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Learning Support Service 
The Autism Spectrum Team

Education Bradford Learning Support Service

Autism Spectrum Disorder Team
	Meet the Team


	Heads of Team


	Carol Shiret & Jean Sanders

	Specialist Teachers


	Janet Browne 

Amber Burton
Mo Collins 

Sarah Gates 
Karen Thewlis



	Pupil Inclusion Mentors


	Julie Ackroyd 

Wendy Broadley
Lillie Connor

Pauline Dempsey

Joanne Evans

Janice Sugden


	Contact Us



	Address
	Education Bradford 

Future House 

Bolling Road 

Bradford 

BD4 7EB



	Telephone


	01274 385833

	Fax


	01274 385983

	E-mail


	carol.shiret@educationbradford.com
jean.sanders@educationbradford.com
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Aims of the Autism Spectrum Team
The main aim of the AS Team is to empower staff who work in mainstream schools and pre -5 settings, to meet the needs of pupils who are on the autism spectrum, through support, advice and training.  A collaborative approach is used to ensure inclusion for all of the individuals involved with the service.  
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The AS Team Service aims to increase the skills, knowledge and understanding of parents and professionals in relation to autism by contributing to a number of parent training programmes, including the NAS Earlybird Parent training programmes and the Barnardo’s Cygnet programme. 
Through further training and co-operative working it is hoped that staff in schools and early years settings will feel confident and supported to work effectively with their children and young people who are on the autism spectrum.  
	Accessing the Autism Spectrum Team Service

Following an autism spectrum diagnosis, individuals are referred to the Support Service in one of the following ways;

· Schools via the Teaching Support Service Referral Form (TSSR).  This is available on the Education Bradford Website under SEN – Learning Support Service – LSS Documents.

· Educational psychologists
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	· Paediatricians using the EA1 form

· Parents (who are then referred by the Service to SEN section)

· Information showing a medical diagnosis from a Joint Assessment Team

Every child with autism will be allocated an AS Team Specialist Teacher who will be their first point of contact within the AS Team.  Every ‘Family’ of schools has one or two named AS Specialist Teachers who work within that family.  The school will have the contact details for the teacher involved but if there are difficulties with this, schools should ring LSS (AS) on (01274) 385833.


	Range of Services

Level of Support

Once a referral is received and accepted, an AS Specialist Teacher is allocated to the individual and an initial visit is arranged to the school, setting or home in order to identify current issues and concerns.  Input will be given according to the needs of the individual and of the school.  
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	The level of input may vary over time as the individual’s needs change and as staff develop appropriate skills and strategies.  Due to the nature of autism, crises can often develop quickly, sometimes without warning, and can re-occur.  The AS Team aims to respond quickly and with an appropriate level of support at these times of need.

Structure of Input
The basis of much of the AS Teams work in schools follows the principles of the TEACCH approach (Treatment and Education of Autistic and Communication handicapped Children).  This means that we advise on how to structure the work of the pupil and the environment, as well as considering elements of other approaches if and when appropriate.  An important part of direct work with pupils is to develop their social and communication skills.  

The AS Team may also support schools by working with groups of pupils to develop their own strategies to use in social contexts for example, life skills.  In addition to the above the AS Team offers school based training as well as inviting staff to centrally based training programmes.

NAS EarlyBird and EarlyBird Plus
[image: image72.emf]Teachers from the AS Team work with colleagues in Bradford and Airedale NHS Trusts to offer training to parents of individuals who have autism.  These programmes, developed by the National Autistic Society, last for a number of weeks and include home visits, group teaching sessions and (as in EarlyBird Plus) involve staff working with the child.  AS Team Specialist Teachers also contribute to other parent training programmes such as Cygnet (Barnardo’s). 

Multi-agency approach
In the interests of individuals and parents the AS Team seeks to work alongside a number of other agencies including Speech and Language Therapy, Social Services, Child and Adolescent Mental Health Service (CAMHS), Parent Support groups such as Bradford and District Autism Support Group (BADASG) and Family Centres.



The Role of the Pupil Inclusion Mentor

Pupil Inclusion Mentors (PIMs) are part of the AS Team working within Learning Support Services.  They are highly experienced in working with individuals and young people who have autism and they can offer a number of support services to schools, early years settings, individuals and their families.  PIMs work under the direction of an AS Team Specialist Teacher.  PIMs work within mainstream settings and are involved with a wide range of activities with the aims of;
· Supporting and empowering staff, individuals and families in order to ensure the inclusion of individuals who have autism.

· Helping individuals to develop specific skills and overcome the particular challenges they face within the mainstream environment.

…and this is achieved through;
· Problem solving with staff who are directly involved with the individual
· Modelling appropriate strategies and providing resources, where needed

· Assisting schools in setting up and running social skills and communication groups 

· Supporting a wide range of transitions for those with autism
· Contributing to staff training

Recently PIMs have been trained to deliver parent training courses such as the National Autistic Society’s ‘Earlybird Programme’ aimed at families of pre-5 children and the ‘Cygnet Programme’ where children are older.

PIMs also offer specific opportunities for support staff, who are currently working with individuals who have autism, to meet together on Networking days in order to share good practice and support each other.
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Contact us:
The PIMs work is directed and supported by the specific AS Team Specialist Teacher involved with the school, or child where they are not at school. If it is thought that a PIM could be useful this can be discussed with the teacher at their next visit or by ringing the AS Team on the number given.

What is Autism?
The autism spectrum is a range of neuro-processing conditions that affect all aspects of thinking and perception of the world.  Put simply, this means that people with autism see, and interact with, the world differently to the majority of us.  In short, the autism spectrum is a set of life long conditions, which differ according to the level of learning need associated with them.  The spectrum of conditions can also exist in association with other difficulties, including learning difficulties although, just because someone has a diagnosis of autism, this does not mean that they automatically have learning disability.  Those individuals who have autism can be of average or high cognitive ability, but will usually have learning difficulties in addition to autism.
What Does Autism Look Like?

