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[bookmark: _Toc163823577]Introduction
This document has been created through a collaboration of Bradford Council’s Educational Psychology Team, Attendance Team, and Medical Needs and Hospital Education Service. The guidance was prepared as part of an ongoing project funded by the Department for Education to improve attendance and ensure that young people, schools, families, and services are working together to support those who are experiencing emotionally-based school avoidance.
We have drawn on the best evidence and guidance available in current literature, informed by research from around the UK and abroad. This research sits alongside the data and evidence available to us in Bradford district, and the experiences of the children, schools, families, and professionals working here. Wherever possible, we have tailored this document to the distinctive challenges and opportunities in Bradford district, and we will be providing further support around implementation and making adjustments where needed to maximise the use of this guidance.
[bookmark: _Toc163823578]Relevance
Improving school attendance is a national and local priority with rates of persistent and severe absence that have grown significantly post-covid. Bradford district has some of the highest rates of severe and persistent absence rates nationally. 
[bookmark: _Toc163823579]Persistent Absence Rates
	
	2017/18
	2018/19
	2020/21
	2021/22
	2022/23

	Bradford
	15.84
	16.23
	18.49
	33.27
	33.20

	National
	13.58
	12.74
	11.73
	26.65
	25.18



[bookmark: _Toc163823580]Severe Absence Rates
	
	2017/18
	2018/19
	2020/21
	2021/22
	2022/23

	Bradford
	0.83
	1.45
	1.70
	2.50
	2.99

	National
	0.72
	0.81
	1.08
	1.52
	1.89



Data from Bradford Attendance Team indicates that at the time of writing (academic year 23/24) roughly 25.2% of learners in the Bradford district experience persistent absence (defined as being below 90% attendance). Within this group, 3.6% have an absence rate below 50% (severe absence). The rates of persistent and severe absence for students with identified Special Educational Needs (SEN), including those with an EHCP, are even higher (34.8% and 6.5% respectively).
[bookmark: _Toc163823581]Absence and EBSA
For some young people who experience difficulties attending school, it is recognised that this may relate to emotionally based factors (i.e. anxiety). Although there is no official way to measure this number, research suggests that it is between 1 and 5 % (Elliot 1999, Gulliford & Miller, 2015). 

[bookmark: _Toc163823582]Wider Context
The Department for Education’s attendance agenda stipulates that:
‘8. Some pupils find it harder than others to attend school and therefore at all stages of improving attendance, schools and partners should work with pupils and parents to remove any barriers to attendance by building strong and trusting relationships and working together to put the right support in place…It cannot solely be the preserve of a single member of staff, or organisation, it must be a concerted effort across all teaching and non-teaching staff in school, the trust or governing body, the local authority, and other local partners’ (p.6)

School attendance is positively correlated with higher attainment and can be a protective factor for more vulnerable students (DFE, 2022). The need for a supportive school ethos and culture, joined up working, listening to the views of students and parents/carers, effective data monitoring and removing barriers and facilitating support have been emphasised within this guidance.
The current evidence base highlights the following as effective practice in relation to EBSA:
· Early intervention
· Systemic working: working with families, school staff and the young person
· Formulating and intervening according to individual case presentation
· Emphasis on the need for a rapid return to accessing education* alongside intervention, support and adaptations with the school and home environment 
(Baker and Bishop, 2015).
· Autonomy, agency and belonging as key themes in emerging research on effective intervention (O’Hagen et. al, 2023; Sawyer and Collingwood, 2023).

Emerging evidence base for entrenched non-attendance

· A shift towards prioritising engagement/’readiness for adulthood’ as a broader goal, rather than a narrow focus on attendance as a basis for intervention. (Heyne et. al, 2024; Kearney et. al. 2022).
· There is an emerging evidence base indicating that where non-attendance is entrenched and prolonged, the initial focus should be on recovery and well-being as a means for re-engagement. (Heyne and Brouwer-Borghuis, 2022).

This aligns with the current guidance which highlights the need for an individualised approach according to need, which would mean that there may be a minority of cases where it is not appropriate to have an immediate focus on a return to school. External professional support would be anticipated in these cases. 


[bookmark: _Toc163823583]Local Voice
In producing this guidance, we have gathered views from families, young people and professionals in schools.
What schools told us:
· Survey responses indicate that school staff generally understand that EBSA relates to difficulties attending school which have an emotional basis and could also relate to SEN needs
· There is some variation in terms of the impact on attendance (from some identifying this as a prolonged absence and some as a dislike of school)
· The use of language is not yet consistent (‘refusal’ vs ‘unable’)
· There is evidence of an understanding of the complex factors contributing to EBSA (home/child/school), which is in line with research (Gregory and Purcell, 2014)
· There is evidence of a graduated and joined-up approach which includes collaborative working with parents/carers and obtaining pupil voice
· 81% report EBSA concerns are increasing. (19% feel there is no change)
· 57% report a good knowledge of the challenges associated with EBSA
· Only 32% report they have the necessary skills and confidence to support EBSA

What parents/carers told us:
· The most common age of onset of concerns is at Key Stage 2-to-Year 7, but the impact on attendance is more likely in Y7
· Most parents/carers reported an underlying SEN Need (80%). Most commonly, this was in the area of Social, Emotional and Mental Health (SEMH) or Communication and Interaction
· Less than a quarter of parents/carers indicated that these needs had already been identified prior to EBSA concerns
· Almost half reported that their child’s needs were still not formally identified
· It was reported that half of the students waited at least 1-2 terms before school responded to concerns

	What helps?
	What is unhelpful?
	What could help?

	
	
	

	Relationships
	Lack of consistent support (internal and external)
	Better relationships

	Understanding
	Lack of understanding from school
	Support from services

	Reasonable adjustments
	Fines/pressure
	Reasonable adjustments

	External support (MNHES)
	
	Better understanding


What young people told us:
[image: A series of speech bubbles in blue or green containing white text of comments from young people.
Comments are:
• We want to learn
• Too much focus on academic standards
• I worry what other people are thinking
• It’s too busy and noisy
• Yelling doesn’t help
• I have been coming in a bit more now the adults I’m working with understand me
• It’s not a choice
• I can have good days
]

[bookmark: _Toc163823584]Using this guidance:
This guidance has been divided into chapters with links to a comprehensive EBSA Toolkit to support whole school approaches and awareness raising, identification and targeted support. We begin by focusing on raising understanding and awareness and reviewing the whole school approach, before providing tools and resources for individual cases through following the plan, do and review process. Information from the wider research community (Office for Statistics Regulation, 2023), national trends and local data indicates that students experiencing EBSA often have an underlying SEND need. This means that schools should make reference to the SEN Code of Practice and Bradford’s Matrix of Need Guidance  alongside this toolkit.
[bookmark: _Toc163823585]Acknowledgements:
With thanks to West Sussex Educational Psychology Service and Sheffield Educational Psychology Service for supporting our work, sharing their resources and giving permission for us to use these as a basis for our own local guidance. We would also like to thank EdPsychEd who have signposted us to resources which they have created and made available for schools to use for free.






[bookmark: _CHAPTER_1:_What][bookmark: _Toc163823586]CHAPTER 1: What is EBSA?
The discourse and terminology surrounding school non-attendance has continually been evolving in response to emerging literature and research findings. Previous terms include ‘school phobia’, ‘school refusal’, ‘school withdrawal’ and ‘truancy’ (Kearney, 2008, Pellegrini, 2007). More recent definitions used within practice include ‘emotionally based school avoidance’ as coined by West Sussex Educational Psychology (2022). Emotionally Based School Avoidance (EBSA) refers to significant difficulties faced by children and young people in attending school due to emotional-based needs.  
EBSA can be described as:
‘a broad umbrella term used to describe a group of children and young people who have severe difficulty in attending school due to emotional factors, often resulting in prolonged absences from school’ (West Sussex Guidance, 2022).






Although both can be considered to be highly associated with emotional wellbeing, it is important to differentiate between young people absent from school due to factors such as ‘truancy’ and those absent due to specific emotional distress related to school attendance when identifying EBSA (Thambirajah, Grandison & De-Hayes, 2008). While the term "School Refuser" is commonly used in literature, it may be misleading, implying that the young person has control over their school non-attendance. This terminology is problematic as it places the 'issue' solely on the young person, neglecting environmental factors that play a crucial role in supporting their return to school. 
Defining factors of EBSA:
· Significant difficulties attending school, often resulting in absences from school
· Emotional distress when faced with the prospect of attending school
· Staying at home with the knowledge of parents/carers and school staff
· Absence of anti-social behaviours within the community
Berg et al (1969), adapted from Holder (2022)









[bookmark: _Toc163823587]Prevalence of EBSA
Rates of Emotionally Based School Avoidance are generally estimated to be between 1 and 5% of the overall school population (Elliot 1999, Gulliford & Miller, 2015). However, as the emotional component of EBSA is difficult to measure, an accurate picture of the prevalence of EBSA nationally is not known but, given current data on persistent and severe absence rates, is likely to be much higher. Current research indicates that there are no significant links between EBSA and gender, with an equal prevalence of males and females experiencing difficulties (Ingles et al, 2015; Kearney, 2008). In addition, there does not appear to be a link between EBSA and socioeconomic status (King & Bernstein, 2001). The literature suggests that EBSA prevalence is higher amongst secondary-aged students (Elliott, 1999; Gulliford & Miller, 2015) with rises around periods of transition between school phases (King & Bernstein, 2001). There is also evidence that increased rates of EBSA are more likely in young people who have Autism (Munkhaugen et al, 2017). The onset of emotionally based school avoidance may be sudden or gradual.
[bookmark: _Toc163823588]EBSA as a continuum 
EBSA is typically identified when a young person has been absent from school for an extended period. However, in the initial stages of EBSA, the student may continue to attend school. This might range from consistent attendance with visible signs of anxiety, to patterns of non-attendance for specific lessons or times of the day.
It is important to intervene at the earliest possible stage before avoidant behaviours, emotional distress and patterns of school avoidance become entrenched.
[image: Diagram showing seven circles with text in the middle laid out in a horizontal line with arrows flowing between from left to right. 

Inside the circles are the following 7 statements:
School attendance with anxiety (somatic symptoms).
Behaviour in the mornings to avoid school.
repeated lateness followed by attendance.
periodic absences or missing classes.
repeated absences/missing classes mixed with attendance.
Complete absence from school for a period of time.
Complete absence for an extended period of time.

Beneath the seven circles are three blue boxes with white text inside.
The boxes flow into each other from left to right.
The text in the boxes say:
Difficulties transitioning into school.
In school, school avoidance.
Severe and sustained absence (entrenched EBSA).
]

Although some young people may gradually move along the above continuum, there may also be cases where there is a sudden onset of non-attendance as a result of a difficult or distressing event, or due to a build-up of anxiety over-time which may have gone undetected due to ‘masking’. ‘Masking’ refers to when an individual hides or suppresses symptoms, behaviours, or difficulties they are experiencing (Marschall 2022.)

[bookmark: _Toc163823589]Local context
Schools involved in the EBSA pilot report concerns across the continuum. This guidance and toolkit is relevant at all stages, because it is based on a principle of individualised assessment and intervention and a ‘plan – do – review’ process. It is anticipated that by raising awareness and intervening early, cases of severe and sustained absence as a result of EBSA will be reduced over time.

[bookmark: _Toc163823590]Why does EBSA happen?
EBSA does often not have a singular cause; instead, there are multiple contributing factors that can make it challenging for a young person to attend school. Research widely acknowledges that EBSA is typically influenced by various complex and interconnected elements, involving the young person, their family, and the school environment (Thambirajah et al, 2008).
Kearney and Silberman (1990) propose that there are four main reasons, or functions, for school avoidance:1. To avoid uncomfortable feelings brought on by attending school, such as feelings of anxiety or low mood. 
2. To avoid situations that might be stressful, such as academic demands, social pressures and/or aspects of the school environment. 
3. To reduce separation anxiety or to gain attention from significant others, such as parents or other family members. 
4. To pursue tangible reinforcers outside of school, such as going shopping or playing computer games during school time.


