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NOTES FOR FORUM REPRESENTATIVES AND ALL GOVERNORS 

These briefing notes have been sent to all governors and those who represent school 

governing boards at the Governor Forums. The briefing notes will also be made available 

on the Bradford Schools Online website and all governors are welcome to attend the 

Forums as it is essential to ensure that each governing board is represented and has 

the opportunity to receive important updates.  Building on the format of the meetings held 
in 2017 the 2018 meetings will continue to give governors the opportunity for sharing good 
practice. They will include input from governors and schools on topics which have been 

selected by governors. These meetings are free to all governors even if their school does 

not subscribe to the training programme.  
The Governor Forum meetings will each follow the same agenda and will be held on: 
 

Monday 21 May at Margaret McMillan Tower 

Or  

Tuesday 22 May at Eastwood Community School, both from 6.30pm – 8.30pm 
. 
If you have any queries on matters included in these notes please contact the School 
Governor Service for further information.  Please feel free to copy any of these notes so you 
can give a copy of the appropriate note to the Chair of any committee or a particular governor 
with responsibility for the matter it outlines.   
 

You are not intended to be an expert on all these matters but to have information to which you 
can draw the attention of your colleague governors.  The notes are intended to ‘signpost’ 
those issues your governing board may need or wish to address in the Summer Term 2018 or 
at the start of the Autumn Term and they are being circulated to enable them to be 
incorporated into your meeting plans. Most briefing notes identify a person to contact if your 
governing board needs further information or advice. 
 

The production of these notes is one of the services provided by the School Governor Service 
for all schools in the District. Thank you for the work you do in support of your school and its 
children. 
 

To book a place on one of the forums please contact: School Governor Service 01274 

439400 or email school.governor@bradford.gov.uk 
 

Clive Linnett 

Head of School Governance & Workforce Development  
Tel: (01274) 439400  

E-mail school.governor@bradford.gov.uk 

mailto:school.governor@bradford.gov.uk
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BRIEFING NOTE 1 
 

Governing Board Agenda Items for the Summer Term 
 

Items in bold are statutory requirements 
 

 First Meeting:  

1 Staff presentation linked to a development plan target and review of progress 
against target 

 

2 Review of pupil progress against targets  

3 Set the budget for the year (can be second meeting of the term for an academy) 
looking at the three year budget plan linked to the strategic plan for the school 

 

4 Review plans for maintenance and development spending  

5 Review Safeguarding Policy & Procedures  

6 Receive Headteachers Report  

7 Report on quality of teaching, learning and assessment  

   
   

 Second Meeting:  

1 Review attendance of pupils and staff  

2 Review pupil exclusions for the year  

3 Evaluate the governing body’s effectiveness over the last year against the targets 
set in the Autumn term 

 

4 Review the year’s racist and other reportable incidents   

5 Review pupil results (primary)  

6 Evaluate the effectiveness of interventions undertaken to accelerate progress  

7 Review the impact of governor and staff training and development  

8 Report from Governor Forum  

9 Receive Quarterly Return  

10 Review the work of committees to ensure all aspects of their remit have been met   

 
 

Other items which should be discussed on a regular/planned basis: 
 Write new policies/review existing policies and agree review schedule 
 Reports from Committees  
 Plan governor attendance at training and receive reports from those attending. (Include 

succession planning for the Governing Board) 
 Induction  and support for new governors 
 Staff development needs and succession planning 
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BRIEFING NOTE 2 
 

Ofsted Updates and Focus 
 

Updates: 
Updated handbooks were released on 12 April and these relate to both school inspections and 
short, monitoring and unannounced behaviour inspections. 
 
The main changes are to the inspection timeframe and these have come into effect 
immediately:- 
 

 The usual timeframe for inspection of good schools is extended from approximately 

three to four years. 
 

 The longest period between inspections remains at five years from the end of the 
academic year in which the last inspection took place 

 

 The re-inspection window for requires improvement, serious weakness and special 

measures schools is now up to 30 months for all these categories. 
 