[image: image74.wmf]
· Autism is characterised by difficulties with social interaction, social communication and thinking/processing skills, which are generally referred to as the, ‘Triad of Impairments’.  These will vary from person to person, ranging from non-verbal, isolated individuals to those who may have a high level of language yet who fail to read social situations correctly.   On the whole these individuals are very literal in their understanding of language.
· Problems with inflexibility or coping with changes will be evident in individuals who have autism.  This is the consequence of being unable to sequence, plan and predict
· Individuals may be highly dependent on routines and often have obsessive interests and this makes it difficult for them to generalise skills and learning.
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Individuals who have autism will often have great difficulties in ‘seeing the whole picture’. This may be literally (focusing on what to us appears to be a trivial detail) or contextually (they don’t get ‘the gist’ of situations).

· Sensory processing difficulties very often occur in people who have autism.  These can present as ‘hyper’ or ‘hypo’ sensitivities to stimuli and may be seen in a variety of ways, e.g. motor co-ordination difficulties, a general lack of a sense of direction, vertigo or a need to ‘stim’ (carry out self-stimulatory behaviours such as rocking, hand flapping, etc). Sensory processing difficulties can also affect how individuals understand their own emotions.

· Lack of empathy (an inability to put oneself in other people’s shoes) will be present in individuals who have autism.  This means that they will have great difficulty in seeing things from another person’s perspective and understanding other people’s points of view. 
	Cognitive Processes Informing the Experience of Having Autism
· Monotropism, or being single channelled (for example, only able to focus on one thing at any one time, or only comfortable with using one channel at any one time, such as the visual channel).  Looking at someone and listening to them could be difficult.  Individuals with autism may be perceived as being ‘rude’ not interested or not interesting.  Can be a negative when it comes to social relationships, but very much a positive in the world of ‘concentration’.
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	· Literality (or taking things literally, for example, sentences, concepts, metaphor, simile, words, situations and people).
· Thinking in Closed Pictures.  For example, not connecting ideas or concepts.  Not being privy to the ‘whole picture’ but only getting bits of it can be rather limiting.  Within a social context this makes it ‘hard’ to ‘read’ others, anticipate their needs, be spontaneous, work and/or relate without schedules and refocus after being interrupted.
· [image: image76.jpg]


Non-social Priorities.  For example, preferred clothing versus fashion.  This can cause a conflict of interest.  Individuals with autism may not be concerned with appearance, hygiene, being on time, having a tidy home, or quite the opposite and will be regimented about these things to the point of distraction!
· Non-Generalised Learning.  This implies not transferring skills or knowledge.  Even if an individual with autism is abused, used or taken for granted they may not learn from this and be wiser next time.  Not generalising makes it difficult to differentiate between appropriateness and being inappropriate.  
· Issues with Time and Motion.  This can mean problems with sequencing, timing and/or motor co-ordination.  This can mean social concepts such as being prompt, being organised, being apt, being appropriate in conversation and being generally co-ordinated are difficult.
· Issues with Predicting Outcomes.  For example, not learning from experience or being able to forward think and work out conclusions.  This will mean missing social cues, not comprehending the importance of ‘special’ occasions, finding the idea of ‘romance’ interesting but not necessary and so on.
· Issues with ‘Theory of Mind’ (understanding the concept of ‘other’, empathy lacks and empathy gaps). 
Dinah Murray & Wendy Lawson (2001)




Sensory Aspects of the Autism Spectrum
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“Some feel that disorder of the sensory systems is a primary deficit in autism 
spectrum disorders and not just a related feature.”

Grandin (1995); Ornitz (1989); Williams (1992)

In addition to the ‘Triad of Impairments’ many individuals will have sensory difficulties as a result of autism and these can result in severe, challenging or, sometimes, odd behaviour, e.g. flapping hands, squinting at things rather than looking, holding ears closed to avoid certain noises, fidgeting, rocking and other stereotypical behaviours.  All of these can have an impact on the individual’s perception of themselves, and the perception others have of them.  
Therefore, it is important to address these needs and to provide appropriate sensory related activities to help the individual to regulate themselves and find equilibrium, thereby decreasing the unusual behaviours.  Individuals who have autism tend to have particular difficulty attending to auditory and tactile stimuli and may prefer visual and vestibular channels.  Other sensory aspects that may cause difficulty include;
· Tactile (Touch):  fabric; clothes; food; texture; pressure; etc (tactile defensiveness).
· Visual (Sight):  colours; light (filtering); movement; peripheral vision; etc.
· Gustatory (Taste):  recognition; strength; aversions; etc (leading to dietary difficulties).
· Auditory (Hearing):  type; pitch; sensitivity; specific noises; etc.
· Olfactory (Smell):  recognition; aversion; overpowering; etc (linked to gustatory).
· Vestibular:  Provides information about our body in space, speed and direction of movements (linked to the inner ear function).
· Proprioception:  Provides information about where body parts are.
· Kinaesthesis:   The sense by which motion, weight and position of body parts are perceived (linked to dyspraxia).
	Hyper-reactivity

· Low sensory threshold - extreme response to minimal sensory information

· Bias towards sympathetic nervous system

· Arousal tends to be high with a narrow, rigid control of sensory input

· Some may have a flat affect or appear to be under-aroused when they may be physiologically over-aroused


	Hypo-reactivity

· High sensory threshold - requires a lot of input to register anything

· Do not learn from the environment, as they may not notice it

· Affect may be flat or uninvested, but may brighten with vestibular input

· Tends to be passive, aimless and/or wandering
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Section II
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Planning for Students who are on the Autism Spectrum in Mainstream Settings

Principles of Inclusion

[image: image78.wmf]
‘To promote the presence, participation and achievement 
of all individuals and young people, with an emphasis on those learners 
who may be vulnerable and in need.’
Education Bradford

Education Bradford’s core aim for all pupils and young people with Special Educational Needs is endorsed by the AS Team, which aims to support all staff and pupils to ensure that all individuals who have a diagnosis of autism have access to a broad and balanced curriculum.  The AS Team fully support the Principles of Inclusion identified by the DCSF, namely;

· Creating an effective learning environment

· Securing motivation and concentration

· Providing equality of opportunity through teaching approaches

· Overcoming barriers to learning

As part of the AS Team’s role it is important to promote an appropriate learning environment, i.e. one which is flexible and appropriate enough to meet every individuals needs.  The AS Team also aims to help schools to see the world from the individuals’ perspective and to give that person a voice.  To this end the learning needs of individuals with autism have to be taken into account, i.e. the Exceptional needs that arise from the characteristics of autism and the Individual needs including specific learning style, motivation, required visual structures and strategies
[image: image20.wmf][image: image21.wmf][image: image22.wmf][image: image23.wmf]
Staff working with pupils who have autism need to be aware of the impact of the ‘Triad of Impairments’ which can effect learning, as well as the role that sensory differences can play in preventing effective learning.  In short, the challenges to accessing the curriculum include;
· Communication