Reasons 1 and 2 may be considered to be negative reinforcers, whereby the young person attempts to avoid uncomfortable feelings or stressful situations. In contrast, reasons 3 and 4 could be considered positive reinforcers, where the young person is seeking something that elicits more pleasurable feelings. 

[bookmark: _Toc163823591]The role of anxiety in EBSA
Anxiety is a defining factor of EBSA. Although a degree of anxiety is essential in our lives to keep us safe, when levels of anxiety become unmanageable, this can cause us to withdraw from particular situations in order to avoid uncomfortable feelings. Whilst the avoidance of the situation provides short-term relief, this can then perpetuate and maintain the cycle of anxiety longer-term, as reflected in the following diagram.
 
[image: A diagram of a problem

Description automatically generated]


Case Study
Halima is in Year 7 and has found the transition to secondary school difficult to manage. Halima particularly worries about finding her way to lessons and she is struggling to get used to meeting so many different teachers and students. After having some time off school recently due to a stomach ache, Halima felt much calmer and less anxious at home, and she was able to spend more time with her parents and watch her favourite television shows. When Halima returns to school, she worries about how far behind she might have fallen in her work, and whether her teachers will be angry with her. Halima also feels that she has missed out on making friends with other students while she has been off. Wanting to avoid the uncomfortable feelings this has brought on, Halima begins to spend more time at home and increasingly feels unable to come into school. This is further reinforced by Halima’s thoughts that ‘I don’t have any friends’, ‘I hate the busy corridors’ and ‘I’ve missed loads of work’, which exacerbates her feelings of anxiety towards school. Halima’s attendance gradually deteriorates throughout the school year and, by Year 8, her attendance is at 47%. 
This demonstrates how, without intervention, the anxiety cycle can lead to a more entrenched form of EBSA.

[bookmark: _Toc163823592]
EBSA over time
To help us to understand how EBSA develops and is maintained over time, it is useful to consider predisposing risk factors that can make a young person vulnerable to EBSA, alongside events that can trigger the onset of EBSA and maintenance factors which perpetuates the avoidance of school. 
[image: three cartoon images of young people looking distressed. The first is labelled 'predisposing risk factors'. the second is titled 'triggering events' and the third is titled 'maintenance factors'.]
[bookmark: _Toc163823593]
Risk Factors in EBSA
EBSA is often complex and multi-faceted. Research typically shows that EBSA is the result of a combination of predisposing factors which are largely unique to the individual child, their family and school context, and which interact with a particular trigger. This means that it cannot be treated as a single condition (Maynard et al., 2015). Different children will be hesitant to attend school for different reasons. It is usually a unique combination of various factors and their interaction rather than a single cause that leads to EBSA.
Being alert to these factors in relation to an absence from school can act as an early warning system enabling preventative action to be taken.
Predisposing risk factors may be associated with child-based factors (e.g. separation anxiety; prior trauma; key transition points), family-based factors (e.g. parental mental or physical health; family dynamics) or school-based factors (e.g. peer issues and/or social isolation; learning needs; difficulties with particular subjects). 

[image: ][image: A diagram of three coloured balls in a funnel. Each ball has text inside. The green ball contains the word school. The orange ball contains the word child and the blue ball has the word family inside it. ]


What young people and families in Bradford told us:
[image: A blue speech bubble containing the following five statements.
Unidentified/unmet needs
School too busy/noisy.
Struggling with friendships or relationship with teachers.
Events such as loss/separation in the past.
Learning not useful/interesting.
]
A key theme for both parents/carers and young people in relation to predisposing risk factors was a sense that there were unidentified and unmet needs and this impacted on feelings about school.
[bookmark: _Toc163823594]
Triggering Events 
These may be specific and obvious or subtle and gradual, and could also include a series of triggering events rather than an isolated incident. Triggering events may also take place within different aspects of the young person’s environment (e.g. a change in family dynamics at home; experiences of bullying in school). 
What young people and parent/carers in Bradford told us….
[image: A blue speech bubble with the following six comments inside:
Peer group difficulties.
Changes at home.
Bullying.
Traumatic event.
Transition
Build-up of social and academic pressure.]
[bookmark: _Toc163823595]Maintenance Factors
Once the young person is out of school or not attending lessons, maintenance factors may include feelings of disconnection and isolation from their peers; anxieties regarding the work they have missed; opportunities to engage in more pleasurable activities, including hobbies and time with a caregiver; and greater emotional stability in the absence of the social, physical and sensory demands of a school setting. 
What young people and parent/carers in Bradford told us….
[image: A blue speech bubble with the following statements written inside;
Missing learning/getting behind.
I prefer to be at home.
Worried what people say/think.
Inconsistent/lack or support.
People not believing/understanding increases in anxiety.]


The Integrated Model of EBSA (Dr Jericah Holder, olderHEd Psych Ed, 2022) provides a helpful visual to represent how predisposing factors and triggering situations feeds into, and maintains, the anxiety cycle in school avoidance.  
[image: A diagram of a group of people

Description automatically generated]
[bookmark: _Toc163823596]Push and pull factors in the maintenance of EBSA
The literature suggests that the factors influencing school avoidance, categorised as 'risk and resilience,' can be conceptually divided into 'push' and 'pull' factors:
· 'Push' factors: These are elements that push the child to attend school (e.g. friendships; positive relationships with teachers; strong academic ability)
· 'Pull' factors: These are factors that draw the child away from attending school (e.g. the events detailed above: predisposing risk factors, triggering events and maintenance factors).  
EBSA can occur when ‘stress exceeds support, when risks are greater than resilience and when ‘pull’ factors that promote school non-attendance overcome the ‘push’ factors that encourage attendance’ (Thambirajah et al, 2008: p. 33).

 



[bookmark: _Toc163823597][image: Drawing of a balanced see saw with a sun on one side and storm cloud on the other.
Beneath the sun it says Push factors. Factors that push a young person towards attending school.
Underneath the storm cloud it says Pull factors. Factors that pull a young person away from attending school.  
]









The Importance of Resilience Factors
The factors that pull a child away from attending school are the predisposing and maintenance factors discussed above. However, there will also be unique factors which promote school attendance. Any assessment and intervention should pay as much attention to these as the factors that are maintaining difficulties with attendance (pull factors).
This may include:
• Developing ambition, aspiration and motivation
• Increasing confidence, self-esteem, self-efficacy and value in themselves
• Developing feelings of safety, security and a sense of belonging
• Having positive experiences where they can succeed
• Holding positive relationships with peers or staff
• Feeling listened to and understood
• Understanding the relationship between thoughts, feelings and behaviour
• Willingness to work in partnership between school, family and external professionals
• Developing parenting skills and understanding
• Flexibility of approaches within school
• Person-centred approaches, including listening to the voice of the child

What young people and parent/carers told us helped or could help them:
[image: A blue speech bubble containing the following statements;
Understanding from others
Lessons/teachers we like
Feeling listened to
Rewards and trips
Reasonable adjustments
A safe place
Having a friend/support network
Key adult/link/mentor
]

Schools need to reflect on their curriculum and pastoral systems, alongside universal and targeted offers, to consider what makes school a motivating place to attend.
[bookmark: _Toc163823598]
EBSA and Attendance Expectations
EBSA can make attending school extremely difficult for some children and young people.  The government places an expectation on schools, local authorities and parents/carers to make sure children attend school regularly so that they can benefit from the education they are entitled to.  This guidance helps explore the possible ways of supporting children who are suffering from EBSA, and it is our expectation that schools will authorise absence, using the I Code (Illness) due to EBSA where:
1. The parent/carer has made the school aware the child is struggling with EBSA
1. The child appears to show signs and symptoms of EBSA
1. The school, together with the parent/carer and any supporting professionals, have a plan in place to treat/minimise the impact of EBSA on the child
1. The parent/carer continues to effectively engage with this plan and attends further meetings

Where any of the above are not met, then schools may choose to unauthorise the absence and consider applying the staged intervention approach if appropriate.
Further information from the Local Authority attendance team can be found here: Attendance | Bradford Council
[bookmark: _Toc163823599]CHAPTER 2: Whole School Approach

In order to enable children and young people to flourish and to reduce EBSA, it is vital that schools have a broad whole school approach to emotional wellbeing and mental health. The eight principles of a whole school approach are key areas where schools can take action at a systemic level to promote emotional health and wellbeing for all young people. The key principles are summarised in the diagram below. Many of our school locally are already working developing practice in these areas as part of the Emotional Wellbeing Chartermark (Bradford Healthy Minds Chartermark | Bradford Schools Online).

[image: A wheel-shaped diagram. 
In the centre of the wheel it says Leadership and management that supports and champions efforts to promote emotional health and wellbeing. 
There are seven spokes coming off the centre of the wheel which separate the following seven statements. 
* curriculum,, teaching and learning to promote resilience and support social and emotional learning. 
* Enabling student voice to influence decisions.
* Staff development to support their own wellbeing and that of students.
* identifying need and monitoring impact of interventions.
* Working with parents and carers.
* Targeted support and appropriate referral.
* An ethos and environment that promotes respect and values diversity. 
]

Eight principles to promoting a whole school or college approach to mental health and wellbeing (Public Health England, 2015). 

[bookmark: _Toc163823600]

Local Offer to Promote Emotional Well-being
Bradford’s Thrive Framework
The Thrive framework helps to create coherent and resource-efficient communities of mental health and wellbeing support for children, young people and families. It aims to talk about mental health and mental health support in a common language that everyone understands.
The Framework is needs-led. This means that mental health needs are defined by children, young people and families, alongside professionals, through shared decision making. Needs are not based on severity, diagnosis or health care pathways. The THRIVE framework is for all children and young people aged 0–25 within the Bradford and Craven area.
[image: A square graphic divided into four quarters. The top left quarter is green. The top right quarter is blue. The bottom left quarter is orange and bottom right quarter is purple. 

In the centre of the graphic is a large  circle. Within that circle is a smaller, yellow circle. 

In the central yellow circle are the words 'Thriving. Those whose current need is support to maintain mental wellbeing through effective prevention and promotion strategies.'

The larger circle outside the yellow circle is split into four sections which go into the four quarters of the main graphic with. The sections of the circle are the same colour as the quarter of the square it covers.

The green quarter of the main square  contains the words 'Those who need advice and support signposting'. The section of the outer circle in the green quarter contains the words 'of the Getting Advice'

The blue quarter of the square contains the words 'Those who need focused goals-based input.' The section of the outer circle in the blue quarter contains the words 'Getting Help'.

The orange quarter of the square  contains the words 'Those who have not benefitted from or are unable to use help, but are of such a risk that they are still in contact with services.' The section of the outer circle in the orange section contains the words 'Getting Risk Support'.

The purple quarter of the square contains the words 'Those who need more extensive and specialised goals-based help'. The purple section of the outer circle contains the words 'Getting More Help'.

][image: A square graphic divided into four quarters. The top left quarter is green. The top right quarter is blue. The bottom left quarter is orange and bottom right quarter is purple. 

The green quarter contains the words 'Signposted to information and support to promote emotional wellbeing including 3rd sector'.

The blue quarter contains the words 'School based goal orientated support via graduated approach and matrix of need'.

The orange section contains the words 'Specialist services from CAMHs'.

The purple section contains the words 'specialist goal based wellbeing suport from SCIL teacher / educational psychology / CAMHs'.

In the centre of the graphic is a yellow rectangle containing the words School environment promotes good emotional wellbeing'. ]

DfE Senior Mental Health Lead Training 
Bradford Educational Psychology Team continues to be registered as an approved DfE trainer and feedback from delegates has been extremely positive. We are currently able to offer Beginner Training. This is appropriate when the senior mental health lead is new to the role or has not previously completed senior mental health leadership training. To find out more about the course please visit - http://skills4bradford.co.uk/Training  - filter by ‘Educational Psychology’.