 Regular monitoring of requires improvement and inadequate schools is continuing as now 
 

 
Risk assessment of good and outstanding schools has been further explained. The main change 
recently had been the use of a new statistical model to improve the analysis of data. The risk 
assessments are used to identify those schools which should be prioritised for inspection. 
 
 As a result of the assessment:- 

 a good school may be given a full section 5 inspection instead of a short section 8 
inspection if the assessment indicates that the quality of provision may have deteriorated 
significantly. 

 an outstanding school may also be inspected if the assessment raises concerns about its 
performance 

 
The assessments are done by a computer model which uses progress and attainment data from 
the DfE, workforce census data and Parent View responses to produce a score for each school. 
The resulting scores show the range of risk from lowest to highest but there is no threshold 
above which a school will be automatically inspected. The scores are not given to inspectors 
when they are appointed to inspect a school as this ensures that they will make their judgements 
solely on the basis of the information they find during the inspection.  

 

The curriculum: 
In a speech on 23 March 2018 mainly aimed at the need to ensure that apprenticeship schemes 
actually deliver the skills and knowledge that are needed, rather than ticking boxes about 
qualifications, Amanda Spielman, Ofsted’s Chief Inspector, used this as an analogy for the 
issues that are seen in schools. 
The new Inspection Framework for 2019 is now being prepared and the clear message for 
schools, as well as for apprenticeship providers, is that the substance of education, the entirety 
of what is being learnt, will be a major focus. That will mean that more attention will be needed 
on the delivery of a broad and balanced curriculum which gives children and young people the 
knowledge and skills that they need. 
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BRIEFING NOTE 3 

 

Proposed Changes to Coasting and Floor Targets and Teacher Induction 
 

On Friday 4 May, the Secretary of State for Education, Damian Hinds, addressed the National 
Association of Headteachers annual conference in Liverpool. Here, he discussed the role of 
Ofsted, the future of accountability measures, academisation and improving career support for 
teachers. 
 
As part of his speech, Mr Hinds looked to clarify the role of Ofsted as the main body to “provide 
an independent, rounded judgment of a school’s performance”. Amidst confusion in the sector 
concerning decisions in relation to directing an academy order, Mr Hinds outlined 
 

 “school leaders need complete clarity on how the accountability system will operate … 

this means we will not be forcibly turning schools into academies unless Ofsted has 

judged it to be Inadequate”. 
 
Speaking out about accountability measures,  

Mr Hinds will also look to scrap the dual system of both “floor-standards” and “coasting” 

triggers dictating whether a school is in need of statutory intervention. 
 
 He outlined  

 “there will be a single, transparent data trigger for schools to be offered support … I 

intend this to replace the current confusing system of having both below the floor and 

coasting standards for performance”. A consultation on accountability measures will be 
released in due course and NGA will be issuing a response. 
 
Finally, Mr Hinds also introduced a number of initiatives to “make sure teaching remains an 
attractive, fulfilling profession”. 

This includes increasing the induction period from one to two years for newly qualified 

teachers, new “early career development opportunities” for those beginning their career and, for 
more established teachers, introducing opportunities for more flexible working patterns (including 
a new sabbatical programme funded by the DfE). 
 
Commenting on Mr Hinds’ speech, Sam Henson, Head of Information at the NGA, said: “A clear 
accountability system is crucial for promoting pupils’ understanding across a broad curriculum, 
maximizing progress and attainment and for helping governing boards carry out their own 
accountability role. Schools’ effectiveness should be judged on both progress and attainment 
measures to ensure the school’s impact can be properly assessed. NGA will be responding to 
the consultation in due course". 
 
"Teacher supply remains a concern for governing boards - 46% of respondents to the NGA/TES 
2017 annual governance survey said they find it difficult recruiting to teaching posts. We 
therefore welcome the commitment from the Education Secretary to ensuring teaching is an 
attractive profession as part of our ongoing call for the government to invest in teacher 
recruitment, retention and professional development." 