· Social Interaction

· Flexibility of Thinking

· Sensory Difficulties/Needs

The AS Team support schools to effectively meet the needs of the individuals who have autism by enhancing the skills of staff, improving curriculum accessibility and, in particular, helping schools to adapt the learning environment for individuals with autism. 
It is important that, wherever possible, pupils are educated alongside their peer group but that they also have access to alternative learning environments within school, when required.  For individuals who are involved with the AS Team support will often focus on social interaction and communication needs as these often form barriers to academic progress.  
Young people with autism are unique learners and through training and support the aim is to ensure that school staff are able to identify the specific successful learning pathways for the pupils in their school so that they are able to modify the curriculum accordingly.  All individuals will be encouraged to achieve and be able to access the whole curriculum, inside and outside of the classroom, in a way that is relevant to them.
Sensitivity, understanding and tolerance are key skills for staff working with pupils who have autism, as is the knowledge that achievement involves more than that measured by tests and examinations. This promotion of tolerance should also be extended to the peer group, not only so others have an empathy with the pupils whilst at school, but as part of the greater understanding and social tolerance of people with autism for the future.
	Supporting Individualised Pupil Centred Planning
· Ensure that planning is pupil focused and involves all persons involved with the individual
· Develop inclusion at the individuals own pace

· Develop independence at the individuals own pace
· Use schedules/systems (TEACCH) that enable the individual to participate fully
· Ensure that pastoral care is appropriate to the needs of those with an AS.
· Use appropriate teaching styles and strategies (structured teaching)

· Maintain a consistency of approach
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	Good Practice in Assessment and Recording
· Carry out a baseline assessment of the individual to use as a measure for progress
· Make sure that planning includes differentiation for the individual who has autism
· Make sure that individual education plans are relevant to the issues related to AS.
· Involve parents, professionals and the individual themselves, an all aspects of their assessment, including attendance/contribution to annual reviews

	Developing a Whole School Approach
· Develop a whole school policy that promotes the inclusion of individuals 
· Ensure that effective communication approaches are in place across the whole school
· Promote the involvement of all members of staff and peers, where necessary, to provide a supportive learning environment
· Develop and maintain links with parents and other agencies

· Support colleagues through INSET and sharing good practice

· Foster a shared community spirit




Effective Teaching and Learning for Pupils on the Autism Spectrum
A Flexible approach
Individuals on the autism spectrum vary immensely in terms of their ability to access the curriculum.  This will influence how much consideration needs to be given to adapting and differentiating materials and approaches to learning.  In this section we will look at some of the issues that need to be considered in order to present learning material to make it more accessible to the person on the autism spectrum.

[image: image79.wmf]
It is important to remember that, as educators, we are not in the business of ‘fitting square pegs into round holes’ and our respect of differences is often the absolute key to delivering the curriculum to our individuals.

Some of the teaching methods best used with individuals with autism may initially go against our philosophy and understanding of inclusion, e.g. individual work stations.  However, these strategies have been developed to better prepare the young person with autism to access learning, both academically and socially.  
This may mean that educators may be asked to alter some of their methods of teaching in order to accommodate the needs of the individual.  This may not feel comfortable initially but over time, as the strategies prove themselves, adults will begin to recognise the importance of them.
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“However difficult they are, even under optimal conditions, they can be 

guided and taught, but only by those who give them understanding and genuine 

affection, people who show kindness towards them and yes, humour.  The teachers 

underlying emotional attitude influences, involuntarily and unconsciously,

 the mood and behaviour of the child”

Hans Asperger, 1944
The Differentiated curriculum
It is often necessary to look at breaking learning tasks into much smaller chunks than the majority of other people are able to cope with and these chunks may not be presented at the same rate as others seem to be able to deal with them. The result of this may appear as though the individual with autism is going off task regularly.  However, the various work tasks need to have a strong thread to link them but with enough built-in variety for them to feel that each section is different and refreshing.

	Differentiation of Approach 

Learning Content – individuals with autism have an inherent inability to understand concepts and see the whole picture.  Consider whether you are delivering too much information at one time.  It may be necessary to take the task right down to key words or one basic concept and to work on an activity which reinforces these.
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	Learning Styles – Many young people with autism are strong visual learners and benefit from information being delivered to them visually.  Others may also show preference for kinaesthetic learning methods.  As individuals progress through school it is important not to forget the value of kinaesthetic learning.  Remember too that individuals with autism tend not to be good at applying learning and so often benefit from practical experiences and role play to enhance learning.

Learning Speed – individuals with autism often process information more slowly than their peers and this may be reflected in their speed of working and learning.  The also applies to individuals who are on the spectrum and who are very intelligent.  A consequence of this may be that individuals are in a constant state of ‘catch up’ as they may not be able to complete sufficient work as the class moves through one piece of learning to the next.

Means of Recording - Fine motor skills are typically problematic for people with autism.  Finding alternative methods of recording can be essential in order to ensure that the individuals real understanding of learning is recorded.  This will really test how flexible you can be!  Consider the use of ICT, scribes and translation of a child’s pictorial depiction of their understanding.  Be bold, don’t be afraid of experimenting, for example you can look into other possibilities such as using tape recorders, video, etc.

Use of Routine – recognition that lack of generalising skills may be a major consideration is really important.  Some individuals may benefit from the routine of repetition to cement ideas.   Repetition may also provide a recognisable framework which can then be used to introduce new ideas.  Repetition is a useful tool in order to enable ‘over learning’.  This will impact both on learning, and on the child’s self confidence.

Working in Groups – youngsters with autism may have difficulty in co-operating, accepting that other people have relevant ideas, listening to others when not interested in what they have to say and maintaining a topic.  Involvement in small groups may be a helpful strategy.  If the child has been used to working one to one with an adult remember to build up the size of the group very slowly.  Individuals with autism may experience difficulties in small groups where they are often challenged socially and not able to easily concentrate when working in larger groups because of the distractions that large group settings present. 