Healthy Minds Emotional Wellbeing Chartermark 
The purpose of the Bradford Healthy Minds Chartermark is to celebrate best practice in relation to the implementation of a sustained whole school approach to emotional wellbeing and mental health. Schools receiving an award (Silver, Gold or Platinum) have embedded evidence-based practice, based on the eight key principles for mental health and wellbeing, as recognised by Public Health England. There is no financial cost to schools, and on achieving the award they will receive a trophy, banner and certificate at an award ceremony attended by the Mayor of Bradford. The award is gaining in popularity throughout the Bradford District and sign up at the beginning of the academic year is recommended. https://bso.bradford.gov.uk/content/mental-health/healthy-minds/bradford-healthy-minds-chartermark 

Mental Health Champions Project 
The Mental Health Champions project provides support for educational staff in meeting the needs of children and young people who may experience low to medium level mental health or emotional wellbeing difficulties. Through Termly Network Meetings, we provide updates and key information from the DfE and other services and organisations both locally and nationally. We also offer workshop events for parents and carers who would like to understand more about mental health and emotional wellbeing in children and young people. The MHC team now also offers training for school governors three times a year on matters relating to mental health and emotional wellbeing. Mental Health Champions (MHC Core) | Bradford Schools Online

Mental Health Champions Plus 
The Mental Health Champions Plus (MHC+) project provides an enhanced offer of support and guidance for MHC Champions in schools who are actively seeking to develop their whole school offer in relation to mental health and wellbeing. MHC+ Champions begin by completing an Audit of current practice in relation to one aspect of this, and then develop an action plan to address identified areas for development. MHC+ Champions receive individual support from the Educational Psychology Team in relation to their role, as well as termly training on a range of topics related to mental health and wellbeing. MHC+ Champions can also access the Healthy Minds training packages which can then be incorporated into whole-school practice. Schools who wish to join the MHC+ project should be actively engaged at MHC Core level and be committed to developing a robust whole-school approach to emotional wellbeing. Mental Health Champions Plus | Bradford Schools Online

The Education based Emotional Wellbeing practitioners (EEWP) Team
The Educational Emotional Wellbeing Team is part of the Educational Psychology Team and aims to provide early intervention for children and young people who are presenting with mild to moderate mental health needs.
EEWP practitioners will provide support to children and young people on a one-to-one or small group basis. They will work in schools and early years settings and will also liaise with parents and carers, providing low intensity, evidence based interventions such as guided self-help based on cognitive behavioural therapy (CBT) | Bradford Schools Online

The Mental Health Support Team (MHST)
The Mental Health Support team provides support to children and young people (school age), school staff, parents, and carers. They offer therapy and support to young people who may be struggling with mild to moderate mental health difficulties as well as supporting their schools to adopt a whole school approach to mental health and wellbeing. Mental Health Support Team – Healthy Minds

[bookmark: _Toc163823601]Whole School Approach: EBSA
As well as an effective whole school approach to support emotional well-being, it is recognised in the research literature that a whole school approach specifically tailored towards EBSA is important (Baker and Bishop, 2015).
Adapted from Holder (2022), a whole school approach should consider the strategic response in the following four areas: raising awareness, early identification, child-focused approaches and multi-agency working. 
This is consistent with local feedback, which has highlighted the importance of understanding and awareness, identifying needs early and working with the child, family and other support services. 


[image: A round graphic with EBSA in the centre.  

Around the centre are four circles containing the words Raising Awareness; Early Identification; Child-Focussed and Multi-Agency Working. 

Next to the Raising Awareness are three oval shapes containing the words whole school awareness; named lead and policies reflect understanding.

Next to Early Identification are three oval shapes containing the words identification processes; Information gathering and plan review. 

Next to Child-Focussed are three oval shapes containing the words well-being/resilience, intervention child-centred and pupil voice.

Next to multi-agency working are three oval shapes containing the words family, school and other agencies.]
[bookmark: _Toc163823602]
Implementation 
An Audit Tool has been created as part of the current pilot project to support schools to review their current response to EBSA (EBSA Toolkit: Appendix 1.1). 
[image: A screenshot of the EBSA Whole School Audit document for which there is a link in the above text and in the appendix of the document.]

It is recognised that EBSA can fall under the remit of a number of teams within schools and, therefore, a good starting point would be to work across these teams to ensure a joined up and holistic approach. This will also give schools the opportunity to create clear pathways of support, clarify roles and responsibilities and reduce duplication or inconsistencies.


[bookmark: _Toc163823603]Raising Awareness
A short summary for all staff has been created (EBSA Toolkit: Appendix 1.2) for you to share (consistency of response and approach was highlighted by local young people as a key factor in relation to experiencing EBSA).
Information leaflets for families (EBSA Toolkit: Appendix 1.3) and young people (EBSA Toolkit: Appendix 1.4 and 1.5) can also be found in the toolkit.
[bookmark: _Toc163823604]
Early Identification
We know from research literature and from local data that transition is a significant risk factor in terms of the onset of EBSA (Miller, 2015). Young people who have Autism are also more likely to experience EBSA (Munkhaugen et al, 2017). The next sections will therefore consider how schools can take a proactive approach in response to these identified risk factors.
[bookmark: _Toc163823605]

Transition
[image: Eight blue cloud shapes each with white text inside.
The eight pieces of text are;
School size.
Number of students.
Teaching approaches.
Increased sensory demands.
Academic expectations and workload. 
Timetabling.
Movement between environments.
School ethos and culture
]Research indicates that there is a correlation between incidences of EBSA and key transition points, particularly in terms of educational phases. This is often seen during the transition from primary to secondary school, for example, and is associated with the number of changes that young people face during this time period.

Successful Transition
To facilitate a successful transition, some young people require more support than others to adjust to a new environment. This is particularly important for young people who experience some of the risk factors for EBSA (e.g. higher levels of anxiety, experiences of loss or separation) and children with lower Key Stage 2 attainment data have also been found to be more at-risk of a difficult transition than other cohorts (Rice et al, 2015). 
[bookmark: _Toc163823606]
Identifying Vulnerable Students
It is crucial for schools and parents/carers to offer appropriate support, with particular attention to identifying and addressing any vulnerabilities in young individuals early on. The feeder school plays a key role in recognising and flagging potential issues, adopting a personalised approach when needed. Effective transition practices include sharing of both pastoral and academic information between primary and secondary schools. Feeder schools should proactively identify and communicate any early separation difficulties or past EBSA, even if the concerns were mild and attendance has since improved. To enhance this process, we recommend that secondary schools explicitly enquire about such information in their transition gathering forms.
An effective way for primary schools to provide information quickly regarding their predictions of each young person’s likelihood of an effective transition is through UCL's START questionnaire. This can also be used by secondary schools to collate information quickly regarding their new starters, and to flag up any possible concerns at an early stage.
Research also suggests that, in addition to utilising information from primary school, providing support for social skills and relationships and extending transition support beyond the first week are effective in facilitating an effective transition from Year 6 to Year 7 (Rice et al 2015). 
[bookmark: _Toc163823607]Communication and Support
Furthermore, successful transitions involve clear and open communication with the young person and their parent/carers, including providing them with practical information and supports. 
[image: A table of two columns headed Key information required and practical supports. 
There are eight rows of statements in each column.
For each statement under key information there is a corresponding statement under practical support with an arrow linking the two. 
Travel to school - Go through journey to school, practice this, identify and companions.
Key people in school - Give a simplified structure chart, provide photos, identify a key person.
Environment -  Layout of school. provide maps, give tours, colour-code subjects to building areas.
Structure of the day timetables, break and lunchtime systems - provide timetables, colour code these, break and lunchtime systems.
Social time supporting interactions and those more vulnerable, bullying policies - Identify how pupils will be supported to make new friendships, access to supported social activities.
Academic demands, how lessons are structured & homework - Give information about how lessons are structured and homework expectations.
Support systems in place - pastoral SEN support - Set out how young people will be supported, provide one-page profile.
Equipment need - provide checklist for each day.  ]
(West Sussex, 2022, p. 35-36)

Familiar members of school staff should engage in discussions with both the young person and their family, exploring aspects of school they are looking forward to and any concerns they may have, so that any worries can be individually addressed. 
Please refer to the Toolkit (EBSA Toolkit: Appendix 1.6) for information and resources to support transitions for young people.
[bookmark: _Toc163823608]EBSA and Autism
Many young people with autism experience anxiety, with around 40% of this cohort having at least one diagnosed anxiety disorder (Van Steensel et al., 2011). Feelings of anxiety for these young people often worsen during adolescence, which has implications for their transition from primary to secondary school. This can be attributed to many reasons, including increased complexities in social relationships, language and interactions, alongside managing the organisational and sensory demands of different environments (Ozsivadjian and Knott, 2016; Gaus 2011; McLeod et al, 2015; Ting and Weiss, 2017). Consequently, evidence suggests that the incidence of EBSA is higher for young people with autism in comparison to their neurotypical peers (West Sussex, 2022). 
[image: A drawing of a bucket of water. The water is splashing out of the bucket. Written on the bucket is the word anxiety. 
Around the bucket are eight statements each with an arrow pointing towards the bucket. 
The eight statements are;
Poor concept of time.
Does not know/understand rules.
Sensory differences.
Literal interpretation of situation.
Difficulties with communication.
Unsure what is going to happen. Changes in routine.]The typical school environment often encompasses many social and sensory demands that young people with autism can find overwhelming and exhausting to manage. This can lead to these pupils spending much of their energy across the day trying to cope with various aspects of the school environment, leading them to ‘fill their emotional bucket’ and increasing the risk of EBSA. This can also be true for young people who are adept at masking their needs within school but communicate their emotions more openly in the home environment.  

(West Sussex, 2022, P. 39)

Early intervention and adjustments to the young person’s sensory and learning environments are essential for neurodivergent young people, alongside promoting their social understanding, emotional well-being, resilience, and self-regulation. Tailored approaches, such as visual supports and structure, can also help to reduce anxiety. In addition, recognising individual expressions of distress and involving the young person's voice in support strategies are crucial. 

It is important to recognise that autistic people may show their emotions in ways that are different to their neuro-typical peers e.g. quiet and compliant behaviour can be a sign of distress. 


Key Factors
Doctoral research undertaken by Higgins (2022), identified the following factors as being important to young people with Autism when thinking about how they feel about school:

	Choice
	Sense of decisions being made by school and having no autonomy or agency within school and about their education
What helps: more opportunities for autonomy

	Relationships
	Positive relationships with adults and peers are key to positive school experiences
What helps: opportunities to engage with like-minded peers, more autism awareness

	Environment
	The need for a comfortable school environment which was not sensorily overwhelming
What helps: unlimited access to separate spaces, newer resources, time in nature/with animals.

	Individualised adjustments
	Students identified there are not enough adjustments for individual needs
What helps: increased flexibility, reduced pressure, personalised approaches

	Hope
	Students wanted to attend school and learn
What helps: adults who understand them and are supportive and hopeful



Working with the Young Person

The young person’s voice is key to finding out what works for each individual and tailoring support. Activities such as using ‘Talking Mats’ (visual approaches) are particularly useful. 
There are a range of tools for working with all young people within the Toolkit (EBSA Toolkit: Appendix 2) which are equally appropriate for young people with autism. 

Working with Parents/Carers

Collaborative working partnerships with families is essential and are in the best interests of all children, especially those experiencing anxiety and/or who are autistic. Recent studies, (Reaven et al, 2012; Steensel, Zeger and Bogels, 2017; Ting and Weiss, 2017) emphasise the importance of the relationship between parental anxiety and anxiety in children and young people. Many parents/carers of children with autism report that they notice their own emotions have an impact on their child’s emotions and vice versa. 

