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PART 2                                                    FORM Annual Review (Version 3)
HEADTEACHER’S REPORT OF THE ANNUAL REVIEW MEETING

School: xxxxxxx



   Date of the review:_??.??.??_
PART 2 of the Annual Review Meeting to be completed and sent to the SEN Team and all invited within 2 weeks.

	Section 12 – Pupil Details


	Surname:  X

	Forename(s):  X

	

	Date of Birth:  ?.??.??

	Gender:

Male       


	Address:  

Postcode:  

Tel No. 
	X
X

X

X
X
Home:                                Mobile: 

	
	

	
	


	Please confirm that the pupil’s details are correct as detailed in Part 1 and on the front page of the current statement - including the Primary Need.

Yes  
 FORMCHECKBOX 

  

If NO, please detail the changes below:




	Section 13 – Record of people who attended the meeting

	Name:
	Designation/Role

	Mrs A
	Carer

	B
	X’s Social Worker

	J
	Carer’s Social Worker

	C
	Therapeutic Play Worker

	F
	Class Teacher

	E
	X’s Support Assistant

	G
	SENCo

	
	

	Apologies from:
	

	D
	Speech and Language Therapist

	O
	Senior SEN Officer

	
	


	Section 14 –Minutes of the meeting with parents/carers

Please comment on the discussion of the pupil’s academic and non academic progress.

	The details in Section 1 Part 1 of the Annual Review form were checked by the group and G questioned the group as to whether further clarification was needed about the attainment levels recorded in Section 3. C asked about how p-scales relate to National Curriculum levels and G explained this. 
The information in Section 4 of Part 1 of the Annual Review form was then discussed by the group. C explained that it has been noticeable through the work she has completed with X how much his concentration has improved during the past 12 months. She can now engage him in activities for up to 45 minutes and through the dialogue she has with him during her sessions, she explained to the group that X is now beginning to share with her what he has been doing in school. C went on to say that this is a new behaviour and that X has been able to link what he has been learning about in school (Celts) to the play sessions that she facilitates. The progress X has made in writing was also discussed and C had told X that she was excited to see the writing that had been sent home to show A and that he had shared with a range of teachers in school. A explained that she thinks that over the past twelve months, X’s motivation to learn has really improved but that she feels he is becoming increasingly aware of the gap between what he can achieve compared to his peers. The group agreed that the best way to support X is to continue to praise his achievements and make him feel that he can achieve. 
X’s communication skills were then discussed. G asked A about the speech and language input that X is receiving and A explained that X is waiting for another appointment to be scheduled because the family were on holiday when the last one was sent through. The group discussed how X can need reminders to clearly articulate his ideas and that he often needs sentences remodelling to improve the structure of what he is attempting to convey. It was agreed that X had received little input to support him in developing his speaking and listening skills when he was younger and that when A had started to foster him, X could barely speak. Everyone agreed that X’s language is improving because of the good speaking and listening experiences he is now receiving. However G suggested that when X receives his next Speech and Language appointment, it would be worth asking if they could recommend any additional programme that would accelerate X’s understanding of sentence structures. 

C then discussed the types of activities she has been completing with X during the therapeutic play sessions that she facilitates. C explained that much of the play X initially engaged in was around safety and keeping safe. He then started to engage in role play about powerful characters. C described one particular session where X wanted to play the part of a powerful character that scared C and repeatedly told her ‘That’s what you get’. During the role play, C’s character had ended up frightened and hiding underneath a table. C felt that X was acting out scenarios that could explain some of the things that happened to him before he was taken into care. C went on to explain that she is now completing work with X that will support him in understanding what has happened to him in the past and why he now lives with A and A. Mr E said that X has never spoken about what he has done in his sessions with C when he returns to school but that he had recently mentioned that he had been to ? with his birth mum. C explained that if X had not responded well to one of her sessions, either her or A would make sure that school knew before X returned to school. G asked Mr E and Mr F how X’s new behaviour management system was working and whether it was supporting X in needing less time out of class for a reward when he has completed a teacher task. Mr F explained that X seems to understand the ‘Time Tokens’ that have been introduced and that X seems to accept that he needs to build towards a specific number of tokens so that he can receive a reward. Mr E said that the system needs to be used for a longer period of time before he can say whether, overall, it is reducing the amount of time X needs to play as a reward for completing a teacher set task. 
The difficulties X experiences because of the hypermobility in his thumbs was also discussed. Mr E asked A about whether the Occupational Therapist had suggested that school should be further supporting X in improving his pincer grip on a mark making tool. A said that the OT had explained that X would learn to adapt to compensate for his difficulties but she was given a contact number for the OT if X’s grip became more problematic in the future. The OT believed that if too much was said to X about his pincer grip, he would become more frustrated. Mr F then went on to explain the range of ICT opportunities that are available to X. 