Homework – it is very common for people with autism to experience difficulties generalising between settings.  Homework is not a logical notion for many of these individuals for whom school is school and home is home.  Sensitivity to this is very important.  Many individuals do not have difficulty with the idea of homework, however parents report that the work takes a disproportionate amount of time and can cause stress at home.  Discuss this with parents and set agreed limits to time set for homework.  For those individuals who refuse to do homework look to providing opportunities for the child to do the work in school, for example a homework club at lunchtime or after school where an adult can be on hand to help when it is required.  



The Learning Environment

Individuals who are on the autism spectrum are particularly in need of sympathetic learning environments.  Too much information and sensory overload are very real problems and each person will have their own set of particular needs, which will become clearer as adults become more familiar with the child.  
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A structured room should have clear boundaries and individuals should be taught that certain activities occur in certain places, and what is expected of them in those places.  Expectations should be made clear and should be consistent.  
Any room can be structured in order to give a clear view of what goes on there.  Rooms should be tidy and things should be put back in the set place each time it is used, as far as is possible.  Many difficulties can arise from items being misplaced if an individual expects it to be in a specific area.  

[image: image82.wmf]Individual Work Systems may be required for individuals who cannot cope with sitting as part of a group.  These should be tailored to the individual, but should be based on familiar class routines, to enable them to work independently, whilst adhering to the typical structure of the day.  Through use of the system, if it is designed appropriately, the individual should become more independent and begin to organise themselves for activities and work.  Individual systems can be set up for all types of work including; academic; vocational; social skills; community access; independence and life skills.  
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Some individuals who have autism will respond particularly well to visual schedules.  These should be tailored to the individual and contain as much information as is appropriate.  
Some schedules could be determined by time and others by activities, depending on the ability level of the student.  However, be careful not to use times for students who may become stressed if these are not adhered to consistently.  More information about visual strategies and schedules can be found later.
	Good Practice to Ensure an Effective Learning Environment
Clarity of delivery
It essential that information is delivered clearly to the individual.  This may require the use of simplified language to take into account comprehension levels.  
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	It is important to give one instruction at a time and do not assume that the person has understood.  

Language needs to be as unambiguous as possible.  
Remember that young people with autism tend to have difficulty understanding idioms and similes and are also unsettled by uncertainties that are implicit in phrases such as ‘We’ll see’.  
It is always helpful to look at any advice given by Speech and Language Therapists, and other professionals, if they have been involved. 
Use of visual support 
To enable the individual to understand instructions and routines it is vital to most people with autism to use visual supports (more information about this is given later).

A calm environment 
Calmness is core to maintaining attention and reducing the individual’s anxieties.  
It is difficult for many people who have autism to concentrate where there are distractions.  
It may be helpful to provide a distraction free area for the individual to work in at those times when the individual needs to be able to concentrate. 

A chill zone 
It is absolutely essential that the school identifies an area that the individual is able to go to when they need time out or when they become distressed.  
Building in regular rest breaks will be necessary for many individuals who are not able to cope well with normal work loads.

Use of adult help where appropriate 
Staff need to establish at what stage this is likely to be required and where to encourage independence without abandoning someone to probable failure.  
Achieving balance is difficult to develop but it can be done, resulting in the individual maintaining self esteem and inappropriate behaviours being minimised.




Section III
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Practical Ideas and Strategies for Support
Using Visual Strategies to Support Understanding
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“Individuals with autism will probably have difficulty understanding and interpreting

the demands of their environment.  Most of them remember, learn and understand

more easily from things which they can see.“

Temple Grandin, Thinking in Pictures

 
Visual Structure can help individuals who have AS to understand what they are doing and what is expected of them.   Visual structure in the environment needs to be individualised to the particular person and can involve the use of anything that they can see which helps them to understand.  It is important that the individual understands the system and how it works, before learning about the possibility of ‘choice’ and using visual systems independently.  A visually ordered environment can be a great source of security and comfort to a person with AS.

	Visual information can help individuals to;

· Understand 
· Make sense of the world 
· Communicate 
· Behave appropriately
· Keep calm 
· Function more independently
	Visual information may take the form of;
 

· An object  (e.g. a cup to indicate a ‘drink’)

· A symbol (‘toilet’, for instance)

· A picture 
· A colour (e.g. favoured coloured stickers on a child’s coat peg)

· A written word (written instructions)

· Visual boundaries (e.g. Mats to sit on) 
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Visual systems can be used to;

· Organise time sequences, e.g.  a timetable to show the daily (or part of the day) routine.  This can be used to prepare the individual for what is going to happen; in what order and to indicate any changes in routine.
· Organise the steps in a sequence, e.g. self-help tasks (washing and dressing, etc) can be broken down into ‘steps’ and visually ordered. 

· Organise space within the environment, such as putting labels on cupboards or using symbols to show the individual where to go. 
· Help the individual to initiate use expressive communication, e.g. Picture Exchange Communication Systems.
	Practical Implications for Using Visual Strategies

· Visual strategies can be based on object, photograph, picture, symbol and written information and can be presented as a ‘schedule’ 
· Visual strategies are used if a student requires more concrete ways of understanding

· Visual strategies are flexible and may be used to incorporate a wide variety of activities and situations

· Visual strategies may be used for students who require a high level of structure
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	· Visual Schedules are used for individuals who may find verbal input confusing.  These should be tailored to the individual and contain as much information as is appropriate, i.e. only that which is necessary 
· Written schedules may be accompanied by simple words or pictures, depending on the needs of the individual 
· Reinforcers or motivators are important to include at the end of schedules, in order for the individual to see a reason to complete tasks, but also to develop an understanding that activities follow on from each other, as in the, ‘first work then play’ concept

· It would depend on the individual as to the amount of items identified on a schedule, and whether or not they had the routine of top to bottom or left to right orientation

· Visual strategies may be used to provide a routine but should also be used to promote change and diversity, using the appropriate structure for each individual student

· On developing the appropriate structure for individual students this should be used across the whole day and in all situations.  If they need structure and visual understanding in one environment then they need it in all
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· If students rip schedules up etc, re-do them and present them again, giving time and patience.  Visual instructions may not work instantly so it is important to keep trying
· Individuals may need guiding to schedules and subsequent activities.  This is OK so long as they are encouraged to do it as independently as possible

· Don’t tell students what they are doing next, we don’t want them to be staff directed and prompt dependent.  Get the students to find out for themselves what they are doing, e.g. "check your schedule, what are you doing next”