Parents/carers may not have accessed advice and support regarding strategies to support their child and schools should consider training courses and support groups that may be available to parents/carers. Details of these agencies and services can be found within the Toolkit (EBSA Toolkit: Appendix 1.7).  It is worth remembering that Autistic children and young people may mask or camouflage their natural emotional and sensory reactions and behaviours as a coping strategy whilst at school. This can create a ‘shaken pop bottle’ effect, whereby the child shows very different emotions and behaviour at home with parents and care-givers than at school, having contained their anxiety throughout the school day. For this reason, it is important for school to work closely and supportively with parents/carers and the child to understand the whole picture and to find solutions.

Resources to promote collaboration and supporting parents has been included within the toolkit. Toolkit (EBSA Toolkit: Appendix 4.2) 
[bookmark: _Toc163823609]A Graduated Response
The following steps can be followed to support young people with autism who are at risk of EBSA (EBSA Toolkit: Appendix 1.7)
1. Awareness and understanding of Autism at a whole-school, classroom and peer level
2. Assess to develop an understanding of the young person’s strengths and support needs, ensure opportunities for pupil voice
3. Plan and Implement approaches and strategies to support the young person
4. Review the impact of the young person’s response to intervention

A graduated approach is key not only for young people who are at risk of EBSA due to Autism, but for all young people who have been identified as at risk of, or experiencing, EBSA.


The Graduated Approach

Adopting a graduated approach to emotionally based school avoidance means taking step-by-step actions to help students who are experiencing EBSA to gradually increase their attendance and re-engagement with school. Universal support, including whole-school approaches, should be considered as a first step, with targeted support for the young person implemented in response to early identification of possible EBSA. Further support, including involving external agencies and/or consideration towards statutory assessments, may be sourced in response to persistent and severe patterns of non-attendance. However, a thorough graduated response to meeting the student’s needs should be implemented and reviewed by schools prior to this stage. 

[image: A diagram of an inverted triangle split horizontally into three sections. The top section includes the words Universal (Whole school approaches). The middle section includes the words Tergated (Early identification, intervention and planning). The bottom layer includes the words Getting more help (involving external agencies)]

[bookmark: _Hlk159831600]School Support Offer: SCIL Team
The Social Communication Interaction and Learning (SCIL) team can offer support across all stages of the graduated approach. All schools can request a link professional within the team to support whole school approaches and early intervention, as well as seeking individualised support as part of a graduated approach when appropriate.  Information regarding the SCIL Team offer can be found here: About SCIL Team | Skills 4 Bradford


[bookmark: _Toc163823610]CHAPTER 3: Early identifcation &  Information Gathering

Early identification of emotionally based school avoidance (EBSA) is crucial for providing timely support to students experiencing emotional challenges that may lead to school avoidance. This is because responding to needs at the earliest time will reduce the risks of EBSA becoming more entrenched.
[bookmark: _Toc163823611]Information gathering 
Schools play a crucial role in identifying children who are presently facing, or are at risk of, experiencing EBSA. It is imperative for schools to establish comprehensive systems that effectively support young individuals, remain attentive to early warning signs, and implement a thorough assess, plan, do, review cycle, with a focus on placing the young person at the centre of any interventions and support plan. 
We recommend you consider pathways in your school to show your staged response and what support and resources will be used at each part of the process.	
[image: A diagram showing an arrow facing right. On top of the arrow are five blue boxes containing white text. 

From left to right the boxes contain the following words;
Identify - What processes will you use to identify EBSA?
Assess - What tools and approaches will you use to gather risk and resilience information from home/school /young person?
Plan - How will you use this information to plan next steps? Who will be involved/what provision could be implemented?
Do - Who will be responsible for actions? How will you ensure consistency?
Review - How soon will this be? Who will be involved? Are there triggers for earlier reviews?
]

			Identify: Possible indicators of EBSA include:
	Difficulty attending school with periods of prolonged absence

	Child reluctant to leave home and stays away from school with the knowledge of parent/carer

	For younger children, a reluctance to leave parents/carers or get out of the car

	Regular absence without indication of anti-social behaviours

	Frequent absences for minor illnesses

	Patterns in absences, e.g. particular days and/or subjects, after weekends and holidays 

	Reluctance to attend school trips

	The young person expresses a desire to attend classes but is unable to do so

	Anxiety on separation and inappropriate dependence on family members e.g., worry expressed about the safety of those at home

	Evidence of under-achievement of learning potential

	Social isolation and avoidance of classmates or peer group

	Challenging behaviours, particularly in relation to specific situations at school

	Severe emotional upset with excessive fearfulness, outbursts of temper and complaints of feeling ill on school days

	Depression and sense of isolation resulting in, low self-esteem and lack of confidence

	Confusion or extreme absent mindedness shown in school due to lack of concentration resulting in, lower attainments

	Physical changes i.e. sweating, sickness, aching limbs, headaches, panic attacks, abdominal pain, rapid weight loss or gain


             (West Sussex guide, 2022, page 10-11)

Identification Processes
The following processes should be used to help identify children and young people who may be experiencing EBSA:
· Monitoring attendance, including lateness
· Communication with parents/carers and initial exploration of emotional factors when concerns emerge regarding persistent absence (attendance below 90%)
· Monitoring of somatic symptoms (such as reports of feeling ill in school)
· Attendance letters which include information regarding EBSA and key contacts in school
· Enhanced focus on attendance patterns for students identified as ‘at risk’ at transition or in relation to SEND needs
· Systems for collaboration within school between attendance/pastoral and inclusion teams to ensure clear roles and responsibilities.						
[bookmark: _Toc163823612]Assess
When a difficulty has been identified, it is essential to initiate an investigation into the underlying reasons. A comprehensive understanding of the varied factors causing and perpetuating EBSA behaviours is crucial, in order for any intervention or support plan to yield effectiveness.
Thambirajah et al. (2008) state that the main aims of this investigation are:
· To confirm that the child is displaying EBSA, as opposed to truancy or parentally condoned absence
· To assess the extent and severity of (a) school absence, (b) anxiety and (c) the type of anxiety
· To gather information regarding the various child, family and school factors that may be contributing to the EBSA 
· To integrate the available information to arrive at a practical working hypothesis as a stepping stone to planning effective interventions

As discussed in Chapter 1, there are usually a complex range of factors which impact on the onset and maintenance of EBSA (school, home and child factors). When assessing EBSA, it is important to remain curious and avoid language which could infer blame and break down the communication which is essential to a joined-up approach.

[bookmark: _Toc163823613]Working with parents/carers 
Parents/carers may find it difficult to openly discuss the concerns they have around their child’s experiences of school. By involving parents/carers in a collaborative and supportive manner, schools can create a more comprehensive and effective approach to addressing emotionally based school avoidance and promoting the overall well-being of students.
An initial meeting/call is helpful to gather parent/carers’ views around their concerns and any background information which will help to create a holistic picture of the factors affecting school attendance. Regular meetings with a key staff member can help build rapport with parents/carers and work towards better outcomes for children. These meetings may also help school to gain an understanding of any support parents/carers may need and provide opportunities for signposting to appropriate agencies and resources. 

Initial meeting/call
After initial contact with the family has identified that there are some emotional factors impacting upon attendance, it important to arrange a time to gather more information from the parent/carer to ensure a holistic understanding of the concern.
This should be done sensitively, and active listening skills should be employed. An example of questions to consider are included in the Toolkit (EBSA Toolkit: Appendix 2.1). 
Be aware that a parent/carer may have had past experiences of education which may impact upon their own feelings about school. Where possible, be flexible in terms of how you facilitate communication so that a foundation can be set for a positive working relationship (for example, keeping to meeting times; giving them prompts to think about in advance; offering a virtual meeting/phone call/neutral location; inclusion of friend or family support or an advocacy service). 
Mcnaughton & Vostal’s (2010) findings state that, when working collaboratively, parents/carers want:
· To be listened to and have time and space to do this
· Their contributions about their child’s education to be validated 
· Their children to be discussed in a humane/sensitive way
· The quality and quantity of communication to be improved
It is important that staff use active-listening approaches which allow a parent/carer to feel as though there is a safe space for their voice to be heard. Finding time for parents/carers within the busy demands of a school context can be challenging. However, being able to be focused and authentically present with the parent/carer can be powerful in terms of building relationships and managing understandable parental anxiety.
[image: A diagram with the heading 6 key active listening skills. 

There are six drawings, each with a title underneath. 

Beneath a head is says pay attention
Beneath a hand it says withhold judgement
Beneath a head it says reflect
Beneath a magnifying glass on paper it says clarify
Beneath a person at a desk it says summarize 
Beneath a bowl it says share ]
[bookmark: _Toc163823614]Working with Staff 
It is essential that representatives from schools seek information from members of staff who work most closely with the child or young person. We all respond differently according to the environment, situation or task and with different people. Each member of staff may have valuable information to help identify triggers for the anxiety and strategies the young person responds positively to. 
It is important to seek out the views of any members of staff the young person speaks positively about and any member of staff where relationships may be more difficult. Key information to gather includes:
 The young person’s strengths 
 What is going well 
 Any difficulties they have noticed 
 Peer relationships
 Relationships with adults 
 Response to academic tasks
 If they have witnessed emotional distress, what this looked like and what caused it 
 What support or differentiation is put in place and how the young person responds to this
 Any ideas for further support 

An example of a ‘round robin’ form can be found in the Toolkit (EBSA Toolkit: Appendix 2.2).
It is also essential to consider whether the child has unidentified SEN, medical needs or a disability. If they are not already involved, school staff should consult with the school’s special educational needs and disability co-ordinator (SENDCO). Based on a recent survey of local parents who have had experience of EBSA, 8 out of 10 parents indicated an underlying SEN need.

Maintaining Relationships
[image: three circles laid out in a triangle formation with arrows between them. 
The top circle is blue and has the following text inside - child perceives school as scary. 
The second circle is green and includes the following text - school blames parents for not getting the child to school.
The third circle is orange and contains the following words - Parents feel attacked and become protective of the child and blame the school.

beside the three circles is a blue speech bubble which contains the following words - Do you recognise this cycle? EBSA is a complex issue and it is important to listen to all sides. Employing a solution-focused approach can help with where there is a difference of opinion.  ]
When a young person is experiencing EBSA, this is likely to be a very stressful situation for a parent Sometimes relationships can breakdown when there are differences of opinion and approaches or when parents or school staff feel a sense of being blamed or needing to defend their decisions and actions. If relationships break down this can reinforce a young person’s perceptions of school. It will also make it much more difficult to move the situation forward due to the importance of collaborative working between the family and school. If there are concerns about the impact of the relationship between home and school upon the situation, try to be open about this and seek support from other professionals. An initial discussion with your attendance officer may help with ideas around rebuilding this relationship or could sign-post to other support.

Screening tools for school staff and parents/carers
Risk and Resilency Profiles
EdPsychEd have developed screening tools for completion by parents/carers and school staff to help gain insight into individualised risk and resilence factors which can then be used to guide intervention. These resources are free to access and have been included with kind permission from the EdPsychEd team within the Toolkit (EBSA Toolkit: Appendix 2.3).								 
[bookmark: _Toc163823615]Working with children 
Where a child experiences emotional distress or anxiety associated with attending school, working with them involves a comprehensive and empathetic approach to address the emotional factors contributing to their avoidance. By consulting children about their own educational experiences, it fosters a sense of agency, responsibility, and engagement, ultimately contributing to a more positive and child-centred approach. When we met with young people locally, they were clear that they wanted to be involved in decision making and listened to. This is in line with the views of young people in Higgins’ (2022) doctoral thesis.
When considering an approach to gathering a young person’s views, it is important to consider a child’s age, level of understanding and language. Children can also struggle to communicate their feelings and thoughts; therefore, it is important to consider using visual prompts or drawing. 

Choosing where to start
Below are some examples of activities you could use.
Students who find it difficult to engage: Some students may be so anxious about attending school that they find it hard to communicate. Using sorting or drawing activities can work well for these students. 
Offering a choice of activities or giving them some control, such as when or where they will do this activity or how much time they will spend with you, can also help.
	Externalisation

It can sometimes be helpful to support the young person to externalise the anxiety, so that they can start to view their anxiety as separate from their essential self. 