At the end of the meeting, C and J explained how pleased they are with the progress X has made since he arrived at Sandal Primary. All stakeholders agreed that X is much more responsive to learning and although his behaviour can be volatile, those incidents are becoming less frequent and that X is showing that sometimes, he can self-regulate his emotions. 


	Section 15: Annual Targets 

Please state the agreed annual targets and include what specific actions will be put in place to achieve these targets. 

	Academic

Target 1

To be demonstrating at least P8 (APS 6) reading skills by November 2013

Actions
1:1 support for all English lessons/ reading activities
A time when X is likely to become disruptive is during the ‘input’ to an English lesson. Therefore, he will complete the work linked to his IEP targets during the first 15 minutes of each English lesson and will then go into class to complete ‘class work’ differentiated to a level that he can access. 

Therefore, a balance of the below activities (all 1:1) will be completed within a two week cycle during the 15 minute input to each lesson: 1:1 reading, precision teaching for ‘first 45 words’ and choosing texts to share with an adult (discussing pictures, pointing to words in text when adult is reading etc.)

1 x 30 minute session of small group phonics based work (with 1:1 support) per week 

Target 2

To be demonstrating at least P6  (APS 4) writing skills by November 2013

Actions
1:1 support for all English lessons/ writing activities
A time when X is likely to become disruptive is during the ‘input’ to an English lesson. Therefore, he will complete the work linked to his IEP targets during the first 15 minutes of each morning lesson and will then go into class to complete ‘class work’ differentiated to a level that he can access. 

Therefore, a balance of the below activities (and others listed) will be completed within a two week cycle during the 15 minute input to each lesson: letter formation, use of ‘Rainbow Letters’, tracing in sand, overwriting and then writing underneath.

Key words/ phrases (dictated by X) added to work he produces. X to independently write taught high frequency words and CVC words and then overwrite trickier words. 1:1 support for all writing activities. 

Target 3

To be demonstrating at least P8 (APS 6) numeracy skills by November 2013 

Actions

1:1 support for all Mathematics lessons
Focused number work (linked to IEP targets) completed daily during input to whole class number lessons. 

Tasks for the day to be made multi-sensory, hands-on and involve ‘over-learning’.

Target 4

To improve X’s concentration and attention when completing adult directed tasks so that he follows at least 50% of adult instructions on the first or second time of telling by November 2013

Actions
1:1 support throughout the school day, including lunchtimes

‘Told you once strategy’ (which is used at home) reinforced at school

1 x 30 minute session of small group listening skills work with Mr E per week

1 x 30 minute session with Mrs I per week to support behavior in school

In consultation with X’s carer, a new behaviour management program is to be launched after October half term.  There will be a specific number of opportunities for X to collect ‘time’ during the school day so that if he achieves a specific number of tokens he gets to choose an activity to complete at the end of the day. Reward activities to be selected by X.

Communication

Target 5

To support X in understanding the role of ‘speaker’ and ‘listener’ in a conversation so that there is a reduction in the number of times an adult needs to stop him from interrupting when somebody is speaking

Target 6
To reduce the number of adult prompts needed not to be ‘lazy’ with his articulation when speaking

Actions

1:1 support throughout the school day, including lunchtimes

1 x 30 minute session of small group listening skills work with Mr E per week

Consistent praise when X shows good listening skills and waits to speak.

Adult modeling of speech and X encouraged to watch facial expressions when he is unable to clearly articulate a particular word

Personal, Social and Emotional
Target 7

For X to be able to consistently explain how somebody is feeling because of his actions 

Target 8

For X to consistently respond to ‘Time Out’ when directed by an adult and be able to think why he has upset somebody

Target 9

For X to be able to consistently explain why he has upset somebody

Target 10

For X to be able to consistently and independently share resources with other children e.g. sharing palettes of paint in art

Actions

1:1 support throughout the school day, including lunchtimes. Mr E to support X in reading how somebody is feeling (facial expression/ body language etc.) and why

Adults to calmly explain why somebody is upset because of X’s actions. Scenarios to be acted out with puppets if necessary.

