
	NO
	Language assessment in L1 and L2

	
YES


	
	

	Special Educational Needs Assessment
	
	


(Adapted from Portsmouth EMAS Service Filter Questions SEN/EAL)
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Introduction to assessment materials

DfES guidance states that all pupils should be assessed against National Curriculum levels. The Pupil Assessment Record (P.A.R.) is a means of tracking pupil progress using statements that provide the opportunity to look at small stages of language development. These ‘steps’ are taken from the document: NASSEA Next Steps: EAL Assessment: Additional Guidance on the NASSEA EAL Assessment System. The steps are mapped into the National Curriculum to allow judgements to be made on progress against both the NASSEA ‘steps’ and the National Curriculum.
The P.A.R. can be used with all pupils with English as an additional language, and will provide valuable information regarding pupil’s progress to feed into an EAL/SEN assessment.

It is intended that the school will collect evidence through a variety of assessment materials to place the pupil on the P.A.R. It then provides a record which can follow the pupil through school.

Appendix 1

Bradford’s Expressive Language Record linked into Education 
Bradford’s Pupil Assessment Record
BRADFORD FOUNDATION STAGE EXPRESSIVE LANGUAGE RECORD FOR HOME LANGUAGE AND ENGLISH

Name __________________________  DOB ________________  Entry to FS date _______________ Leaving FS date _________________

	Pupil Assessment

Record

(PAR)
	HOME LANGUAGE

	
	Speaking
	Descriptor
	Obs Ref & date
	Will inform SS/ELG
	Comments
	Descriptor
	Obs Ref & date
	Will Inform SS/ELG
	Comments

	
	Working towards Step1
	Non-verbal responses, mainly silent period Symbolic play
	Com 1 SS1

Com 4 SS1

Think SS1
	
	
	Non-verbal responses, mainly silent period Symbolic play
	
	Com 1 SS1

Com 4 SS1

Think SS1
	

	
	Working towards Step 1
	Sounds/gestures Symbolic play
	Com 1 SS1

Com 4 SS1

Think SS1
	
	
	Sounds/gestures Symbolic play
	
	Com 1 SS1

Com 4 SS1

Think SS1
	

	
	Step 1
	Echo words/copy signs
	Com 2 SS1

Com 4 SS1
	
	
	Echo words/copy signs
	
	Com 2 SS1

Com 4 SS1
	

	
	Step 1
	Single words/signs
	Com 3 SS1

Com 4 SS1

Think SS1
	
	
	Single words/signs
	
	Com 3 SS1

Com 4 SS1

Think SS1
	

	
	Step 1
	Use of words and phrases/signing equivalent. Vocab relating to immediate needs and actions
	Com 1 SS2, 3

Com 3 SS1, 2

Think SS1
	
	
	Use of words and phrases/signing equivalent. Vocab relating to immediate needs and actions
	
	Com 1 SS2, 3

Com 3 SS1, 2

Think SS1
	

	
	Step 1
	Use of words and phrases/signing equivalent. Vocab related to wider context
	Com 1 SS3

Com 3 SS2

Com 4 SS2

Think SS2
	
	
	Use of words and phrases/signing equivalent. Vocab related to wider context
	
	Com 1 SS3

Com 3 SS2

Com 4 SS2

Think SS2
	

	
	Step 2
	Use of basic sentences, limited vocabulary. Some grammar correct 
	Com 1 SS3

Com 2 SS2

Com 3 SS2

Think SS2
	
	
	Use of basic sentences, limited vocabulary. Some grammar correct 
	
	Com 1 SS3

Com 2 SS2

Com 3 SS2

Think SS2
	

	
	Step 3
	Use of basic sentences, widening vocabulary. Some grammar correct
	Com 2 SS2

Com 3 SS3

Com 4 SS2

Think SS3
	
	
	Use of basic sentences, widening vocabulary. Some grammar correct
	
	Com 2 SS2

Com 3 SS3

Com 4 SS2

Think SS3
	

	
	Step 3
	Complex sentences with wide ranging vocabulary. More grammar correct
	Com 1 ELG