	[image: Three funny faces made from colourful dough]
This is a great opportunity to get creative and have fun using paints, playdough, clay and collage materials as you explore the anxiety with the young person. You could try asking: 

· What would you call the feeling you have when you think about going to school? 
· If your anxiety was a ‘thing’, what would it look like? 
· Can you draw/paint/make it? What would it say? 
· How does … get in the way of you coming to school? 
· When is … in charge and when are you in charge?

	Explore triggering events, predisposing risk factors and protective factors by creating a timeline with the young person (EBSA Toolkit: Appendix 2.4)
	[image: A line chart headed May School Timeline. 
The horizontal line at the bottom charts time, from pre school, primary, secondary and post 16.
The vertical line on the left charts feelings with a sad face at the bottom and a happy face at the top. 
]

	
Explore awareness and understanding of emotions using a body map or tools from Emotional Regulation Programmes, such as The Incredible Five Point Scale; Zones of Regulation (EBSA Toolkit: Appendix 2.5)
	[image: A line drawing outline of a human body. 
Above the image are the words How do I feel? We can recognise emotions by feeling them in our body. Colour in where you feel each emotion.
Beneath the drawing are five boxes labelled sadness, happiness, fear, anger and love. Next to the boxes it says colour. 
]                   
[image: A white grid with text on it.
There are four columns with three rows under each. 
The columns, from left to right, are headed blue zone green zone, yellow zone and red zone. 
The first row under each asks what makes me feel that colour?
The second row asks how my body feels. 
The third row asks what helps/what I need?

]

	
Ask about feelings and sources of anxiety around the school 

In addition to the activities opposite, A ‘Pupil Voice’ activity has been provided in the Toolkit (EBSA Toolkit: Appendix 2.6), which also explores a young person’s views about themselves (including strengths) and perceptions of school.

	
[image: A screenshot of a student's timetable. ]Mapping all aspects of the school environment can be a useful starting activity for students. Starting with a timetable review and colouring different parts of the school day as Red, Amber or Green can be helpful. When they have rated the lessons, explore what it is that made them choose that reponse to try and identify key themes (these often relate to relationships, learning or the environment)

You can then move on to do the same with a map of the school and also different aspects school.

This is a good way to try and identify exceptions and strengths, as well as barriers.

[image: A screenshot of the front page of a document by West Sussex County Council called My Return to School. The cover is green and has a drawing of a head with school-related images inside including a rule, books, bus, bag and bell.]West Sussex Educational Pyschology Service have created a useful booklet for students who are out of school, which is available in the Toolkit (EBSA Toolkit: Appendix 2.7). 
It is good to use with students who may not want to talk or who would like to complete the activity at home 


	Sorting Activities
These are helpful for young people who struggle with verbal responses.

Card Sort: Function of School Avoidance
This card sort activity, based on a School Refusal Assessment Scale developed by Kearney (2002), has been devised by Sheffield EPS as a tool to support staff to develop a greater understanding of a young person’s school avoidance


The School Wellbeing cards, developed by Dr Jerricah Holder

(A tutorial of how to use the cards can be found at the above link)


	
By asking a CYP to sort the statements or by talking about each one, mentors may find that using the cards can support an understanding of the function of the school avoidance behaviour.

[image: A colourful squares with black text.

In each square written a statement about what would make it easier for a young person to go to school. These include, if I was less scared and if it was easier to make friends.  ]
(EBSA Toolkit: Appendix 2.8)


[image: A drawing of a box of school wellbeing cards]The School Wellbeing Cards are a set of child-centred tools, which are grounded in resilience research, and reflect common risk and protective factors that underpin school connectedness, belonging and wellbeing. These cards align to the risk and resilience factors within the risk and resilience scales (EBSA Toolkit: Appendix 2.3)




	
The School Environment: Drawing the ideal school environment

EdPsychEd have made a resource available for school to support this activity which is included in the Toolkit (EBSA Toolkit: Appendix 2.9)
	[image: drawing of a school building with a flag on top. ]

This tool developed by Williams and Hanke (2007) can be used to gain an insight into which features of the school (people, environment, lessons etc.) young people would like to change and why. This activity can be undertaken using Lego, play equipment and/or drawing.
Access to the downloadable resource online


[bookmark: _Hlk149746174]
[bookmark: _Toc163823616]From Information Gathering to Formulation
Formulation means putting together all the information gathered from different sources about how the young person is feeling and behaving to better understand the reasons for their EBSA. This helps us to consider the best ways to help them and make sure that the support is closely targeted to their individual strengths and needs. 
Possible formulation questions:
What appears to be the function of the EBSA? (Associated with Kearney and Silberman’s four functions)
· To avoid uncomfortable feelings brought on by attending school, such as feelings of anxiety or low mood?
· To avoid situations that might be stressful, such as academic demands, social pressures and/or aspects of the school environment?
· To reduce separation anxiety or to gain attention from significant others, such as parents or other family members?
· To pursue tangible reinforces outside of school, such as going shopping or playing computer games during school time?
Are there any factors which appear to maintain the anxiety cycle in the school avoidance? 
What are other people’s perceptions of the situation? Are there any differences?
What are the risk factors that have been identified (school/child/home)?
What strengths or protective factors have been identified that can be built upon?
Adapted from West Sussex, 2022.



Bradford Council’s Educational Psychology Team have developed their own EBSA Formulation Record for schools and settings to use (EBSA Toolkit: Appendix 2.10). 

[bookmark: _Toc163823617]CHAPTER 4: Targeted Support
[bookmark: _Toc163823618]
What does the evidence say?
The key principles highlighted in the literature to support children and young people with EBSA include:
· Early intervention – it is crucial to support children and young people with their worries about school and that they are supported to return to school at the earliest opportunity. Schools should not wait to intervene until the young person has completely withdrawn from school. Barriers to school attendance and wellbeing should be addressed quickly, and every effort should be taken to maintain contact between school and the young person.
· Systemic working and collaboration – it is most effective for intervention and support to be delivered in collaboration between the young person, the school and parents/carers, with adaptations taking place in both the home and school environments. The young person’s voice should be central and at the heart of any return to school plans.  
· Match support to need – the contributing factors of the young person’s EBSA need to be clearly understood, with intervention closely matched to the young person’s strengths and needs for the greatest impact. As each young person’s EBSA will have different underlying factors, intervention planning will look different for each young person. 
· Strengths and protective factors – in addition to identifying and addressing risk factors, it is important to recognise and build on the strengths and protective factors of the young person. Building resilience is equally essential in supporting their well-being.
[bookmark: _Toc163823619]
Support Plans
Following the assessment and formulation, a support plan should be produced in collaboration with the young person and their caregiver. 
There is a template for a support plan, including a pupil version within the Toolkit (EBSA Toolkit: Appendix 3.1) The next section will help you consider what to include in an individual’s support plan based upon your initial formulation.

Key elements of an effective support plan should include:
• Establishing regular phone calls between parents/carers and school staff, agreeing on how often to connect and setting realistic response times.
• If the young person is out of school, some form of return to school at the earliest opportunity. 
• Conduct early home visits, if appropriate, to discuss the child's difficulty with attending school.
• Collaboratively agree on actions and ensure everyone sticks to the plan until the next review.
• Create a personalised plan for each student, including a flexible timetable, transportation arrangements, buddy systems, and a safe space in school.
• Provide the young person with access to a designated staff member they can approach if they feel overwhelmed with anxiety at school (i.e. a key worker).
• Inform all staff, including supply teachers, about the student's challenges, especially during class or key stage changes.
• Designate a safe place in school where the young person can go if needed.
• Assign a staff member for the student to 'check in' with throughout the day.
• Consider if support for the family (e.g. Early Help) would be beneficial.
[bookmark: _Toc163823620]Responding to Anxiety
Once the formulation and support plans have been completed, a return to school at the earliest opportunity is the next step to consider. Where a child is still attending school, a graded exposure approach may be needed in relation to particular lessons or activities which the young person has been struggling to attend.
Although it is recognised that some exposure should be explored as soon as possible, it is important not to rush this process. This could be overwhelming for the young person and lead to further withdrawal from the school environment. Approaches to support the young person’s return to school/classes should include a gradual approach to reintegration. 
The graphics below show the difference between exposing the young person to overwhelming situations too quickly, in contrast to a more gradual exposure to anxiety-provoking situations.
[image: Two cartoons of children in swimming caps. in water,
In the first image the child is crying. The following words are underneath. 
Flooding. If a child is thrown in at the deep end the mind and body bcome completely overwhelmed and the young person enters a state of fight/flight/freeze. Cognitive flexibility and problem-solving abilities are lost. 
In the second cartoon the child is smiling holding a float. Accompanying the image are the words Systemic desensitisation. Involves gradually exposing the person to their fear, allowing them the opportunity to build up their resilience and learn that fear is unfounded or manageable with the use of coping strategies and adaptations.  Learn to swim, not sink. Incremental steps, a gradual approach.
] 
Graded exposure (Wolpe, 1958) involves breaking down the return to school into smaller, manageable steps with clearly defined timescales. Repeated exposure to a stimulus can, over time, decrease the level of anxiety experienced, particularly if this is accomplished in a manageable way.

[image: A line graph of exposure trial with time in minutes along the bottom horizontal axis and anxiety level on the vertical left axis. 

]
This can be achieved through the use of an Avoidance Hierarchy, which involves the young person ranking their least feared to most feared situations and using this to gradually help them to work their way up to more challenging situations in a way which is tolerable for them. These steps should be within the young person’s ‘tolerable zone of discomfort’, meaning just outside their comfort zone but still within a range where the challenge is manageable and not overwhelming. 

[image: A graph showing 12 horizontal rows.
The top row says most feared and the bottom row says least feared. The 10 rows inbetween each have a scenario written on. 
From top to bottom, they are;
Going into lunch hall without best friend (support)
Going into lunch hall with best friend (support)
Going to PE lesson
Going to next two favourite lessons
Going to favourite lesson
Joining a small group activity
Staying in the rsource base
Entering the school going into the reception area
Entering school when the school is closed
Standing outside the school when the school is closed]

Example of Avoidance Hierarchy (West Sussex, 2022, P. 27). An editable Avoidance Hierarchy template can also be found in the Toolkit (EBSA Toolkit: Appendix 3.4). 

[bookmark: _Toc163823621]Addressing unmet needs 
Alongside graded exposure, it is essential that environmental adaptations are made for the young person in order to facilitate their return to school. Not every young person will require the same approaches or strategies as everyone has different strengths and areas of need and will respond differently to support. The image below highlights the importance of equitability, rather equality, of support. Therefore, if no adjustments are made to the school environment (or adjustments are made that are not relevant or personalised to meet the young person’s needs), the environment will remain anxiety-provoking for the student.  
[image: A circular diagram featuring five images of young people looking anxious. There are arrows going clockwise between the images, showing it is an unending cycle.
Each image has words attached. The five text boxes read, as follows:

returns to school without individualised adaptations.
Source of anxiety remains.
Young person continues to be exposed to anxiety provoking situations in school.
Experiences trigger negative thoughts and feelings about school. 
Young person feels anxious about school. ]
[bookmark: _Toc163823622][bookmark: _Hlk156219226]By making appropriate adaptations, the young person will be more likely to return to school and experience situations where they feel successful or more able to cope. In time, this will change the negative thoughts and feelings they have about school.


[image: Five white bubbles with black text inside and blue arrows between the bubbles going in clockwise motion. 
The top bubble includes the words negative thoughts and feelings about school. The following bubbles, in clockwise order, say the following;
the right support is in place.
School experience is in place.
School experience is not as bad as imagined.
Worries about school decrease.
negative thoughts and feelings about school reduce. 

