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Self-Evaluation for Improvement and Prioritisation (SEFIP)

The statements for the schedule

	Achievement
	Significant improvement required

	Further improvements for quality
	Good 

	Excelling in practise

	
	· The progress towards the early learning goals and the ages and stages that children reach within the areas of learning are not high enough when set against their capabilities and starting points as result a significant number do not make sufficient gains across the prime areas of learning.

· Particular groups of children underachieve significantly. The gap between groups and all children shows little sign of closing or may be is widening. 
· Application of knowledge and skills in communication, literacy and mathematical skills are limited across the areas of provision.
· Children lack readiness for Key stage 1


	· The proportion of children achieving age related expectations is below the national figures. Too few children have made good or better progress to narrow the gap towards the early learning goals in the prime areas of learning, literacy and mathematics when set against their starting points.

· The learning and progress of groups of children, particularly those who are disabled, those who have special educational needs, and those for whom the children premium provides support is satisfactory, although this may be stronger in some areas of learning than others

· Adults provide much guidance to enable children to apply communication, literacy and mathematical skills across the areas of provision.

· Children have sufficient skills to meet their immediate needs in the Key Stage 1.
	· Taking account of their different starting points, the proportion of children making or exceeding expected progress compares favourably with national figures.  Where children achieve below all children nationally, the proportion of children making better progress is good and the gap has narrowed from starting points.

· The learning and progress of groups of children, particularly those who are disabled, those who have special educational needs, and those for whom the children premium provides support is good. 

· Children acquire knowledge and develop an understanding of how to learn. They are able to apply communication, literacy and mathematical skills across the areas of provision.

· Children are well prepared for moving into Key Stage 1.


	· Taking account of their different starting points, the proportion of children making and exceeding expected progress
 is high compared with national figures. Where children achieve below all children nationally, the proportion of children making better than expected progress overall is rapid and the gap has narrowed significantly from starting points.
· The learning, and progress of groups of children, particularly those who are disabled, those who have special educational needs and those for whom the children premium provides support, show that they achieve exceptionally well. 

· Children are eager to acquire knowledge quickly and develop their understanding rapidly. They are keen to apply a wide range of communication, literacy and mathematical skills to great effect, in all areas of provision.

· They are exceptionally well prepared for moving into Key stage 1


 Evaluating provision in Early Years Foundation Stage against the following schedule

	Teaching and learning
	Significant improvement requires


	Further improvements for quality
	Good 


	Excelling in practise

	
	· Adults have limited strategies to engage children in purposeful, learning opportunities.  As a result some children: 

· remain unsettled and spend much of their time with little purpose, gaining little confidence and self-assurance
· are isolated or integrate poorly and are unable to work and play effectively either independently or with others.

· Adults do not have a clear enough understanding of the children’s needs because observations are not frequent or accurate enough to monitor children’s progress and to plan effective next steps for learning 

	· Adults encourage children to make choices and on occasions, the child takes  responsibility for their decisions

· Most children are broadly content, settled and willingly take part in activities

· The provision is satisfactory in all major aspects, and may be good in some

· Adults have a sound knowledge of the learning and development requirements for the Early Years Foundation Stage

· Observation and assessments and their use in planning are satisfactory, and generally consistent in quality.


	· All adults are well deployed to support children’s learning and welfare. They are skilled at promoting positive attitudes to learning. 

· High-quality planning and organisation ensure that every child is suitably challenged by the learning experiences provided. 
· An interesting, well-equipped and welcoming environment successfully reflects most children’s backgrounds and the wider community
· Activities are well planned, based upon thorough and accurate observations and assessment and matched to the full range of children’s needs.


	· The exceptional organisation of the learning programmes reflects rich, varied and imaginative experiences that meet the needs of all children exceedingly well. 

· The provision is at least good in all major aspects and is exemplary in most.

· A highly stimulating and welcoming environment fully reflects the children’s backgrounds and the wider community 

· Inspirational and innovative teaching strategies motivate children 

· Children show high levels of independence, curiosity, imagination and concentration

· Practice is inspirational and worthy of dissemination to other providers
· Assessment through high-quality observations is rigorous and the information gained is used very effectively to guide planning and children’s next steps in learning.




	Behaviour
	Significant improvement requires
	Further improvements for quality
	Good 
	Excelling in practise

	
	· Arguments over resources, or disputes about sharing, may lead to aggressive behaviour which puts themselves and others at risk. 

· They are not developing the social and learning skills that will equip them well enough for the future.

· Attendance is sporadic and children become unsettled. 
	· Children know and comply with safety, health and care routines.