Com 2 SS3

ELG

Com 3 ELG

Com 4 SS3

Think SS3 ELG
	
	
	Complex sentences with wide ranging vocabulary. More grammar correct
	
	Com 1 ELG

Com 2 SS3

ELG

Com 3 ELG

Com 4 SS3

Think SS3 ELG
	


	Areas for support
	EAL/new to English
	Developmental
	Additional needs: medical/learning
	PSE

	Date (s) & details noted


	
	
	
	


Pupil Assessment Record KS1 (PAR)

	School:_____________________________

Name:_____________________________          Date of Birth______________        Date of Admission+ Year Group_______________

Ethnicity___________________________          Languages written/spoken______________________    Other info ________________



	Listening and Understanding
	Speaking
	Reading
	Writing

	Date
	NC 
	Step level
	Date
	NC 
	Step
	Date
	NC 
	Step
	Date
	NC 
	Step

	
	W
	Step 1

· Can listen attentively for a short burst of time
· Uses non verbal gestures to respond to greetings and questions about themselves
· Can follow simple instructions based on routines of the classroom
· Relies on listening skills in home language


	
	W
	Step 1

· Can echo words and expressions drawn from classroom routines and social interactions to convey meaning
· Can express some basic needs, using single words or phrases in English
· Speaks in home language
	
	W
	Step 1

· Can participate in reading activities
·  and knows the difference between print and pictures
· Knows that in English print is read from left to right and from top to bottom
· Can recognise their name and familiar words
· Can identify some letters of the alphabet by shape and sound
· May read in home language and be able to build on literacy skills in this language.
	
	W
	Step 1

· Can use letters and letter like forms to convey meaning
· Can copy or write their name
· Can copy or write familiar words
· Can write from left to right
· May possess some writing skills in home language


	
	W
	Step 2
· Can understand simple conversational English in familiar  contexts
· Can listen and respond to the gist of teacher explanation when language is supported by non verbal cues, including illustrations
· Can demonstrate understanding of classroom language with teacher repetition and explanation
	
	W
	Step 2
· Can copy talk that has been modelled

· Can join in predictable refrains/repetitive language
· Can pronounce words so as to be understood by a familiar listener
· Can generate single word utterances and telegraphic language in the context of social interactions
	
	W
	Step 2

· Can begin to associate sounds with letters in English
· Starts to predict what a text will be about
· Can read some words and phrases they have learned in different curriculum areas
· With support, can follow a text read aloud 
	
	
	Step 2

· Can start to express meaning in writing supported by oral work or pictures

· Can communicate meaning through writing to themselves 

· and a familiar reader

· Has some knowledge of sounds and letter patterns in English spelling

· Show some knowledge of the function of sentence division

· May be able to write in home language



	
	L.1


	Step 3 (Threshold)

·  Can understand and respond appropriately to comments
· Can understand closed questions or instructions with contextual support
· Can listen attentively to a range of speakers including teacher presentations to the whole class
· Responds appropriately when the teacher is talking in a small group
· Can listen to stories and poems and demonstrate interest
	
	L.1


	Step 3 (Threshold)
· Can talk about matters of immediate interest in familiar setting
· Can convey meaning through talk and gesture
· Can extend what they say with support, even though speech is grammatically incomplete at word and phrase level
· Has a functional vocabulary for social needs
	
	L.1


	Step 3 (Threshold)

· Can read a range of familiar words, and identify initial and final sounds in unfamiliar words
· With support, can establish meaning when reading aloud phrases or simple sentences
· Can use contextual cues to gain understanding
· Can respond to ideas and events in poems, stories and non fiction 

	
	L.1


	Step 3 (Threshold)

· Can produce recognisable  letters and words in texts, which convey meaning 
· Can write most commonly used letters correctly even though they may be inconsistent in their size and orientation