 ]










Interventions and strategies based on the four-factor model
According to Kearney and Silverman (1990), selecting the right intervention should be based on a thorough analysis of the reasons behind a young person avoiding school. They identify four types of factors that can contribute to this behaviour and multiple factors are often at play, interacting with one another. Effective interventions should be personalised for each individual, taking into account the information collected during the assessment and integration stages.
1. To avoid uncomfortable feelings brought on by attending school, such as feelings of anxiety or low mood.
Possible approaches (please see EBSA Toolkit: Appendix 3) 
· Psycho-education (e.g. pupil leaflets - EBSA Toolkit: Appendix 1.4 and 1.5).
· Therapeutic based approaches such as Cognitive Behavioural approaches or Acceptance and Commitment Therapy (EBSA Toolkit: Appendix 3.2 for examples of useful resources). 
· Environmental adaptations and developing strategies to manage worries (e.g. mindfulness; breathing exercises; sensory breaks; calm starts).
· Use of interventions to increase flexibility when considering change (such as Motivational Interviewing - EBSA Toolkit: Appendix 3.3)
· Use of an avoidance hierarchy to identify least-feared to most-feared aspects of school, to support a gradual re-exposure to the school environment (EBSA Toolkit: Appendix 3.4)
· To harness existing strengths, interests, aspirations and positive aspects of school to build upon (i.e. Solution Focused approaches - EBSA Toolkit: Appendix 3.3).
· School to promote the young person’s feelings of connection, belonging and relational repair (e.g. contact during non-attendance, through visits or video calls; welcoming the young person back to school; special jobs and responsibilities).

2. To avoid situations that might be stressful, such as academic demands, social pressures and/or aspects of the school environment. 
Possible approaches:
· Psycho-education and anxiety-reduction approaches, as referenced above.
· Exploration of the young person’s anxieties relating to social situations, with teaching of targeted social skills.
· Opportunities to discuss and plan for situations the young person might find difficult, alongside practising coping skills in different situations.
· Pre-teaching to increase feelings of competence and predictability in lessons.
· Opportunities to catch up on missed work.
· Provision of a low-stimulus ‘safe space’ within school.
· Sensory profile and adjustments which are informed by this (e.g. Bradford's Sensory Profiles)
· Peer support systems (e.g. peer mentoring; ‘buddy systems’; Circle of Friends; extra-curricular activities).
· Rehearsing what they will say when other students ask them about their absence from school.
· The use of the Ideal School (EBSA Toolkit: Appendix 2.9) resource to unpick feared and supportive aspects of the school environment.
· Whole-school audits (e.g. RAG ratings) to review supportive aspects and barriers of the school environment.
· Collate tangible examples of times when the young person has managed to cope, to build resilience and confidence.
· Review of additional needs and adjustments and provision in place.
· One Page profile shared completed with the student and shared with all staff (EBSA Toolkit: Appendix 3.5)
· Use of communication scripts to ensure a consistency of approach between all adults to increase predictability and reduce stress caused by uncertainty and inconsistencies (e.g. Emotion Coaching – EBSA Toolkit: Appendix 3.6)
· Home-school projects which span across environments to promote consistency and continuity on occasions where the young person does not feel able to attend school

3. To reduce separation anxiety or to gain attention from significant others, such as parents/carers or other family members. 
Possible approaches:
Interventions typically involve working with caregivers, helping them develop skills and techniques to address school avoidance behaviours. This support includes:
· Managing behaviours or physical/somatic complaints related to school avoidance.
· Establishing consistent sleep and morning routines.
· Supporting parents/carers to develop consistent communications scripts and responses.
· Using problem-solving techniques to handle challenges.
· Creating positive and individualised time to spend with the child outside of school hours.
· Focusing on reinforcing positive behaviours, as well as prioritising the young person’s mental health and wellbeing.
· Implementing rewards for attending school and, if appropriate, limit setting if they do not.
· Implementation of a ‘key adult’ approach within school (e.g. ‘meet and greets’; check-ins; transitional objects) to help the young person to develop trust and relationships with key staff members.
· Consider small amounts of contact between the young person with parents/carers across the school day or a transitional object from the parent/carer for the young person to access (e.g. a note or small item).
· Awareness of particular challenges within the family context (e.g. bereavement, divorce, illness) and sign-posting to support services (EBSA toolkit: Appendix 4.1).

4. To pursue tangible reinforces outside of school, such as going shopping or playing computer games during school time
Possible approaches:
· Parents/carers to reinforce the positives of attending school and increase rewards for school attendance.
· Parents/carers to limit attention given to the child during non-attendance and, if feasible, remove stimulating activities the child engages in when avoiding school.
· Provision of a ‘balanced school day’ at home, with opportunities to engage in calming activities, interspersed with education-oriented tasks (e.g. online learning; self-directed learning).
· Provide support for the young person’s travel to and from school, ensuring they have a safe and reliable way to get there.
· Teach the young person how to decline offers from peers that might lead them away from school attendance.
· Make school as engaging as possible (e.g. identifying the young person's interests and incorporating these into their schoolwork, if feasible; begin to build attendance in a favourite subject or a lesson with a preferred teacher). 
· Parents/carers to prepare their child for a return to school (e.g. getting back into sleep routines; organising their school bag; practising the journey to school). 


[bookmark: _Toc163823623]
Peer Support
The relationships and connections young people have with their peers are extremely important in promoting a positive sense of self and emotional wellbeing. Friendships and concerns about interactions with peers were identified as key causes of worry during all of the focus groups undertaken with young people as part of the current project. However, positive friendships and connections were also identified as a protective factor for school attendance. Schools should endeavour to support young people to develop social skills and to build relationships with others. This may include:
· Peer support systems (e.g. peer mentoring; ‘buddy’ systems; access to extra-curricular activities).
· Effective whole-school anti-bullying and relational policies.
· Additional RSHE (Relationships Sex and Health Education) input to promote understanding of healthy relationships.
· Targeted input to support the development of social skills.
· A whole-school ethos based on respect, with staff modelling positive interactions, kindness and empathy.
· A school culture which fosters a sense of security, trust and belonging where young people feel valued.

[bookmark: _Toc163823624]‘In-School School Avoidance’
During the initial phase of gathering information from our pilot schools, it emerged that there are increasing concerns about young people who are attending school, but who are struggling to attend mainstream lessons when they are in school.

The following considerations should be made by schools in response to this group of students:

· The recommendations and resources within this guide and toolkit remain relevant, as they will support identification of the unique risk and resilience factors for each young person which can be used to set goals and where appropriate, implement a graded exposure approach to return to lessons.
· It is almost always preferable to provide a safe space for a young person in school than for them to have no safe space and feel unable to attend school. Avoid placing restrictions on access to a safe space.
· Schools should consider the use of school-based provision which allows young people to access a broad and balanced curriculum within the context of reduced sensory and social demands (smaller class sizes, fewer transitions, fewer teaching staff).
· Whilst there may be concerns that providing educational opportunities within a small provision could reduce motivation to return to mainstream lessons, giving a young person learning opportunities which enable them to feel successful and a sense of purpose will be a protective factor in terms of engagement in education, attendance, and their overall mental health.
· As part of this offer, there should be an appropriate curriculum to develop resilience and emotional regulation strategies.
· Goals to return to mainstream classes should be led by student needs and views, with young people explicitly involved in decision making.
· Opportunities should be maximised which will help to maintain links with peers in the mainstream setting to support reintegration.
· Teachers within mainstream classes to maintain links with a young person (e.g. by providing teaching activities, having a system for ‘checking in’ with the student, marking work and providing feedback). It will be best if a small number (1-2) of teachers, who deliver the lessons the student wants to return to, dedicate some time to this.
· Given the increased risks of EBSA within the group of students experiencing SEND needs, it may be that, for some of these students, a more bespoke and adapted provision is appropriate to meet their needs and school should follow a graduated response to this as guided by  Bradford’s Matrix of Need.

[bookmark: _Toc163823625]Modified Timetables
In exceptional circumstances, when a young person is transitioning back to school, they might attend on a part-time basis for a time-limited period as they gradually increase their attendance. However, the young person should be supported to return to school at the earliest opportunity. 
In terms of the law on modified timetables, the DfE states the following:
‘212. All pupils of compulsory school age are entitled to a full-time education. In very exceptional circumstances, where it is in a pupil’s best interests, there may be a need for a temporary part-time timetable to meet their individual needs. For example, where a medical condition prevents a pupil from attending full-time education and a part-time timetable is considered as part of a re-integration package. A part-time timetable should not be used to manage a pupil’s behaviour. 
213. A part-time timetable must only be in place for the shortest time necessary and not be treated as a long-term solution. Any pastoral support programme or other agreement should have a time limit by which point the pupil is expected to attend fulltime, either at school or alternative provision. There should also be formal arrangements in place for regularly reviewing it with the pupil and their parents. In agreeing to a parttime timetable, a school has agreed to a pupil being absent from school for part of the week or day and therefore must treat absence as authorised’.
Working together to improve school attendance, DfE (2022), p.57.


· Bradford Local Authority also provides guidance on the use of modified timetables here: Modified / Part-Time Timetables | Bradford Schools Online
· When a young person is still attending school, but attendance has become inconsistent, we would not usually recommend a reduced timetable, but that adaptations to within-school provision are explored as a first response.
· There will be some situations when a student is returning to school after an extended period of absence or where anxiety around school is extremely high and causing significant distress. In these situations, we would recommend involving external professionals, such as Educational Psychology or the SCIL Team (EBSA Toolkit - Appendix 4) to support consideration of the need for an extended period of modification.

[bookmark: _Toc163823626]Support for parents/carers
As research indicates that EBSA is associated with higher incidences of parental anxiety and depression, and also that parental mental health is linked with increased likelihood of EBSA (Bahali et al, 2011), it is important to consider how support can also be targeted for parents/carers. 
[image: A blue pie chart.
The pie is split into 3 equal size slices each with words inside. There is an arrow going clockwise around the outside of the circle. 
The first section says child feels anxious about school.
The second section says parent worries if the child is okay at school.
The third section says parent feels guilty and anxious for pushing the child to go to school. .
]The model below illustrates how a parent or caregiver's emotions can be connected to their child's emotions. In certain situations, both the parent/carer's and the child's anxiety patterns can occur at the same time and influence each other.

What do parents/carers find helpful?
Research (Sawyer and Collingwood, 2023) conducted to explore parental experiences of a successful return to school for their child include: 
· Emotional support and reassurance (e.g. facilitating parent-to-parent support through, for example, parent/carer groups or coffee mornings; safe and structured environments with input from schools and LAs to maintain trust).
· Understanding parent/carers’ needs (e.g. understanding the needs of individual families; identifying appropriate professionals to offer support; assessing and monitoring the needs of parent/carers, as well as young people, to ensure parents/carers feel informed and included). 
· Listening to parent/carers’ views (e.g. parents/carers often act as their child’s advocate, which helps to ensure that the young person’s views are fully represented; parent/carers’ views should be sought in a supportive way at each stage of the process) 
What Local Parents told us:
[image: Four blue speech bubbles containing white text. 
The four pieces of text are;
We attended school everyday. It was the anxiety from the moment she woke up and getting to school that was stressful and sad to experience. 

Initially it was contact with the class teacher that I sought out. Then the wellbeing team became involved. An attendance officer was employed after a few months. She became invaluable to us and our link to school. 

The most helpful support I have found in terms of helping to cope is from another parent going through the same thing. 

For schools to be more aware of EBSA and for staff to accept that these children are not choosing to miss school. I am an AHT so see it from both sides and too many staff just blame the parents because these chidlren often appear to be 'fine' when actually in school. ]


[bookmark: _Toc163823627]CHAPTER 5:  Review Processes

The following flowchart should be used to support identification and decision-making for young people with EBSA. The same processes are relevant regardless of current attendance rates. 
[image: A complex flowchart to support identification and decision-making for young people with EBSA. ]

When considering implementation of provision, reference should also be made to Bradford’s Matrix of Need. 