· PECS (Picture Exchange Communication System) is used as a means of expressive communication.  This involves students exchanging symbols and/or pictures for items, if they have difficulty requesting verbally
· Schedules are used as a way of providing a visual means of understanding.  If students need this within school then they need it in all situations.  If you go out make sure that you carry an appropriate, familiar (but smaller) version of their visual strategy with you, e.g. write things down, take symbol cards/strips and PECS books, etc




Supporting Transitions

Individuals who are on the autism spectrum are especially vulnerable at times that involve moves within, and between, schools due to changes of environment and routine which provide the structures necessary for successful functioning.  Thus, a carefully planned programme of transition/transfer is crucial and this should take account of the needs of the individual in of time given to it as well as prepared activities.  Transitions can refer to many different aspects of a persons life, but the most common transitions that pose difficulties for people on the autism spectrum, during their school life, include;

· Moving on from one activity to another

· Changing environments daily/weekly e.g. home to school and vice versa

· Changing class within school
· Changing boundaries, e.g. when moving through key stages and accessing different playgrounds, etc
· Beginning nursery

· Moving to Primary school

· Moving to Secondary School

· Moving on to Higher Education or work
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Such times of change can produce feelings of anxiety within any pupil, but for the pupil on the autism spectrum they are particularly significant and often result in feelings of uncertainty, confusion and even fear.  Some specific strategies, which have proven useful for pupils on the autistic spectrum in effecting a smooth transition to a new setting, can be employed to ensure as successful transition. 
	Strategies to Support Transition
· Hold regular liaison meetings involving parents, current and receiving staff, to devolve important information about the pupil, e.g. stress factors, successful strategies used etc, including a pen portrait
· Develop, and carry out, a programme of visits to the new setting, involving different times of the day/week

· Use Comic Strip Conversations and Social Stories to help prepare for the move (see later information)
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	· Develop a ‘personal passport’ compiled by the pupil, with help as needed, which would inform adults in the new setting about the pupil and his/her autism

· During visits to the new setting take photographs, meet staff, check out the environment, etc, to help to develop a visual picture of what’s coming
· Organise a Circle of Friends approach, providing peer support that will be available in the new setting (see later information)



Sharing the Diagnosis

Whether, and how, to introduce the individual who is on the autism spectrum to his/her diagnosis is often a difficult decision for parents/carers.  The process is multi-layered and needs careful planning at the outset if the decision is taken to share the diagnosis with the person and consideration needs to be given as to how to share the information.  It is also important to think about sharing this with other people within the child’s wider family and community, such as siblings, extended family and peers.  During this process certain typical scenarios may present, for example;
· Diagnosticians explain the diagnosis to the young person at the time of diagnosis
· Parents introduce the child to the diagnosis
· A child may begin to recognise that he/she is different to his/her peers and may start to ask questions relating to this, or to display anxieties as a result of this recognition
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Introducing an individual to their diagnosis of autism requires sensitive handling.  Recognition of learning styles and ways of thinking is an essential element of this, as is an understanding of the individual’s ability to take on board information with true understanding.  The process needs to be undertaken over a period of time and sharing the diagnosis must be planned thoroughly.  An important element of the planning is to ensure that all concerned have a good understanding of autism themselves.  Questions to ask include; 
· Are parents/carers well informed about the autism spectrum?  

· Are the professionals involved knowledgeable about the autism spectrum?  
· Do siblings need support in understanding the difficulties that autism presents?  
· It is often helpful to educate peer groups (Sixth Sense, see later information)

	Commercially produced materials are available to help to present the autism diagnosis to the individual (see appendix)
Pictures of Me presents the diagnosis slowly in a format based on Social Stories (see later information).  It is particularly suitable for younger individuals (from 8 – 10 years)

I Am Special  explains individual differences and the positive aspects of AS
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	Asperger’s …   What Does it Mean to Me?  This is a very thorough work book which can be explored over a long period of time with the individual who has autism.  This is not an introduction to the diagnosis but is a wide ranging exploration of many aspects of the condition which can be dipped into or worked through over time, as needs dictate.




Peer Support in Schools
Individuals who are on the autism spectrum will probably have difficulty understanding the ‘rules’ of life and will often a have muddled view of the social interactions, conversations and actions of their classmates and of other pupils and adults in school.  This can lead to a breakdown in relationships, particularly in the class or tutor group, and the individual may have great difficulty in making and maintaining friendships.
Individuals who are on the autism spectrum can often be effectively supported by members of their peer group if that group is sensitively informed about their classmate’s difficulty.  Once introduced, a structure can be created to continue the support.  The AS Team service has a number of programmes to help with this and is able to advise schools, often linking in with the PSHCE curriculum, about how peer support might be achieved.

The Sixth Sense
This is a programme developed by Carol Gray.  In a nut-shell, the programme explains the difficulties a person with autism can face, to their class or peer group.  The programme focuses on the concept of our senses and explains that, in addition to our five main senses, we all have a ‘Sixth Sense’, which we use instinctively to help us to understand other’s intent, emotions and feelings.   

The programme then explains to the peer group how people who have autism lack this sixth sense, before encouraging the peer group to think of ways that they can help.  Following this, a peer support group is often formed.  
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The Sixth Sense is best presented to small groups in partnership with the AS Team and the school.  The programme also needs to be discussed beforehand with families and school staff so that it can be tailored to the individual’s needs before it is presented.
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Circle of Friends
This links in with Sixth Sense or it can be used on its own.  Circle of Friends aims to build a ‘buddy’ group from the individual’s peer group who then meet regularly to talk through problems and promote the self esteem of that person.  
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Circle of Friends is supportive of all the pupils in the circle, not just the focus person, and is highly structured.  A clear framework is provided along with all of the support material needed to set up the circle.
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“I now have a friend who likes the same kind of
things as I do and he doesn’t like football or
battering people either.  As I have said, I like being
on my own, but it is also nice now to have a laugh
with someone whilst I am at school.”
Luke Jackson, 2002
Buddy systems
Sometimes a less formal buddy system is the best way forward.  This is a system whereby key pupils are chosen to support a pupil with AS.  
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Many schools have this type of system in place already and our service can give advice on how it might be adapted to meet the needs of the child who is on the autism spectrum.
Social Skills & Communication