· Demonstrates a growing awareness of spelling patterns of familiar words
· Can generate simple sentences


	
	L.1

L1
	Step 4 (Secure)
· In familiar contexts, can follow what others say about what they are doing
· Can listen with understanding to sequences of instructions and usually respond appropriately in conversation
· Can respond appropriately to a range of different question types , including open questions


	
	L.1

L1
	Step 4 (Secure)
· Can talk to a range of listeners about matters of interest 
· Demonstrates a growing repertoire of extended phrases or simple sentences in the context of a range of curriculum activities 

· Speech shows some grammatical complexity in expressing relationships between ideas and sequences of events
· Is starting to develop connected utterances

 
	
	L.1

L1
	Step 4 (Secure)

· Can read simple texts
· Can use their knowledge of letters, sounds and words to establish meaning when reading a familiar text aloud, sometimes with prompting 
· Can comment on events or ideas in poems stories and non fiction

· Can begin to guess the meaning of unknown words from context
	
	L.1

L1
	Step 4 (Secure)

· Can use phrases and longer statements to convey ideas

· Can make  use of full stops and capital letters

· Can begin to apply grammatical rules in familiar contexts (eg narratives) with some accuracy
· Letters are usually clearly shaped and correctly orientated


	
	L.2

L2
	Step 5(Consolidating)

· Shows evidence of understanding of the gist of lesson content
· Can understand most conversations when the subject matter is concrete (Fully competent in BICS) 
· Understands some conversations when the subject is more abstract with figurative and idiomatic expressions (CALP)
· Demonstrates understanding of formal and informal language
	
	L.2

L2


	Step 5(Consolidating)

· Can begin to engage in a dialogue or conversation within an academic context
· Can produce lengthy chunks of organised connected speech
· Can modify own language use in context
· Demonstrates an increasing range of academic and more abstract vocabulary
	
	L.2

L2
	Step 5(Consolidating

· Can use more than one strategy , such as phonic, graphic, syntactic and contextual when reading unfamiliar words

· Can extract information from a variety of texts

· Can begin to recognise the features of different genres
	
	L.2

L2
	Step 5(Consolidating)

· Can use a range of grammatical structures when given scaffolded support such as writing frames and a specific focus on the linguistic requirements of different kinds of writing
· Without support, ideas are contained in separate sentences or through simple connectives (eg and but) rather than linked through the use of clauses
· Can start to modify writing as appropriate to the demands of the genre

	
	L.2

L2
	Step 6 ( Competent)

· Can participate as an active speaker and listener in group tasks
· Can understand social and general school interactions delivered at normal speed
· Can understand most conversations when the subject is more abstract with figurative and idiomatic expressions
· Can understand more complex academic discourse and specialist interactions as appropriate to age, (CALP)
· Can understand many culturally embedded references and idioms, but some may still require explanation

	
	L.2

L2
	Step 6 ( Competent)

· Can use language appropriately across the curriculum for different academic purposes (eg explaining) some minor errors may still be evident
· Can start to use complex sentences
· Can show control of functional use of language at discourse level
· Becoming more competent at academic clause construction
· Makes appropriate use of vocabulary for different context and purposes, (including use of idioms)


	
	L.2

L2
	Step 6 ( Competent)

· Can understand many culturally embedded references and idioms 
· Can read a range of complex texts
· Can read beyond the literal using higher order skills such as inference, deduction and hypothesis
· Can evaluate and analyse the content of texts

	
	L.2

L2
	Step 6 ( Competent)

· Can produce appropriately structured and generally accurate work in a variety of  familiar contexts with support
· Can recognise and apply organisational features of new genre with support

	
	L.2/3
	Step 7 (Independent)

· Now has the range of listening skills necessary to participate fully within the national curriculum and can be fairly assessed using only NC English levels
	