 

 

 

 

https://www.gov.uk/government/news/education-secretary-to-set-out-vision-for-clearer-school-system
https://www.gov.uk/government/news/education-secretary-to-set-out-vision-for-clearer-school-system
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BRIEFING NOTE 4 
 

General Data Protection Regulations Update 
 

The DfE has now released a toolkit to support schools in ensuring compliance with these 
regulations, which come into force on 25 May.  
 

https://www.gov.uk/government/publications/data-protection-toolkit-for-schools 
 

The guide is aimed at helping schools to develop policies and processes for data 
management, including both collection and processing as well as developing the ability to 
respond quickly and appropriately to data breaches. 
 

The DfE is requesting feedback from those using the toolkit to enable improvements and 
updates to be made. This feedback should be provided by 1 June 2018 to  
 

data.modernisation@education.gov.uk with the subject heading ‘GDPR toolkit feedback’ 
 
Governors are reminded that, although the regulations will come into force on 25 May, schools 
only need to demonstrate that they are working to become compliant with the regulations. 
They do however need to consider the way that information is shared with governors and 
answer the following questions:- 
 

Are our methods of sharing information with governors secure?  This needs confirmation 
that no data which could lead to a breach under the regulations is shared to an email address 
which is not secure – that would include one which is a family or shared email. 
 

Are governors keeping paper copies of documents securely? If governors are receiving 
paper copies of documents there needs to be confirmation that they are kept securely at the 
governors’ home and that they are being destroyed when the need for their retention has 
passed.  
 

Are governors ensuring that they do not transport paperwork using unencrypted 

memory sticks or on electronic devices which are not password protected? 
If governors regularly use mobile phones, tablets or similar systems to access their papers 
then these need to be password protected in case they are lost or stolen. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.gov.uk/government/publications/data-protection-toolkit-for-schools
mailto:data.modernisation@education.gov.uk


School Governance & Workforce Development                                                Governor Briefing Notes: Summer Term 2018 

 

7 

BRIEFING NOTE 5 
 

Updates of Interest to all Governors 
 

New GCSE qualifications welcomed and additional funding announced: 
Nick Gibb, in a speech on 14 May 2018, welcomed the 20 new GCSE qualifications being sat 
for the first time this summer. 
‘These more rigorous, gold-standard GCSEs are helping to nurture the next generation of 
scientists, linguists and historians. Whatever pupils want to do with their lives, these 
qualifications will prepare them for future success and help deliver the skills Britain needs to 
be fit for the future. 
 
Thanks to our reforms and the hard work of teachers, education standards are rising in our 
schools and last year, teachers and pupils responded well to the new English and maths 
exams. I wish pupils all the very best as they prepare to sit these exams and I look forward to 
celebrating their success in the summer. 
 
The start of these exams follows the recent news of funding to train up to 8000 existing 
computing teachers to teach the new GCSE – that is enough to ensure every secondary 
school in England has a teacher who can support pupils to succeed. 
 
The government’s Industrial Strategy highlighted a shortage of STEM skills. There is a need to 
increase number of people able to study for STEM degrees to support the current economy 
and its growth. The reforms to GCSEs and A levels, as well as these teaching programmes 
are just two of the ways this is being achieved.’ 
 

Schools that Work for Everyone 
 

The government’s response to this consultation has now been published: 
 

Universities and independent schools with the capacity and capability to sponsor an academy 
or establish a free school are strongly encouraged to do so; and 
 

• Those that do not have the capacity and capability to sponsor an academy or free school are 
expected to support state schools through sustainable and reciprocal partnerships, in at 
least one of the following areas: 

 

•  Teaching: Participating in initiatives with national impact, such as training science, 
technology, engineering and maths (STEM) or modern foreign language teachers, and 
providing C PD; seconding teachers in shortage subjects; assessment, moderation and 
pedagogical support in specific subjects; proposals that can help reduce teacher workload, 
such as sharing lesson plans and resources. 