Two of the main areas of difficulty in autism are social skills and communication skills, both of which will probably impact greatly on social inclusion for individuals and their families.  Although it is difficult for individuals who have autism to understand and use social and communication skills, they can be taught, given the appropriate approach that works for them.  It is important, however, to remember that ‘individual’ is the key word when addressing the needs of people who have autism and any social and communication opportunities should be developed with this in mind.  
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The first step to teaching social and communication skills is to ensure, beyond all assumptions, that communication between people with autism and the wider community is clear and meaningful, and that the person who has autism is given accurate and specific social information (Gray, 2001).
[image: image92.wmf]Social Stories (see later information) are a way of explaining social situations for individuals who have autism, from their own perspective.  These have become increasingly well know over the past few years.  Social Stories have been used by a wide variety of professionals, parents and carers in order to develop social understanding in individuals who have difficulty with this area.  Social Stories are a good way of explaining everyday events as they are based in reality and focus on simple and, often, routine events.
Social and/or communication skills groups can also be set up in schools in order to promote understanding not only for the individual who has autism, but also their peers.  This can be a great benefit across a whole group and can promote an ethos of support.  
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There are some useful websites, support groups and publications available that deal specifically with social and communication skills for individuals who have autism.  These can be accessed through the National Autistic Society’s website at www.nas.org.uk, where a search can also be made of support groups in your local area.
Using Picture Exchange Communication Systems
Picture Exchange Communication System (PECS) was developed by Bondi and Frost as part of the Delaware Autistic Programme in the USA, with the aim being to develop early communication skills, especially functional initiation and exchanges.  
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PECS is specifically aimed at individuals who have difficulty with language and communication in relation to the autism spectrum, including those who are non-verbal and who have little functional communication at all.  
In the early stages of PECS individuals are taught to exchange a picture for a motivating item and this is done, initially, with a high level of adult support until the individual gets the idea.  
Eventually, as the individual becomes more used to the system pictures are increased, symbols are added and short sentences are formulated and these usually begin with phrases like, ‘I want…’  until eventually the system can be used for a whole range of communicative intent.  
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	I want

	Drink




Some individuals may respond well to PECS in it’s purest form.  However, it is important to understand that communication skills can look different in each individual and taking a lead from them will often result in unique ways of using exchange style systems.  In short, although it is important to recognise the impact that PECS can have it is also important that other areas of communication development are explored and flexibility is built in. 
	The Stages of PECS 

1. Individuals are taught to initiate communication using photographs
2. The use of pictures is expanded to other people, places and rewards

3. Making specific choices between pictures

4. Construction of simple sentences and using attributes to qualify requests

5. Responding to the question, ‘what do you want?’

6. Commenting about various items and activities
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Comic Strip Conversations

What are Comic Strip Conversations?

Comic Strip Conversations are conversations between two or more people, which incorporate the use of simple line drawings, providing additional support to individuals who struggle to comprehend the quick exchange of verbal information that occurs in a typical conversation.  Comic Strip Conversations can be used to:

· Report the past

· Describe the present

· Plan the future

· Explore emotions and feelings about situations
Comic Strip Conversations systematically identify what people say and do and emphasise what people may be thinking.  A set of eight symbols are used to represent basic conversational skills.  The drawings can be done on paper, dry-wipe boards, laminated sheets or any other preferred material.  In addition, colour may be incorporated to represent the emotional content of statements, thoughts and questions.  Cutting and sticking can be used for those students who find drawing difficult or who have fine motor difficulties.
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Some Comic Strip Conversations provide insights into an individual’s perspective of a situation and may serve as pre-requisite activity to the development of Social Stories.  In short, Comic Strip Conversations are used to visually ‘work through’ a problem situation and to identify solutions.

Social Stories
Introduction

The Social Stories approach was developed by Carol Gray in 1991.  A Social Story is a highly visual written and/or pictorial attempt to describe a situation, a concept or social skill using a format that is meaningful to a person who is on the autism spectrum.
In preparation for writing a Social Story every attempt is made initially to understand the perspective of the person it is for by talking to them, observing their behaviours and thinking about what is happening in relation to their own perspective.  The aim of a Social Story is that by increasing understanding of events, the individual will be able to participate more fully, and successfully, in what is happening.
Social Stories are usually written to try to describe social situations, which the person with autism finds difficult or is misjudging.  Social Stories can also identify how the person can act or react to situations.  
Carol Gray also suggests that it is important to write Social Stories to describe achievements and strengths in order to give balance and so that they are not always seen as describing negative situations.  A folder of the individual’s stories can then be built up, shared and enjoyed with other people as well.
	Thinking About Social Stories

Ascertain what you are going to write your story about. 
Ask questions or observe the target person in relation to this situation. 
Can you work out what is happening? 
If there is a problem, what is it about the situation that might be causing it? 

	[image: image44.wmf]
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	Think about the situation in relation to what you know about the autism spectrum. 
Has the person misjudged the situation? 
Do they have the skills to participate fully? 
Usually you will need to consider carefully what is actually happening in order to accurately describe the situation (where it occurs, who is involved, and what actually happens) and this will provide the person involved with specific information about what occurs and why. 

Stories may also include desirable responses and may be used to prepare for a new situation.



Writing a Social Story
A Social Story is written to a precise format and the idea is that each story should include four basic types of sentences, descriptive, perspective, directive and affirmative, each having a specific role.
· Descriptive sentences factually describe what happens, where the situation occurs, who is involved, what they are doing and why.  The sentences should be as accurate as possible and should include terms such as ‘usually’ or ‘sometimes’ rather then ‘always’, in order to avoid literal interpretations and to help the individual cope with possible changes.  These sentences should form the back bone of the story.
· Perspective sentences describe the reactions and responses of others in the target situation and sometimes the reasons for their responses.  They may also describe the feelings of others.  Very occasionally perspective sentences may be used to describe the internal feelings of the person the story is for.
· Affirmative sentences express a commonly held shared value or opinion that the person on the autism spectrum may be unaware of, for example;
· This is a good idea (stressing an important point)

· This is very important (with reference to a rule or law)

· This is a safe thing to do (with reference to a target behaviour)

· This is OK (reassuring)
· Directive sentences describe desired responses to social situations, and tell the individual, in positive terms, what he or she should try to do or say in the target situation. As individuals with autism often interpret language literally, it is important to avoid statements that are inflexible, and it is preferable to use terms such as ‘I will try to.’ rather than ‘I can’ or ‘I will’, both of which require absolute compliance.  Directive sentences should be kept to a minimum so that stories don’t develop into a list of things to do.