	L.2/3
	Step 7 (Independent)
· Now has the range of speaking skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.2/3
	Step 7 (Independent
· Now has the range of reading skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.2/3
	Step 7 (Independent
· Now has the range of writing skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 




Pupil Assessment Record KS2(PAR)

	School:_____________________________

Name:_____________________________          Date of Birth______________        Date of Admission+ Year Group_______________

Ethnicity___________________________          Languages written/spoken______________________    Other info ________________



	Listening and Understanding
	Speaking
	Reading
	Writing

	Date
	NC 
	Step level
	Date
	NC 
	Step
	Date
	NC 
	Step
	Date
	NC 
	Step

	
	W
	Step 1

· Can listen attentively for a short burst of time
· Uses non verbal gestures to respond to greetings and questions about themselves
· Can follow simple instructions based on routines of the classroom
· Relies on listening skills in home language


	
	W
	Step 1

· Can echo words and expressions drawn from classroom routines and social interactions to convey meaning
· Can express some basic needs, using single words or phrases in English
· Speaks in home language
	
	W
	Step 1

· Can participate in reading activities
·  and knows the difference between print and pictures
· Knows that in English print is read from left to right and from top to bottom
· Can recognise their name and familiar words
· Can identify some letters of the alphabet by shape and sound
· May read in home language and be able to build on literacy skills in this language.
	
	W
	Step 1

· Can use letters and letter like forms to convey meaning
· Can copy or write their name
· Can copy or write familiar words
· Can write from left to right
· May possess some writing skills in home language


	
	W
	Step 2
· Can understand simple conversational English in familiar  contexts
· Can listen and respond to the gist of teacher explanation when language is supported by non verbal cues, including illustrations
· Can demonstrate understanding of classroom language with teacher repetition and explanation
	
	W
	Step 2
· Can copy talk that has been modelled

· Can join in predictable refrains/repetitive language
· Can pronounce words so as to be understood by a familiar listener
· Can generate single word utterances and telegraphic language in the context of social interactions
	
	W
	Step 2

· Can begin to associate sounds with letters in English
· Starts to predict what a text will be about
· Can read some words and phrases they have learned in different curriculum areas
· With support, can follow a text read aloud 
	
	
	Step 2

· Can start to express meaning in writing supported by oral work or pictures

· Can communicate meaning through writing to themselves 

· and a familiar reader

· Has some knowledge of sounds and letter patterns in English spelling

· Show some knowledge of the function of sentence division

· May be able to write in home language



	
	L.1


	Step 3 (Threshold)

·  Can understand and respond appropriately to comments
· Can understand closed questions or instructions with contextual support
· Can listen attentively to a range of speakers including teacher presentations to the whole class
· Responds appropriately when the teacher is talking in a small group
· Can listen to stories and poems and demonstrate interest
	
	L.1


	Step 3 (Threshold)
· Can talk about matters of immediate interest in familiar setting
· Can convey meaning through talk and gesture
· Can extend what they say with support, even though speech is grammatically incomplete at word and phrase level
· Has a functional vocabulary for social needs
	
	L.1


	Step 3 (Threshold)

· Can read a range of familiar words, and identify initial and final sounds in unfamiliar words
· With support, can establish meaning when reading aloud phrases or simple sentences
· Can use contextual cues to gain understanding
· Can respond to ideas and events in poems, stories and non fiction 

	
	L.1


	Step 3 (Threshold)

· Can produce recognisable  letters and words in texts, which convey meaning 
· Can write most commonly used letters correctly even though they may be inconsistent in their size and orientation

· Demonstrates a growing awareness of spelling patterns of familiar words
· Can generate simple sentences


	
	L.1/2

L2
	Step 4 (Secure)
· In familiar contexts, can follow what others say about what they are doing
· Can listen with understanding to sequences of instructions and usually respond appropriately in conversation
· Can respond appropriately to a range of different question types , including open questions


	
	L.1/2

L2
	Step 4 (Secure)
· Can talk to a range of listeners about matters of interest 
· Demonstrates a growing repertoire of extended phrases or simple sentences in the context of a range of curriculum activities 