 

•   Curriculum: Providing coherent support on curriculum design and delivery, including lesson 
planning, sharing resources, and teaching; particularly interventions which broaden 
curriculum opportunities , for example by forming mixed independent/state school classes 
in specific subjects such as languages and classics, and widening the curriculum offer in 
areas such as science and sport by using university-level resources or facilities, along with 
coaching or support staff, to support attainment-raising activity, including in holiday periods. 

 

•   Leadership: Taking a leading role on the governing body of a school or Multi Academy 
Trust (MAT); providing senior and strategic leadership support. 
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The Government has also made a formal agreement with the Grammar School Heads 
Association (GSHA) to ensure member schools:- 
 

 prioritise pupils eligible for pupil premium funding in their admissions oversubscription 
criteria and design admission arrangements which increase access to their schools for 
disadvantaged pupils; 
 

 undertake outreach with primary schools to increase the number of applications and 
admissions of disadvantaged pupils to selective schools; 

 

 increase and strengthen selective schools’ activity on fair access and partnership 
including, for example, facilitating and developing links with local partners, non-
selective secondary schools and primary schools to support school improvement; 

 

 further develop the evidence base of what works, based on local intelligence; and 
          share best practice on fair access and partnership 
 

New £23 million fund to support the brightest pupils from disadvantaged backgrounds 
 

On 27 April, the Department for Education (DfE) announced further details about its “future talent 
fund”. 
The fund is intended to test new strategies for helping the most talented disadvantaged pupils 
maintain their high performance. It is a response to the significant disparity in outcomes between 
the most able students at the end of key stage two who are entitled to free school meals, and 
those who are not. 
 

In the autumn, applications for the funding itself will open. State-funded schools, multi-academy 
trusts, independent schools, universities, charities and research organisations will all be eligible, 
although the projects themselves must be delivered in non-selective, state-funded secondary 
schools. 
 

This is the latest addition in a series of schemes announced by the DfE intended to support 
disadvantaged pupils and raise standards, with this particular scheme looking to “encourage 
evidence-led interventions, including those that could be funded by schools using their Pupil 
Premium funding 
 

Headteachers and Non-Disclosure of Relationships – Decision of High Court 
 

An employment case with a safeguarding element (see below), has been before the UK’s highest 
court, the Supreme Court.  
 

The case of Reilly v Sandwell MBC [2018] UKSC 16 looked at the unfair dismissal test and 
whether dismissal was within the range of reasonable responses. The Court decided that the 
school governors were able to reach the decision to dismiss and rejected the head’s arguments 
that doing so was unfair because her relationship with the offender was not one she was actually 
obliged to disclose. 
The facts: 
‘Ms Reilly was a head teacher of a primary school. In that role she was under a contractual duty 
to assist the school’s governing body in discharging its legal safeguarding duties, and the 
disciplinary policy confirmed that failure to report a potential safeguarding issue was an example 
of misconduct. Ms Reilly had a close relationship with Mr Selwood. We are told that although 
they did not live together or have a sexual relationship, she sometimes stayed overnight and they 
had a joint bank account. He was arrested, charged and later convicted for making indecent 
images of children. Despite being present when the arrest occurred, Ms Reilly never informed the 

https://www.gov.uk/government/news/fund-for-bright-disadvantaged-pupils-launched
https://www.gov.uk/government/news/fund-for-bright-disadvantaged-pupils-launched
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governing body about her relationship with Mr Selwood or his arrest/conviction. When the 
governing body found out, she was dismissed for failing to disclose her relationship with a 
convicted sex offender. 

 

When she claimed unfair dismissal, the Employment Tribunal found that the employer genuinely 
believed that the non-disclosure amounted to misconduct and that there were reasonable 
grounds for the belief that for a head teacher to have failed to disclose such information to her 
governing body was a matter of misconduct (whether or not disclosure was expressly required by 
her contract). They also found that dismissal was within the range of reasonable responses 
(albeit that because of issues with the appeal the dismissal was procedurally unfair).  
 