1 x 30 minute session of SEAL based work with Mrs I (Learning Mentor) per week to support behavior in school

Physical, sensory and medical 

Target 11

Be able to form each letter of the alphabet without needing to take his pencil off of the paper

Target 12

Be able to follow a range of patterns and shapes with increasing fluidity

Actions

1:1 support throughout the school day

Focus on letter formation during all writing activities
Daily Teodorescu activities in short bursts (up to 10 minutes)

Use of dough to form a variety of shapes

Regular scissor activities 




	Section 16: Further action required by the school or others involved in the review

(Indicate briefly the agreed next steps, timescale and person responsible


	Action

/

	By When
/
	By Whom
/


	Section 17: Transition Plan (Year 5 Secondary Transition Plan)

                                                (Years 9 and above Post 18 Plan)

	Please confirm that all in the meeting are in agreement with the transition plan (appendix 1 or 2 attached)

Yes  
 FORMCHECKBOX 

No       FORMCHECKBOX 

If no please specify the amendments/additions:




	Section 18: Travel Planning  

(Not applicable)
Is the child/young person provided with travel assistance through the statement? 

                                                                                                                            Yes    FORMCHECKBOX 

  No     FORMCHECKBOX 

If yes, is the assistance provided a Bus Pass  FORMCHECKBOX 
   Minibus  FORMCHECKBOX 
   Taxi   FORMCHECKBOX 
   Parent’s Own car   FORMCHECKBOX 
 

Have the needs of the child/young person changed since the last review?

                                                                                                                            Yes    FORMCHECKBOX 

  No    FORMCHECKBOX 

If yes, please give details of the changes (e.g. medical/physical needs, dependency, behaviour etc.)

If there are significant changes you should provide a new transport risk assessment by completing a new application form. This also applies where the parent provides their own transport and receives payment in agreement with the School Travel Service. 

Has the child/young person the potential to benefit from travel training?           Yes    FORMCHECKBOX 

  No    FORMCHECKBOX 

What steps are the school taking to increase the child’s independence?

Confirm that the steps to develop independence are agreed by all attending the meeting

                                                                                                                             Yes    FORMCHECKBOX 
     No    FORMCHECKBOX 

If no please state the reasons:



	Section 19: School/settings monitoring outcomes 



	Based on the professional reports provided and the discussion held today :

1. Has the pupil made expected progress given their special educational needs?

(If no, the review should describe the action the school and parents have taken).

2. With reference to Part 2 of the statement, do professional reports indicate that the description of the prime need of the pupil has changed significantly? 

3. Are the parents/carers satisfied with the provision made by the school and other agencies

(If no, the minutes should describe the school’s responses) 

4. Does the provision made by the school closely match Part 3 of the statement?

(If no, the minutes should describe the action the school has taken)

5. With reference to the Local Authority SEN Guidance, does the pupil continue to meet the threshold for a statement?
	Yes  
 FORMCHECKBOX 

  

 No       FORMCHECKBOX 

Yes  
 FORMCHECKBOX 

 

Yes  
 FORMCHECKBOX 

  

Yes  
 FORMCHECKBOX 

 




	Section 20: School/Setting recommendations or proposals following the annual review meeting to be submitted for consideration by the Local Authority 

	Maintain current provision in the statement 

Reduce the resources from ____ hours to ___ hours 

Increase the resources – see supporting evidence from EP or LSS 

Change type of placement – see supporting evidence from EP or LSS 

Cease to Maintain the Statement – pupil’s needs can now be met by the school or School Action Plus 
	Yes
No amendments
No amendments
No
No
	For Office Use 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 

 FORMCHECKBOX 



	Name of chair of the annual review: ____Mrs G___  Position held:  __SENCo___
Signed _______________________  Headteacher    

Date:  ________________________



	Please send this report, together with all relevant contributions including any written advice not previously circulated, to the SEN Team, 5th Floor Margaret McMillan Tower, Princes Way, Bradford, BD1 1NN, to the parents and all those invited to the review within 10 days of the meeting or by the end of term, whichever is the sooner, in line with the SEN Code of Practice, Section 9.

The Local Authority will review the documentation and written feedback will be provided to the Headteacher.
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