· Speech shows some grammatical complexity in expressing relationships between ideas and sequences of events
· Is starting to develop connected utterances

 
	
	L.1/2

L2
	Step 4 (Secure)

· Can read simple texts
· Can use their knowledge of letters, sounds and words to establish meaning when reading a familiar text aloud, sometimes with prompting 
· Can comment on events or ideas in poems stories and non fiction

· Can begin to guess the meaning of unknown words from context
	
	L.1/2

L2
	Step 4 (Secure)

· Can use phrases and longer statements to convey ideas

· Can make  use of full stops and capital letters

· Can begin to apply grammatical rules in familiar contexts (eg narratives) with some accuracy
· Letters are usually clearly shaped and correctly orientated


	
	L.2/3

L3
	Step 5(Consolidating)

· Shows evidence of understanding of the gist of lesson content
· Can understand most conversations when the subject matter is concrete (Fully competent in BICS) 
· Understands some conversations when the subject is more abstract with figurative and idiomatic expressions (CALP)
· Demonstrates understanding of formal and informal language
	
	L.2/3

L3


	Step 5(Consolidating)

· Can begin to engage in a dialogue or conversation within an academic context
· Can produce lengthy chunks of organised connected speech
· Can modify own language use in context
· Demonstrates an increasing range of academic and more abstract vocabulary
	
	L.2/3

L3
	Step 5(Consolidating

· Can use more than one strategy , such as phonic, graphic, syntactic and contextual when reading unfamiliar words

· Can extract information from a variety of texts

· Can begin to recognise the features of different genres
	
	L.2/3

L3
	Step 5(Consolidating)

· Can use a range of grammatical structures when given scaffolded support such as writing frames and a specific focus on the linguistic requirements of different kinds of writing
· Without support, ideas are contained in separate sentences or through simple connectives (eg and but) rather than linked through the use of clauses
· Can start to modify writing as appropriate to the demands of the genre

	
	L.3/4

L4
	Step 6 ( Competent)

· Can participate as an active speaker and listener in group tasks
· Can understand social and general school interactions delivered at normal speed
· Can understand most conversations when the subject is more abstract with figurative and idiomatic expressions
· Can understand more complex academic discourse and specialist interactions as appropriate to age, (CALP)
· Can understand many culturally embedded references and idioms, but some may still require explanation

	
	L.3/4

L4
	Step 6 ( Competent)

· Can use language appropriately across the curriculum for different academic purposes (eg explaining) some minor errors may still be evident
· Can start to use complex sentences
· Can show control of functional use of language at discourse level
· Becoming more competent at academic clause construction
· Makes appropriate use of vocabulary for different context and purposes, (including use of idioms)


	
	L.3/4

L4
	Step 6 ( Competent)

· Can understand many culturally embedded references and idioms 
· Can read a range of complex texts
· Can read beyond the literal using higher order skills such as inference, deduction and hypothesis
· Can evaluate and analyse the content of texts

	
	L.3/4

L4
	Step 6 ( Competent)

· Can produce appropriately structured and generally accurate work in a variety of  familiar contexts with support
· Can recognise and apply organisational features of new genre with support

	
	L.4/5
	Step 7 (Independent)

· Now has the range of listening skills necessary to participate fully within the national curriculum and can be fairly assessed using only NC English levels
	
	L.4/5
	Step 7 (Independent)
· Now has the range of speaking skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.4/5
	Step 7 (Independent
· Now has the range of reading skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.4/5
	Step 7 (Independent
· Now has the range of writing skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 




Pupil Assessment Record KS3 & 4 (PAR)

	School:_____________________________

Name:_____________________________          Date of Birth______________        Date of Admission+ Year Group_______________

Ethnicity___________________________          Languages written/spoken______________________    Other info ________________