[bookmark: _Toc163823628]A message of hope: Success Stories
It is important to recognise even small steps of success. 
Sometimes things may seem to take a step backwards, or a young person may have a difficult day. This is to be expected and it is important to maintain a sense of hope and optimism in what can appear like a very stuck situation.
We have some examples of success and hope from our local surveys and focus groups and hope to continue to add to this with your support. 
[image: Drawing of a woman with a speech bubble saying XXX was absolutely amazing. She was a huge help and supporting person who took her time to build a trusting relationship with my son and this had a huge impact on his mental health and in turn his ability to express how he was feeling and how overwhelming attending school had become. She was so caring and went above and beyond to support not only my son but myself as it is an extremely stressful process.][image: Drawing of a school boy with a speech bubble saying I have been coming in a bit more now and the adults I’m working with understand me.]


[image: Drawing of a woman with a speech bubble saying; The majority of the agencies work very well and are a huge benefit to our school.]
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[bookmark: _Appendix_1:_Whole][bookmark: _Toc163823630]Appendix 1: Whole School Approach
[bookmark: _Appendix_1.1_Whole][bookmark: _Toc163823631]Appendix 1.1 Whole School Audit Tool



[bookmark: _Appendix_1.2_Information][bookmark: _Toc163823632]Appendix 1.2 Information for school staff



Useful Videos created by young people who have experienced EBSA
CYP Voice: School is not my enemy video 
CYP Voice: Walk in My Shoes video

[bookmark: _Appendix_1.3_Information][bookmark: _Toc163823633]Appendix 1.3 Information leaflet for families



[bookmark: _Appendix_1.4_Information][bookmark: _Toc163823634]Appendix 1.4 Information leaflet for students (Primary)



[bookmark: _Appendix_1.5_(Information][bookmark: _Toc163823635]Appendix 1.5 (Information leaflet for students (Secondary)





[bookmark: _Appendix_1.6_Transition][bookmark: _Toc163823636]Appendix 1.6 Transition

School Transition and Adjustment Research Study (STARS)
Bradford’s Transition Booklets                           
Anna Freud Transition Resources
Young Minds Transition Resources                    
School Concerns Questionnaire (UCL)
What-if-cards.pdf (elsa-support.co.uk)
[bookmark: _Appendix_1.7_EBSA][bookmark: _Toc163823637]
Appendix 1.7 EBSA and Autism
Awareness and Understanding of Autism:



https://westsussex.local-offer.org/information_pages/460-emotionally-based-school-avoidance 
(Information for parents, West Sussex, 2022)
Bradford’s Social Communication Interaction and Learning (SCIL) Team can also support schools with developing their provision to meet the needs of young people with autism.
Working with parent/carers:
· Bradford-based support for parents/carers include AWARE and Cygnet (Barnardos)
· Bradford Local Offer | Children's Community Support Team (C.C.S.T.),
· Emotionally Based School Avoidance (EBSA) and Autism - Information for parents and carers – West Sussex
· Please see resource list for supporting families (Appendix 4.2)

[bookmark: _Appendix_2_Early][bookmark: _Appendix_2:_Early][bookmark: _Toc163823638]Appendix 2: Early Identification and Information Gathering
[bookmark: _Appendix_2.1_Gathering][bookmark: _Toc163823639]Appendix 2.1 Gathering information from parents/carers


[bookmark: _Appendix_2.2_Round][bookmark: _Toc163823640]Appendix 2.2 Round Robin


[bookmark: _Appendix_2.3_Risk][bookmark: _Toc163823641]Appendix 2.3 Risk and Resilience Scales and scoring from EdPsychEd
A video of how to use the profiles can be found here:
EBSA | The EBSA Risk and Resilience Profiles (incl. scoring) | CYP (edpsyched.co.uk) 



[bookmark: _Appendix_2.4_My][bookmark: _Toc163823642]Appendix 2.4 My School Timeline Activity


[bookmark: _Appendix_2.5_Example][bookmark: _Toc163823643]Appendix 2.5 Example of ‘Zones’ and ‘Incredible 5-Point Scale’ Activities


Incredible Five Point Scale
[bookmark: _Appendix_2.6_:][bookmark: _Toc163823644]Appendix 2.6 Pupil Voice activities


[bookmark: _Appendix_2.7:_West][bookmark: _Appendix_2.7_West][bookmark: _Toc163823645]Appendix 2.7 West Sussex activity booklet: Planning a return to school


  
[bookmark: _Appendix_2.8:_Card][bookmark: _Appendix_2.8_Card][bookmark: _Toc163823646]Appendix 2.8 Card Sort Activity


[bookmark: _Appendix_2.10:_EdPsychEd][bookmark: _Appendix_2.9_EdPsychEd][bookmark: _Toc163823647]Appendix 2.9 Ideal School Activity 
The Ideal School Activity Pack Jericah Holder (EdPsychEd)
[bookmark: _Appendix_2.11:_Formulation][bookmark: _Appendix_2.10_Bradford’s][bookmark: _Toc163823648]Appendix 2.10 Bradford’s Formulation Proforma


[bookmark: _Hlk157185208]
[bookmark: _Appendix_3:_Targeted][bookmark: _Toc163823649]Appendix 3: Targeted Support
[bookmark: _Appendix_3.1_Support][bookmark: _Toc163823650]Appendix 3.1 Support Plan Template


[bookmark: _MON_1768056841]
[bookmark: _Appendix_3.2:_Psychoeducation][bookmark: _Appendix_3.2_Psychoeducation][bookmark: _Toc163823651]Appendix 3.2 Psychoeducation / therapeutic resources 
· Help! I’ve Got an Alarm Bell Going Off in My Head!: How Panic, Anxiety and Stress Affect Your Body (K L Aspden, 2015) 
· Starving the Anxiety Gremlin (Kate Collins-Donnelly, 2013)
· Think Good, Feel Good (Paul Stallard, 2018)
· Your Life Your Way (Ciarrochi and Hayes, 2020) 
· The Thriving Adolescent (Louise Hayes, 2015) book and online resources.
· Promoting Emotional Resilience
· The Worry Workbook: The Worry Warriors' Activity Book (Imogen Harrison, 2020)
· What to do when you worry too much: A kids guide to overcoming anxiety (Dawn Huebner, 2005). 
· The Homunculi Approach to Social and Emotional Wellbeing: A Flexible CBY programme for Young People on the Autistic spectrum or with Emotional and Behavioural Difficulties (Anne Greig and Tommy MacKay, 2013). 
· CYP Video: Stress on the Brain 
· Anxiety Canada - My Anxiety Plan (MAP) for Children and Teens Link

Cognitive Behavioural Therapy (CBT)
Cognitive Behavioural Therapy (CBT) is a reflective and goal-oriented approach to help young people to manage their thoughts, emotions, and behaviours. It focuses on the idea that our thoughts can influence our feelings and actions. In education, CBT is often used to teach young people how to identify and challenge negative thought patterns, develop skills, and build resilience.
Cognitive Behavioural Therapy (CBT) can be a valuable tool for addressing Emotionally Based School Avoidance (EBSA) by helping young people to identify negative thoughts about school. CBT teaches practical skills to recognise emotions and develop strategies to help with school-related fears, which can be helpful when used alongside other adjustments to the environment or school situation. 
CBT information and worksheets can be accessed for free at CBT Worksheets | Therapist Aid

Acceptance and Commitment Therapy (ACT)
Acceptance and Commitment Therapy (ACT) is a practical approach that helps young people to manage difficult thoughts and emotions while staying committed to their values and goals. ACT encourages accepting feelings without judgment and guides young people to take actions that are aligned with their personal values, promoting emotional well-being and supporting a positive school experience despite the emotional challenges they may face.
The Thriving Adolescent (Louise Hayes) and the DNA-V website offers helpful ideas and resources to support the implementation of Acceptance and Commitment Therapy in schools. 
[bookmark: _Appendix_3.3_Interventions][bookmark: _Toc163823652]
Appendix 3.3 Interventions to increase flexibility when considering change

Motivational Interviewing 
Motivational Interviewing is a collaborative and non-judgmental approach to enable young people to talk about their goals. It helps them to explore their own reasons for positive change through supportive conversations with key adults. Motivational Interviewing can help young people to express their feelings and motivations surrounding school attendance, whilst allowing schools to understand the underlying reasons for school avoidance and collaboratively explore strategies for positive change. Through empathetic conversations, Motivational Interviewing focuses on building internal motivation to empower young people to overcome emotional challenges associated with attending school, ultimately promoting a more positive and constructive approach to school engagement.
The following resource is helpful when implementing Motivational Interviewing in an educational setting:  Motivational Interviewing in Schools (Rollnick, Kaplan et al., 2016) 

Solution-Focused Approaches
Solution-Focused approaches supports young people to identify their strengths and envision small, achievable steps towards success. Instead of adopting a problem-focused approach, a Solution-Focused approach concentrates on what is already working well, fostering a positive and forward-looking mindset and helping young people to feel confident in their ability to overcome obstacles. This approach can be supportive for addressing EBSA through shifting the focus towards practical solutions and positive outcomes, as well as identifying the young person’s unique strengths, setting achievable goals to promote school attendance and emphasising successes. 

The NSPCC provides a helpful framework to support the implementation of Solution-Focused practice within schools: Solution Focused Practice, NSPCC.
The ‘Miracle Question’
Sometimes a ‘miracle question’ is used which asks young people to imagine their life without the current problem, helping them clarify their goals and envision positive change. In the context of school avoidance, it helps them to explore a future where challenges with attending school have been overcome. An example of this might be:
‘Imagine that you wake up one day and a miracle has happened overnight. All the worries or problems about going to school are gone and everything just feels better. What's the first thing you notice that tells you things have changed? How do you feel or act differently now that going to school is no longer a stress or worry for you? What will you see/hear? Who else will notice?’



[bookmark: _Appendix_3.4:_Avoidance][bookmark: _Appendix_3.4_Avoidance][bookmark: _Toc163823653][bookmark: _Appendix_3.5_Examples]Appendix 3.4 Avoidance Hierarchy Template



[bookmark: _Appendix_3.5_Examples_1][bookmark: _Toc163823654]Appendix 3.5 Examples of a One Page Profile
One Page Profile - National Development Team for Inclusion)
One Page Profile - sheffkids.co.uk

[bookmark: _Appendix_3.6_–][bookmark: _Appendix_3.6_Emotion][bookmark: _Toc163823655]Appendix 3.6 Emotion Coaching
Emotion Coaching is a relational communication style which can develop emotional understanding and management of emotions. It seeks to respond to emotions in an attuned way, ‘connection first’ way by being curious and acknowledging emotions.
More information can be found here Emotion Coaching
Training can be requested via the Educational Psychology Team or the Virtual School
The following table can help with developing communication scripts:

	Emotion Coaching Step
	Description
	Example

	Step 1. Recognise feelings and empathise
	Pay attention to the young person’s feelings and put yourself in their shoes. Consider a time when you may have experienced a similar emotion.
	I remember feeling incredibly anxious about giving a presentation at work and not wanting to go in that day…I wonder whether the young person feels that emotion every day they’re in school?

	Step 2. Label and validate the emotion
	Help the young person to feel you understand and acknowledge their emotions. This includes labelling the feeling for the young person to provide them with the emotional vocabulary and help them to feel validated. 
	"I’m wondering whether going to Maths lessons might be making you feel anxious or worried. It's normal to have these feelings, and I want you to know that I'm here to understand and support you."

	Step 3. Positive limit setting (if needed)
	Limit setting involves establishing and communicating boundaries for behaviour while still acknowledging and validating the young person's emotions. This should be phrased in a positive way.
	‘It's okay to find certain subjects challenging. Attending Maths is important for helping to develop skills that will be important for your future, like managing money and budgeting, so we will work together to find ways to make it more manageable and enjoyable for you to attend lessons’

	Step 4. Problem-Solving
	Engage the young person in finding solutions to address the specific challenges they face at school. Work together to develop strategies that make attending school more manageable and less emotionally overwhelming.


	‘Let's have a think about some strategies to make Maths lessons more enjoyable for you. Perhaps we can explore additional resources, consider extra help, or find ways to make the learning process more engaging. What do you think might help you feel better about attending your Maths lessons?’