The Supreme Court has confirmed that the Tribunal was able to reach that decision. The Court 
focussed on whether the employer acted reasonably in treating that reason as sufficient to 
dismiss the employee in accordance with equity and the substantial merits of the case. The lead 
judgment focuses on the importance of recognising that sexual offenders can represent a danger 
to children indirectly through those with whom they associate. The relationship of Mr Selwood 
with the head teacher represented a potential risk to the school’s children. As the head was 
supposed to be the eyes and ears of the governors, her non-disclosure represented a breach of 
duty which merited dismissal. In fact Ms Reilly had maintained that she was not obliged to 
disclose, and that continuing lack of insight also meant that it was reasonable for the employer to 
conclude that it was inappropriate for her to continue to run the school.’  
 

Blog from Education Datalab explores the effect of anomalously high KS2 scores on 

Progress 8 scores 
 

 Education Datalab has produced a blog showing the impact of “anonymously high” key stage 2 
results on progress 8 outcomes. 
 

The blog presents a real-world anonymised example of a secondary school which has eight 
“feeder” primary schools. In one of these “feeder” primaries, which is rated outstanding, pupils 
achieve high grades at key stage 2 but then underperform at key stage 4. Looking at this data in 
more detail, even when other factors are taken into account (such as socio-economic status or 
background) the pupils who came from that specific feeder primary make significantly less 
progress than their peers with little explanation as to why. 
 

According to the Education Datalab, this should raise questions around the reliability of the key 
stage 2 results coming from that specific primary school and, potentially, whether any 
malpractice took place in the administration of the primary SATs. Overall, the blog concludes that 
“both DfE and Ofsted … [should] … consider making adjustments for pupils who attended 
primary schools with anomalously high KS2 results”. 
This blog is of particular interest for anyone governing in a secondary school that has a 
proportion of students with high KS2 outcomes but consistently poor progress 8 scores. 

 

DfE publish analysis of trends in school leadership 2010-16 
 

A new report from the DfE, School leadership in England 2010-2016: characteristics and trends, 
provides a detailed analysis of the data available in the School Workforce Census, covering: 
 

 the size and structure of the teaching and leadership population 

 characteristics of teachers in leadership roles 

 progression to and retention in leadership roles 

https://educationdatalab.org.uk/2018/04/difficult-questions-about-some-schools-key-stage-2-results/?utm_source=Education+Datalab&utm_campaign=ec313dce30-MC+blogpost+-+KS2+results+difficult+questions&utm_medium=email&utm_term=0_69bf38d335-ec313dce30-109831133
https://www.gov.uk/government/publications/school-leadership-2010-to-2016-characteristics-and-trends


School Governance & Workforce Development                                                Governor Briefing Notes: Summer Term 2018 

 

10 

The report found that the largest growth proportionately since 2010 was in assistant heads, 
which “increased from 3.5% of teachers in primary schools and 5.6% in secondary schools in 
2010, to 5.2% and 6.5% respectively in 2016”. 
 

NGA Guidance on changing Articles of Association published 
 

The NGA have produced a new short piece of guidance that sets out the reasons why trusts 

change their articles and the process which needs to be followed. To see the guidance please 

follow the link: Changing articles of association – academy schools 

Asbestos Management Assurance Process 
 

All responsible bodies of state-funded schools and academies are expected to complete an 
Asbestos Management Assurance Process (AMAP) by midday on 31 May 2018 to provide a 
written (electronic) assurance that their schools are compliant with legislation on the 
management of asbestos in their education estate. 

 

Asbestos tends to be more easily disturbed in schools than in other buildings through the day-to-
day activities of children moving around a building; by boisterous behaviour; through inadvertent 
exposure caused by maintenance; by poor building design; ageing buildings; or due to the failure 
to recognise asbestos which is in a poor condition resulting in the release of fibres. 
 