	Listening and Understanding
	Speaking
	Reading
	Writing

	Date
	NC 
	Step level
	Date
	NC 
	Step
	Date
	NC 
	Step
	Date
	NC 
	Step

	
	W
	Step 1

· Can listen attentively for a short burst of time
· Uses non verbal gestures to respond to greetings and questions about themselves
· Can follow simple instructions based on routines of the classroom
· Relies on listening skills in home language


	
	W
	Step 1

· Can echo words and expressions drawn from classroom routines and social interactions to convey meaning
· Can express some basic needs, using single words or phrases in English
· Speaks in home language
	
	W
	Step 1

· Can participate in reading activities
·  and knows the difference between print and pictures
· Knows that in English print is read from left to right and from top to bottom
· Can recognise their name and familiar words
· Can identify some letters of the alphabet by shape and sound
· May read in home language and be able to build on literacy skills in this language.
	
	W
	Step 1

· Can use letters and letter like forms to convey meaning
· Can copy or write their name
· Can copy or write familiar words
· Can write from left to right
· May possess some writing skills in home language


	
	W
	Step 2
· Can understand simple conversational English in familiar  contexts
· Can listen and respond to the gist of teacher explanation when language is supported by non verbal cues, including illustrations
· Can demonstrate understanding of classroom language with teacher repetition and explanation
	
	W
	Step 2
· Can copy talk that has been modelled

· Can join in predictable refrains/repetitive language
· Can pronounce words so as to be understood by a familiar listener
· Can generate single word utterances and telegraphic language in the context of social interactions
	
	W
	Step 2

· Can begin to associate sounds with letters in English
· Starts to predict what a text will be about
· Can read some words and phrases they have learned in different curriculum areas
· With support, can follow a text read aloud 
	
	
	Step 2

· Can start to express meaning in writing supported by oral work or pictures

· Can communicate meaning through writing to themselves 

· and a familiar reader

· Has some knowledge of sounds and letter patterns in English spelling

· Show some knowledge of the function of sentence division

· May be able to write in home language



	
	L.1


	Step 3 (Threshold)

·  Can understand and respond appropriately to comments
· Can understand closed questions or instructions with contextual support
· Can listen attentively to a range of speakers including teacher presentations to the whole class
· Responds appropriately when the teacher is talking in a small group
· Can listen to stories and poems and demonstrate interest
	
	L.1


	Step 3 (Threshold)
· Can talk about matters of immediate interest in familiar setting
· Can convey meaning through talk and gesture
· Can extend what they say with support, even though speech is grammatically incomplete at word and phrase level
· Has a functional vocabulary for social needs
	
	L.1


	Step 3 (Threshold)

· Can read a range of familiar words, and identify initial and final sounds in unfamiliar words
· With support, can establish meaning when reading aloud phrases or simple sentences
· Can use contextual cues to gain understanding
· Can respond to ideas and events in poems, stories and non fiction 

	
	L.1


	Step 3 (Threshold)

· Can produce recognisable  letters and words in texts, which convey meaning 
· Can write most commonly used letters correctly even though they may be inconsistent in their size and orientation

· Demonstrates a growing awareness of spelling patterns of familiar words
· Can generate simple sentences


	
	L.2

L2/3
	Step 4 (Secure)
· In familiar contexts, can follow what others say about what they are doing
· Can listen with understanding to sequences of instructions and usually respond appropriately in conversation
· Can respond appropriately to a range of different question types , including open questions


	
	L.2

L2/3
	Step 4 (Secure)
· Can talk to a range of listeners about matters of interest 
· Demonstrates a growing repertoire of extended phrases or simple sentences in the context of a range of curriculum activities 

· Speech shows some grammatical complexity in expressing relationships between ideas and sequences of events
· Is starting to develop connected utterances

 
	
	L.2

L2/3
	Step 4 (Secure)

· Can read simple texts
· Can use their knowledge of letters, sounds and words to establish meaning when reading a familiar text aloud, sometimes with prompting 
· Can comment on events or ideas in poems stories and non fiction