	Remember:  The goal of a Social Story is to share accurate social information, describing more than directing, in order to increase the understanding of the person who is on the autism spectrum.  When the story is read by the person it should come over as having a patient and reassuring quality to it, avoiding negative statements. 

A Social Story should be easy to understand and should therefore contain vocabulary and forms of presentation that are appropriate to a child’s age and ability. The title of a story should be relevant and reinforce the important parts of the story. It may be posed as a question or a statement.
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	The story should usually be written in the first person, read daily at first, then if needed, immediately before the target situation.  The need for the story is likely to reduce over time as the person involved internalises the information.  However, with some events such as the fire bell, school trips or other activities or skills that are not encountered frequently the story may need to be re-visited.




Section IV
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Appendix

Social Story Examples
[image: image97.wmf]
Lunchtime

Before lunch I am usually in the playground.





A dinner lady tells me when it is time to go and have lunch.

I get my lunch box and then I walk to the hall.

When I go to the hall for lunch there are lots of people there. Usually it is not just my class.

A grown up usually shows me where to sit.

There are lots of other people in the hall who are eating their lunch.

People often like to talk while they are eating.

There are lots of people in the hall who might be talking at the same time.

If the people get too noisy a grown up asks them to talk quietly.

Sometimes people forget to close their mouths when they are eating.

I will try to stay calm and quiet if I see people opening their mouths when they are eating.

I will try to eat my own lunch and not to worry about the way the other people are eating their lunch.

I Will Try to Listen to Mrs Smith
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Mrs Smith usually talks to the class from the front of the room.  

Sometimes she talks to all of the children from another place.  

She does this when she wants to talk to all of the children at the same time.  

This saves time for Mrs Smith and the other children.  

She usually starts by saying, ‘class listen…’  
This means it is time for me and everyone else to listen.  

It is important to try to listen to Mrs Smith when she is talking to the class.  

This will make Mrs Smith happy.
Words that have more than one meaning
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Sometimes I think that I am following directions.

I listen to what the speaker says to do, and I do just that.

Then, I find that I am doing the wrong thing.

This sometimes makes me upset.

When this happens, I will try to play the words over in my head and think of another meaning those words could have.

If I don’t know the meaning, I will try to ask the speaker to explain it again without getting upset. 

The speaker will be pleased I have asked them to explain.

I will try to tell the speaker I don’t understand.

Most people are willing to explain things again for me if I ask.

I know the problem will be resolved if I am patient.
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  “The first step to teaching social skills is to ensure, beyond all assumptions, 
    that communication between typical people and people with AS is clear and 
     meaningful, and that the person with an autism spectrum disorder has accurate specific social information.” 
(Gray, 2001)
	Things to Avoid

Stating outcomes, e.g. we always eat lunch at 12

We always…

Using metaphors

Using complex words

Talking without respect

Not checking what’s been understood

Failure to listen

Being in a rush

Failure to give advanced warning of change


	Things to Include

Estimate outcomes, e.g. we usually eat lunch at 12
We sometimes…

Speak plainly

Speak simply

Take time to value

Check understanding

Take your time to really listen

Take your time

Prepare for change
	[image: image47.wmf]
Ideas & Tips Box

Lawson (2001)



	
Comic Strip Conversations Basic Symbols Dictionary
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Everyone Talking at Once
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Listen (as part of a group)
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Interrupt 
(when someone is still talking)
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Loud or Quiet Words
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Interrupt (when two people are already talking)
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Listen
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Thoughts (what people think)
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Talk (words people say)


	Comic Strip Conversations Personal Symbols Dictionary



	
	

	
	

	
	

	
	


The Autism Spectrum & SEN

Glossary of Abbreviations

	
	

	ABA
	Applied Behavioural Analysis

	AAPEP
	Adolescent and Adult Psycho-Educational Profile

	ADD
	Attention Deficit Disorder

	ADHD
	Attention Deficit Hyperactivity Disorder

	ADI-R
	Autism Diagnostic Interview

	AIT
	Auditory Integration Training

	AS
	Autism Spectrum Disorder

	CAMHS
	Child & Adolescent Mental Health Service

	CD
	Conduct Disorder

	CHAT
	CHecklist for Autism in Toddlers

	DAMP
	Deficit in Attention, Motor Control and Perception

	DSM
	Diagnostic Statistical Manual

	ICD (WHO)
	International Classifications of Diseases World Health Organisation

	IEP
	Individual Education Plan

	IQ
	Intelligence Quotient

	LEA
	Local Education Authority

	MLD
	Moderate Learning Difficulties

	MSBP
	Munchausen’s Syndrome by Proxy

	NAS
	National Autistic Society

	OCD
	Obsessive Compulsive Disorder

	ODD
	Oppositional Defiance Disorder

	OT
	Occupation Therapy

	PDA
	Pathological Demand Avoidance

	PDD
	Pervasive Development Disorder

	PECS
	Picture Exchange Communication System

	PEP
	Psycho-Educational Profile

	PKU
	Phenylketonuria

	PT
	Physical Therapy

	SALT
	Speech and Language Therapy

	SCERTS
	Social Communication Emotional Regulation Transactional Support

	SEN
	Special Educational Needs

	SI
	Sensory Integration

	SLD
	Severe Learning Difficulty

	SULP
	Social Use of Language Programme

	TEACCH
	Treatment and Education of Autistic and Communication Handicapped Individuals

	VABS
	Vineland Adaptive Behaviour Scale

	WHO
	World Health Organisation

	WISC
	Wechsler Intelligence Scale for Individuals

	WORD
	Wechsler Object Reading Dimensions

	
	


The Autism Spectrum & SEN
Recommended Books
  

	The Autism Spectrum Books



	Author


	Year
	Title
	Publisher
	ISBN

	Attwood T


	2007
	The Complete Guide to Asperger’s Syndrome


	Jessica Kingsley:

London
	1-84310-495-4

	Cumine V, Leach J & Stevenson G


	2000
	Autism in the Early Years 

A Practical Guide
	David Fulton: London
	1-85346-599-2

	Happe F
	1994
	Autism

An Introduction to Psychological Theory


	UCL Press: London
	1-85728-230-2

	Jones G
	2002
	Educational Provision for Individuals with Autism and Asperger Syndrome