The inhalation of asbestos fibres can lead to the development of Mesothelioma, a fatal cancer of 
the stomach and lung lining. The disease can take decades to develop but the lifetime risk of 
developing mesothelioma for a five year old exposed to asbestos is around five times greater 
than the risk for a thirty year old. There is no known threshold for asbestos exposure - just one 
fibre could lead to the development of disease in later life. 
 

Governing boards should ensure that their headteachers have completed the AMAP by 

12:00 midday 31 May 2018. 
 

NASUWT survey on support for pupils with SEN 
 

NASUWT has published the results of a survey which asked teachers and school leaders a 
series of questions about their experiences of educating children with special educational needs 
(SEN). 
The results painted a concerning picture for the state of SEN education in the UK:- 

 41% of respondents stated that they were not aware of the specific support which each of 
their SEN pupils were entitled to,  

 Only 4% said that they always received the support they needed to teach SEN pupils 
effectively. Many respondents tied these problems to wider pressures on teachers, and 
inconsistencies in practice between different subjects and pupils. 

 Respondents also suggested that providing for SEN pupils was becoming increasingly 
difficult. 62% claimed that support for SEN had decreased in the last five years. Reasons cited 
included cuts to LA or specialist services (83%) and the new need to engage parents in decisions 
about SEN support (77%). 
 

Place2Be research on benefits of mental health counselling in primary schools 
 

Place2Be, a children’s mental health charity in England, commissioned Pro Bono Economics 
(PBE) to conduct a study into the economic case of its one-to-one counselling service in primary 
schools. PBE matches professional economists who want to use their skills to volunteer with 
charities and have covered a range of issues including education, employment, mental health 

https://learning.calderdale.gov.uk/cmbc/services/school-management/governor/guidance/Documents/changing-articles-association-academies.docx
https://www.gov.uk/government/publications/asbestos-management-assurance-process-amap-user-guide
https://www.nasuwt.org.uk/uploads/assets/uploaded/843fe4e0-fb73-408f-b2d69e1c48a95dfe.pdf
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and poverty. The study examines the activities of Place2Be’s counselling service in 2016/17 
during which 4,548 children in 251 primary schools in the UK accessed the service. 
 

The key findings of the report show that: 
 

 counselling services in primary school could lead to improved outcomes including 
“reduced rates of truancy, exclusion, smoking, depression, and crime, and also higher 
rates of employment and wages” 

 “every £1 invested in the service in 2016/17 results in benefits of £6.20 in terms of 
improved long-term outcomes” 

 the estimated benefit of counselling is “£25.9m for all the children who received 
counselling in 2016/17 compared to a cost of £4.2m for the service” 

 the potential benefit per child from counselling is “just over £5,700 per child, including a 

saving of over £2,000 per child for government” 

You can read the full findings of the PBE report here 
 

NAHT releases findings of survey of early years childcare providers 
NAHT has conducted a survey of early years providers delivering the 30 hours free childcare 
offer. The survey received 425 responses and was open to NAHT’s school leadership members 
and leaders of early years provision outside NAHT membership. 
 

Below are the key findings of the survey: 
 

 Almost four-fifths of respondents (77 per cent) said they were delivering the 30 hours 
offer 

 Almost four-fifths (78 per cent) said 10 per cent or fewer of the children accessing the 
30 hours were low-income families entitled to free school meals 

 Less than a fifth (19 per cent) said the funding they received was sufficient to cover their 

costs 

 More than two-thirds (70 per cent) said they were cross-subsidising from another part of the 

school/setting to enable them to offer the additional hours 

NAHT has also listed their recommendations which include a call for the government to review funding 
rates so the costs to providers are fully covered and that there is no delay in providers receiving the 
funding. 
 

Governing boards are reminded that if their school is a provider of the childcare offer, they should 

ensure that the costs are carefully monitored. 

 

 
 
 
 
 
 

https://www.place2be.org.uk/our-story/news/mental-health-counselling-in-primary-schools.aspx