· Can begin to guess the meaning of unknown words from context
	
	L.2

L2/3
	Step 4 (Secure)

· Can use phrases and longer statements to convey ideas

· Can make  use of full stops and capital letters

· Can begin to apply grammatical rules in familiar contexts (eg narratives) with some accuracy
· Letters are usually clearly shaped and correctly orientated


	
	L.3

L3/4
	Step 5(Consolidating)

· Shows evidence of understanding of the gist of lesson content
· Can understand most conversations when the subject matter is concrete (Fully competent in BICS) 
· Understands some conversations when the subject is more abstract with figurative and idiomatic expressions (CALP)
· Demonstrates understanding of formal and informal language
	
	L.3

L3/4


	Step 5(Consolidating)

· Can begin to engage in a dialogue or conversation within an academic context
· Can produce lengthy chunks of organised connected speech
· Can modify own language use in context
· Demonstrates an increasing range of academic and more abstract vocabulary
	
	L.3

L3/4
	Step 5(Consolidating

· Can use more than one strategy , such as phonic, graphic, syntactic and contextual when reading unfamiliar words

· Can extract information from a variety of texts

· Can begin to recognise the features of different genres
	
	L.3

L3/4
	Step 5(Consolidating)

· Can use a range of grammatical structures when given scaffolded support such as writing frames and a specific focus on the linguistic requirements of different kinds of writing
· Without support, ideas are contained in separate sentences or through simple connectives (eg and but) rather than linked through the use of clauses
· Can start to modify writing as appropriate to the demands of the genre

	
	L.4/5

L5
	Step 6 ( Competent)

· Can participate as an active speaker and listener in group tasks
· Can understand social and general school interactions delivered at normal speed
· Can understand most conversations when the subject is more abstract with figurative and idiomatic expressions
· Can understand more complex academic discourse and specialist interactions as appropriate to age, (CALP)
· Can understand many culturally embedded references and idioms, but some may still require explanation

	
	L.4/5

L5


	Step 6 ( Competent)

· Can use language appropriately across the curriculum for different academic purposes (eg explaining) some minor errors may still be evident
· Can start to use complex sentences
· Can show control of functional use of language at discourse level
· Becoming more competent at academic clause construction
· Makes appropriate use of vocabulary for different context and purposes, (including use of idioms)


	
	L.4/5

L5


	Step 6 ( Competent)

· Can understand many culturally embedded references and idioms 
· Can read a range of complex texts
· Can read beyond the literal using higher order skills such as inference, deduction and hypothesis
· Can evaluate and analyse the content of texts

	
	L.4/5

L5


	Step 6 ( Competent)

· Can produce appropriately structured and generally accurate work in a variety of  familiar contexts with support
· Can recognise and apply organisational features of new genre with support

	
	L.5/6
	Step 7 (Independent)

· Now has the range of listening skills necessary to participate fully within the national curriculum and can be fairly assessed using only NC English levels
	
	L.5/6
	Step 7 (Independent)
· Now has the range of speaking skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.5/6
	Step 7 (Independent
· Now has the range of reading skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 


	
	L.5/6
	Step 7 (Independent
· Now has the range of writing skills to participate fully within the curriculum and can be fairly assessed using only NC English levels 




Appendix 2

Education Bradford’s Learning Support Service

(hhtp://www.educationbradford.com/SEN/SEN+Scho )

Some useful assessment tools

· Sight and hearing tests - School Nurse

· National Curriculum documentation

· Classroom observation

· Fischer Family Trust Wave 3

· Wave 3 Maths Assessments

· Lucid CoPs/LASS – computer based dyslexia type assessment

· Cognitive Assessments

· British Picture Vocabulary Scale

· Games/Puzzles/Jigsaws

· NFER-Nelson

· Hodder Education

· Ann Arbor

· Harcourt Assessment

· National Assessment Agency
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