Meeting Their Needs


	David Fulton: London
	1-85346-669-7

	Jordan R


	1999
	Autistic Spectrum Disorders

An Introductory Handbook for Practitioners


	David Fulton: London
	1-85346-666-2

	Jordan R & Jones G


	1999
	Meeting the Needs of Individuals with Autistic Spectrum Disorders


	David Fulton: London
	1-85346-582-8

	Powell S
	
	Helping Individuals with Autism to Learn


	David Fulton: London
	1-85346-637-9

	Roffey S
	
	Special Needs in the Early Years Collaboration, Communication & Coordination


	David Fulton: London
	1-85346-604-2

	Smith-Myles B et. al. 
	2000
	Asperger Syndrome & Sensory Issues

Practical Solutions for Making Sense of the World
	Autism, Asperger Publishing Co: Kansas


	0-9672514-7-8

	Vermeulen P
	2001
	Autistic Thinking

This is the Title

	Jessica Kingsley: London


	1-85302-995-5

	Language & Communication Books



	Author


	Year
	Title
	Publisher
	ISBN

	Bondy A & Frost L


	2002
	A Picture’s Worth

PECS & Other Visual Communication Strategies in Autism


	Woodbine House:

USA
	0-933149-96-4

	Gray C
	2002
	My Social Stories Book


	Jessica Kingsley:

London


	1-85302-950-5

	Martin L
	
	Think It! Say It!


	Communication Skills Builders


	0-88450-570-7

	O’Kane J. C & Goldbart J
	1998
	Communication Before Speech 2nd Edition

Development & Assessment


	David Fulton: London
	1-85346-230-6

	Potter C & Whittaker C
	2001
	Enabling Communication 

In Individuals with Autism


	Jessica Kingsley: London

	1-85302-9561

	Specialist Approaches & Play Books




	Author


	Year
	Title
	Publisher
	ISBN

	Beyer J & Gammeltoft L
	2000
	Autism & Play


	Jessica Kingsley: London
	1-85302-8458

	Caldwell P
	2006
	Finding You Finding Me

Using Intensive Interaction


	Jessica Kingsley: London


	1-84310-399-0

	Hewett D & Nind M
	
	Interaction in Action

Reflections on the Use of Intensive Interaction


	David Fulton: London
	1-85346-461-9

	Larkey S
	2007
	Practical Sensory Programmes for Students with Autism Spectrum Disorder & other Special Needs


	Jessica Kingsley:

London
	1-84310-479-2

	Mesibov G & Howley M
	2003
	Accessing the Curriculum for Pupils with Autistic Spectrum Disorders

Using the TEACCH Programme to Help Inclusion

	David Fulton: London
	1-85346-795-2

	Useful Websites (Includes Some Free Downloadable Visual Resources)



	Informational
	Visual Resources


	Local Contacts

	www.nas.org.uk 
	www.do2learn.org 


	Bradford and District Autism Support Group www.badasg.ik.com 


	www.tonyattwood.com.au 
	www.thegraycentre.org 

	

	www.lukejackson.info
	www.widget.com

	Airedale and Wharfdale Autism Resource www.homestead.com/aware.uk 



	www.oasis.com 
	www.tulareselpa.org/autism 


	

	
	www.ispeek.co.uk

	

	
	www.timetimer.co.uk

	

	
	
	

	
	
	


Final Reminder – What Does Autism Mean?
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The Last Word
Top Ten Positive Aspects of Autism
1) People Who Have Autism Rarely Lie

We all claim to value the truth, but almost all of us tell little white lies.  All, that is, except people on the autism spectrum.  To them, truth is truth - and a good word from a person on the autism spectrum is the real deal.
2) People on the Autism Spectrum Live in the Moment

How often do typical people fail to notice what's in front of their eyes because they're distracted by social cues or random chitchat?  People on the autism spectrum truly attend to the sensory input that surrounds them. Many have achieved the ideal of mindfulness.
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3) People with Autism Rarely Judge Others

Who's fatter, richer or smarter?  For people on the autism spectrum, these distinctions hold much less importance than for typical people.  In fact, people on the autism spectrum often see through such surface appearances to discover the real person.

4) People who have Autism are Passionate

Of course, not all people who have autism are alike, but many are truly passionate about the things, ideas and people in their lives.  How many "typical" people can say the same?


5) People with Autism are not tied to Social Expectations

If you've ever bought a car, played a game or joined a club to fit in, you know how hard it is to be true to yourself.  But for people with autism, social expectations can be honestly irrelevant.  What matters is true liking, interest and passion - not keeping up with the Joneses.

6) People with Autism have Terrific Memories

How often do typical people forget directions, or fail to take note of colours, names, and other details?  People on the autism spectrum are often much more tuned in to details.  They may have a much better memory than their typical peers for all kind of critical details.

7) People who have Autism are Less Materialistic

Of course, this is not universally true but, in general, people with autism are far less concerned with outward appearance than their typical peers.  As a result, they worry less about brand names, hairstyles and other expensive but unimportant externals than most people do.

8) People who have Autism Play Fewer Head Games

Who was that woman, and why were you looking at her?  I know I TOLD you I didn't mind if you went out, but why did you believe me?  Most people who have autism don't play games like these - and they assume that you won't either.  It's a refreshing and wonderful change from the Peyton Place emotional roller coaster that mars too many typical relationships!

9) People who have Autism have Fewer Hidden Agendas

Most of the time, if a person on the autism spectrum tells you what he wants s/he is telling you what s/he wants.  No need to beat around the bush, second guess, and hope you're reading between the lines!

10) People with Autism Open New Doors for Typical People

For some of us typical people, having an person who has autism in our lives has had a profound positive impact on our perceptions, beliefs and expectations.  
Adapted from www.positivelyautism.com

The End
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The information in this booklet has been organised, written and presented by the team members of: 
Education Bradford

Learning Support Service

Autism Spectrum Team

We hope you have found the information useful but please contact us if you have any other queries, questions or suggestions for how we could improve our service
Thank you
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“I’m getting far more respect from that lot (rest of class) now that you lot (autism team) are involved.”





Y6 Boy who has Asperger Syndrome, following delivery of the sixth sense.








This is what I THOUGHT








This is what I SAID



































LOUD WORDS





Quiet Words
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