·  Children understand that unacceptable behaviour may put others at risk of harm

· They generally know how to behave and how to use and care for their environment and resources, but sometimes need reminders.


	· Comprehensive policies and procedures ensure that children are protected and well supported 

· Adults generally manage children and their behaviour appropriately. They provide a secure environment which reflects the children’s backgrounds and some sections of the wider community

·  Relationships are good and children’s behaviour is managed well

· They play well on their own, and those from different backgrounds and cultures work and play in harmony

· They often share responsibility for decisions about routines. Most children demonstrate a willingness to keep themselves and others safe through their good behaviour. 

· They show that they feel safe and they share concerns with their key person/childminder


	· Adults consistently give the highest priority to safeguarding all children. Children’s health, safety and well-being are significantly enhanced by the robust and highly consistent implementation of policies, procedures and practice that are individual to the setting. Practitioners are highly skilled and sensitive in their management of children and their behaviour

· Children are eager to attend

· Relationships are very strong at all levels, and children respect and tolerate each other’s differences. They demonstrate exceptionally positive behaviour and high levels of self-control

· All children show that they are developing a very good understanding of how to keep themselves safe and healthy. Children are confident to share concerns with their key person/childminder or other adults at the setting/school. Older and more able children say they feel safe at the setting/school

	Leadership and management
	Significant improvement requires
	Further improvements for quality
	Good 


	Excelling in practise

	
	· Adults’ knowledge of welfare requirements and guidance is inadequate and the specific requirements, that have a significant impact on children, are not met. This may be because systems are weak and some records, policies or procedures are missing or out of date 

· Staff are insufficiently vigilant to protect children’s safety and well-being

· Links with parents/carers and/or partners supporting children’s care and education are not strong enough to ensure that individual needs are met 

· The views of others (e.g. children, parents, external agencies) are rarely sought and, if they are, little is done to address the issues or concerns raised.

· Leadership and management are inadequate if any one of the overarching requirements is not met


	· There are no breaches of statutory requirements 

· Any breaches of specific requirements do not have a detrimental impact on the safety and well-being of children or on the extent to which the overarching requirements are met. 

· Adults work sufficiently well with parents/carers and external agencies to meet the needs of the majority of children

· Policies and procedures are adequate. Where outdoor play space is not regularly accessible, effective alternatives are planned

· Safeguarding procedures are secure and all the required checks have been carried out. The staff are suitably trained and know what action to take in the event of a safeguarding issue. 

· Adults generally work well with parents, other settings and/or external agencies to meet the diverse needs of the children

· No major aspects of leadership and management are inadequate, and some may be good, as shown by their impact on the children
	· There are no breaches of statutory requirements Those in charge are able to demonstrate how they have raised children’s achievement and made improvements to provision

· Robust steps are taken to safeguard children, including vetting procedures for all the adults who work with the children

· Effective links/partnerships exist with parents/carers and other agencies and providers 

· Strong links with parents/carers help to involve them in their children’s care and education, and they are kept very well informed of their children’s progress. 

	· There are no breaches of statutory requirements
· Those in charge have high aspirations for quality through ongoing improvement and a strong commitment to equality and diversity 

· Leadership and management is exemplary in safeguarding

· Children’s well-being is significantly enhanced by exceptional organisation, risk assessment and planning for continuous improvement 

· Children’s needs are exceptionally well met through highly effective partnerships between staff, parents and their children, external agencies and other providers

· Leaders and managers make exceptionally good use of resources, including training opportunities, to meet the needs of the children




Overall self evaluation judgement 
This indicates the self-evaluation and priority level for the Early Years Foundation Stage

	Overall judgement and prioritisation of EYFS  provision
	Significant improvement required
1
	Further improvements for quality

2
	Good 

3


	Excelling in practise

4

	
	The  Early Years Foundation Stage is in adequate as it is  likely to be displaying one or more of the following characteristics: 

· A large majority of children do not make sufficient gains across the areas of learning and/or particular groups of children are not making sufficient progress, particularly in communication and language to close the gap. 

· Adults’ knowledge of the learning and development requirements are inadequate resulting in provision and teaching of skills and knowledge that are inappropriate to meet the children’s needs.

· Adults over direct children so they do not gain sufficient confidence and self reliance and/or they become compliant 

· Early Years leadership does not have the capacity to bring about improvements without intensive external support and challenge


	The Early Years Foundation Stage requires improvements as it is likely to be displaying one or more of the following characteristics:

· A small number of children are making progress in relation to their starting points and beginning to close the gap to age related expectations

· A good number of children start the EYFS at age related expectations but fail to achieve their potential at the end of the EYFSP in relation to national expectations
· Adults have a sound knowledge of the learning and development requirements resulting in provision and teaching of skills and knowledge to meet the children’s needs. 
· Adults support children to deal with their feelings and relate to others when there are difficulties.

· Early Years leaders could benefit from additional monitoring and support.
	The Early Years Foundation Stage is good as it is likely to be displaying most of the following characteristics:

· Most children make good progress from their starting points and are closing the gap with all children against national average measures (GLD and Mean) at the end of reception.

· Adults have good understanding of the learning and development in Early Years Foundation Stage results in teaching that promotes very positive attitudes to learning and ensures that children’s achievement are at least good. 
· Adults have a consistent team approach to support children to become confident and self reliant.

· Early Years leaders have an accurate understanding of the strengths and weaknesses of the provision and take effective steps to improve it.
	The Early Years Foundation Stage has excellence in all aspects of its work and is likely to be displaying all of the following characteristics:

· All children make rapid and sustained progress through the ages and stages of development across all areas of learning 

· Outcomes at the end of reception are similar to the national average for EYFSP (GLD and Mean) for all groups of children.

· Drawing on excellent knowledge of EYFS, planning is astute and sets challenging tasks, based on systematic, accurate assessment of children’s’ prior skills, knowledge and understanding. This excellent practice ensures that all children have high levels of literacy appropriate to their age.
· Adults are thoughtful and supportive enabling children to be self assured and have strategies to recognise and deal with the needs of others.
· Early learning leaders have capacity to share good practice and support others, for example through a visits programme, holding demonstration lessons or coaching other teachers. 
 


What does the priority level mean?

The school will have a reflection of its Foundation Stage and able to develop clear improvement plans leading to excellent practice. These will provide the base upon which schools and officers, consultants can start their discussions and work effectively. 

The prioritisation is reported to the LA. This will indicate the type of support that will benefit the school.
	Action
	Priority 1


	Priority 2


	Priority 3


	Priority 4



	
	The EYFS is causing concern.


	The EYFS is beginning to be self reflective and working towards maximising progress.


	The EYFS is achieving good results with room for further improvements.
	An excellent  self sustaining EYFS with the potential to provide EYFS system leadership



	
	Key Priorities should be addressed through a focussed action plan drawn up in consultation with the school/LA officer
	The required improvements should be identified in a the school improvement plan drawn up by the school 
	Practice should continue to develop and beginning to be shared with other schools and settings.
	Excellent practice worthy of sharing and disseminated outside the school or setting

	Mechanisms for Challenge & support 
	Support delivered by LA action team to address the action plan and identify support programs


	Support sourced with LA from a range of resources including links with recognised outstanding providers.


	Good practice aspects quality assured as practice for sharing


	Recognised as outstanding provider able to support provision in other schools.



	
	1. Schools completes action plan

2. ELC commissioned or School to school provides peer coaching for implementation of the plan. 

3. LA traded universal offer for Quality Assuring/standardising practices

	1. ELC –supports plan development and engages other providers.
2. LA traded universal offer for Quality Assuring practices/ standardising practices

	1. School to school support
· Peer mentoring classroom practitioners

2. LA traded universal offer for Quality Assuring/ standardising practices and bespoke coaching.

	1. School to school support
· Peer mentoring/coaching EYFS leadership
2. LA traded universal offer for Quality Assuring/ standardising practices 



How to access the electronic schedule and complete the submission to the Local Authority
· Log in as level 1 user. From the list in the central area select Menu – UTILITIES. 

· In this area select the title boxed SEFIP. This will open up the schedule at the first area – achievement. 
· Identify the criteria that “best describes” the EYFS. Drop the menu at the bottom of the criteria to select one of the four judgement for the school 
· Significant improvement required
· Further improvements for quality
· Good
· Excelling in practise
· Repeat this process for the three other criteria using the tabs on the box at the bottom of the schedule.

· When all four – Achievement, Teaching, Behaviour and Leadership have been completed click the FINISH button. 

· An overall effectiveness report will be produced with a level for priority, explaining the picture within in EYFS and the types of support the school should be including within the action plan for EYFS.
When the school is confident that the judgements accurately reflect the EYFS, press the submit button to forward to the Local Authority.







� Expect -Progress from age-related expectations at the beginning of nursery, to age-related expectations at the beginning of reception, on to the end of reception where they can be compared with Early Years Foundation Stage Profile national figures is likely to represent expected progress during the Early Years Foundation Stage.
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