[bookmark: _Appendix_4:_Support][bookmark: _Toc163823656]Appendix 4: Support Services
[bookmark: _Appendix_4.1:_Local][bookmark: _Toc163823657]Appendix 4.1: Local Support Services
The following websites provide useful information about local service offers:
	Family and Young Person’s Information Service

	https://fyi.bradford.gov.uk

	A free impartial service offering advice, information and signposting to children, young people and families within the Bradford district.


[bookmark: _Appendix_4.1_Resource]
	Healthy Minds: Support for Schools

	Support for schools – Healthy Minds

	Information, services and activities designed to help schools and teachers support their students' mental health and wellbeing



The following services have kindly provided information about the support they offer in relation to EBSA and how this can be accessed:


[bookmark: _Appendix_4.2_Resource][bookmark: _Toc163823658]Appendix 4.2 Resource List for supporting Families
· Autism specific: Bradford-based support for parents/carers include AWARE and Cygnet (Barnardos)
· Bradford Local Offer | Children's Community Support Team (C.C.S.T.),
· Square Peg 
· Not Fine in School 
· Somerset Emotionally Based School Avoidance: Training for Parent/Carers  
· Plymouth City Council: Information for parents and carers to support children and young people experiencing Emotionally Based School Avoidance. 
· Five Tips for Emotionally Based School Avoidance | Suffolk County Council 
· The Invisible String By Patrice Karst 
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Gathering Information from Parents: Initial meeting



		Areas to Cover

		Possible Questions



		Developmental and educational history

		What were they like as a young child? Can you tell me about their early experiences at school? The primary school, at the start of secondary school?



		Strengths, interests and aspirations

		What are they good at? What do they like doing? Do they have any hopes for the future? Do they know what they want their life to be like when they are an adult?



		Any potential changes or losses within the family or child’s life

		Can you tell me about your family? Who is in it, who is like whom. Who are they closest to? Have there been any changes within the family recently? (You could ask them to draw a family tree/ genogram).



		Relationships

		Do they talk about any other children? What do they say? Do they talk about any adults within school? What doe they say? Who do they get on with…who don’t they get on with?



		Academic progress/SEN needs

		School should be aware if the young person has identified SEN needs and should ask about these needs and the support in place. If there is no identified SEN school should ask if they have any concerns, or if the child has spoken about difficulties.



		The child’s view what are their specific fears/worries

		Have they spoken to you about what they finds difficult about school? What do they say?



		The child’s views, what is going well in school

		Have they mentioned anything that is going well in school? (e.g. teachers, lessons, friends)



		Behaviour and symptoms of anxiety

		When they are worried what does it look like? What do they say they are feeling?



		Typical day – when they go to school and when they don’t go to school

		Describe a typical day when they go to school from the moment they…gets up until they goes to bed……. and when they don’t go to school? What does they do when they do not go to school? What do other family members do?



		Impact on various members of the family

		How does their non-attendance impact on you? And on other family members? Who is better at dealing with the situation? Why?



		Parental views on the reasons for the EBSA

		Why do you think they has difficulty attending school? (ask each parent separately)

If (other parent/ sibling/Grandparent) were here what would they say? Are there any differences of views about the reasons and what should be done within the family?



		Exceptions to the problem

		Have there been times when they managed to get into school? What was different about those times?



		Previous attempts to address the problem

		What has been the most helpful thing that someone else has done in dealing with the problem so far? What has helped in the past when things have been difficult? What strategies have been most helpful so far in managing their anxiety?
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Information gathering from school: Round Robin

		
________ is currently experiencing difficulties attending school which we feel may be due to emotional distress.  We would like to gain a picture of how they are in school.  As an adult who works with ______ please complete the questionnaire below.



		

Your name _______________ Lesson/activity ___________________



		Please describe _____________.



		



		What Joseph’s strengths? 



		





		What is going well for ________________?



		



		What does _________’s find difficult?



		





		How does _________ get on with their peers?



		







		How does ___________ get on with you and other adults?



		



		Is _______ engaged and motivated with their learning.  Are they making progress?  If not why not?



		







		Have you observed any emotional difficulties at school, what have these been, when did/do they occur?



		





		What support to you provide for _________. How do they respond to this?



		



		 What is your understanding of ________’s attendance problems?



		





		What do you think would help ________ in school?
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Profile 1 
 


 
 


 
 


Directions: The following helps us to build a profile and identify how we can best support the child / 
young person. Please circle the response (Never, Rarely Sometimes, Often or Always) that best describes 
the extent that you think these have an impact for the child / young person at this time. 
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1. Feels that ‘no one understands them’ N R S O A 


2. Feels pressure from others to attend school / rushed to return N R S O A 


3. Appears anxious, on edge, or worried for most of the day N R S O A 


4. Seeks a lot of reassurance, especially about upcoming events N R S O A 


5. Appears low / shows a lack of positive emotion N R S O A 


6. Struggles to do simple tasks they were previously capable of N R S O A 


7. Worries what others think of them N R S O A 


8. Is shy, self-conscious and/or easily embarrassed N R S O A 


9. Lacks confidence in their abilities to achieve well at school N R S O A 


10. Is fearful of making mistakes in class / avoids work activities  N R S O A 


11. Persistently talks about negative aspects of school N R S O A 


12. Never says anything good / positive about school N R S O A 


13. When feeling anxious / frustrated, feels this way for a long time N R S O A 


14. Gets stuck in negative thought patterns / continues to talk about the same thing N R S O A 


15. Has limited shared interests with peers N R S O A 


16. Does not attend clubs with peers (inside or outside of school)  N R S O A 


17. Feels a sense of loss (e.g. due to bereavement, parental separation / divorce) N R S O A 


18. Feels unstable with their home / school life N R S O A 


19. Is not always certain which house they are staying at each night N R S O A 


20. Does not know who will be at home N R S O A 


21. Worries about their parents / carers when away from them N R S O A 


22. Thinks that something bad might happen to their family N R S O A 


23. Has a need to be around parents / carers to feel calm N R S O A 


24. Stays home to spend time with family members/significant others N R S O A 


25. Feels jealous of their brother / sister N R S O A 


26. Often fights / argues with their brother / sister N R S O A 


27. Does not feel comfortable leaving the house N R S O A 


28. Only feels calm when at home N R S O A 


29. Stays home so they can spend all day on devices/entertainment/media N R S O A 


30. Finds it hard to come off technology, even for short periods of time N R S O A 


31. Is viewed as an ‘anxious’ child / young person by others N R S O A 


32. Is not encouraged to do anything which may lead to any anxiety N R S O A 


Student:________________________________        Date of Birth: _______________           Date: _______________ 
 
Your Name:_____________________________        Relationship:    Parent/Carer      Teacher      TA/Support     


Risk & 
Resilience 



https://www.edpsyched.co.uk/educational-psychologists
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33. Has lost a connection to a teacher or friend N R S O A 


34. Lacks confidence being in current classroom/s N R S O A 


35. Is behind age-related expectations within areas of their learning N R S O A 


36. Struggles to keep pace with the set work in class N R S O A 


37. Dislikes going out of class for additional support N R S O A 


38. Often feels frustrated by learning tasks  N R S O A 


39. Often falls out with / is bullied by peers N R S O A 


40. Lacks close friendships in school N R S O A 


41. Dislikes particular teachers / staff in school N R S O A 


42. Struggles to talk with teachers / staff when has a difficulty N R S O A 


43. Is anxious / fearful over particular parts of the school day (e.g. break time, specific 
lessons)  


N R S O A 


44. Struggles during transition points in school (e.g. arriving, lesson change over) N R S O A 


45. Feels overwhelmed by the noise / busyness in the classroom N R S O A 


46. Does not have a place in school where they feel safe N R S O A 


47. Feels that they will get into trouble for not attending school N R S O A 


48. Thinks their teachers think badly of them / judge them for not attending school N R S O A 
 


 


 
 
 
 
 
 


What Is Their Current Rate Of Attendance? 
 


Top 3 Most Difficult Parts Of The Day (e.g. Specific Anxieties, Times Of The Day Or Places They Feel 
Overwhelmed And Try To Avoid) 


1. 
2. 
3. 


Have They Experienced Any Adverse Childhood Experiences And/Or Traumatic Events (Recent Or 
Historical)? 
 


Have They Experienced Any Transitions Recently (e.g. New School, Returning After A Long Break, Moved 
House)? 


Is There A History Of School Avoidance Within The Family? 



https://www.edpsyched.co.uk/educational-psychologists

https://www.edpsyched.co.uk/educational-psychologists
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Scoring Profile 1

				Child's Name:		_____________________

		Category Label		Question		Q Number		Parent / Carer		Teacher				Family rating		School rating

		Feel misunderstood / pressured to return		Feels that ‘no one understands them’		Q1						Feel misunderstood / pressured to return		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels pressure from others to attend school / rushed to return		Q2

		Generalised anxiety		Appears anxious, on edge, or worried for most of the day		Q3						Generalised anxiety		ERROR:#DIV/0!		ERROR:#DIV/0!

				Seeks a lot of reassurance, especially about upcoming events		Q4

		Persistent low mood / depression		Appears low / shows a lack of positive emotion		Q5						Persistent low mood / depression		ERROR:#DIV/0!		ERROR:#DIV/0!

				Struggles to do simple tasks they were previously capable of		Q6

		Social Anxiety		Worries what others think of them		Q7						Social Anxiety		ERROR:#DIV/0!		ERROR:#DIV/0!

				Is shy, self-conscious and/or easily embarrassed		Q8

		Academic Confidence		Lacks confidence in their abilities to achieve well at school		Q9						Academic Confidence		ERROR:#DIV/0!		ERROR:#DIV/0!

				Is fearful of making mistakes in class / avoids work activities 		Q10

		Feels negative towards schools		Persistently talks about negative aspects of school		Q11						Feels negative towards schools		ERROR:#DIV/0!		ERROR:#DIV/0!

				Never says anything good / positive about school		Q12

		Lacks coping strategies		When feeling anxious / frustrated, feels this way for a long time		Q13						Lacks coping strategies		ERROR:#DIV/0!		ERROR:#DIV/0!

				Gets stuck in negative thought patterns / continues to talk about the same thing		Q14

		Low Sense of Belonging		Has limited shared interests with peers		Q15						Low Sense of Belonging		ERROR:#DIV/0!		ERROR:#DIV/0!

				Does not attend clubs with peers (inside or outside of school) 		Q16

														Family rating		School rating

		Experiences of loss, change or bereavement		Feels a sense of loss (e.g. due to bereavement, parental separation / divorce)		Q17						Experiences of loss, change or bereavement		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels unstable with their home / school life		Q18

		Real or perceived instability at home		Is not always certain which house they are staying at each night		Q19						Real or perceived instability at home		ERROR:#DIV/0!		ERROR:#DIV/0!

		Is not always certain which house they are staying at each night		Does not know who will be at home		Q20

		Worries about family		Worries about their parents / carers when away from them		Q21						Worries about family		ERROR:#DIV/0!		ERROR:#DIV/0!

		Worries about their parents when away from them		Thinks that something bad might happen to their family		Q22

		Separation anxiety		Has a need to be around parents / carers to feel calm		Q23						Separation anxiety		ERROR:#DIV/0!		ERROR:#DIV/0!

		Has a need to be around parents to feel calm		Stays home to spend time with family members/significant others 		Q24

		Sibling conflict / jealousy		Feels jealous of their brother / sister		Q25						Sibling conflict / jealousy		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels jealous of their brother / sister		Often fights / argues with their brother / sister		Q26

		Feels unsafe when not at home 		Does not feel comfortable leaving the house		Q27						Feels unsafe when not at home 		ERROR:#DIV/0!		ERROR:#DIV/0!

		Does not feel comfortable leaving the house		Only feels calm when at home		Q28

		Reliance on technology as a coping strategy		Stays home so they can spend all day on devices/entertainment/media		Q29						Reliance on technology as a coping strategy		ERROR:#DIV/0!		ERROR:#DIV/0!

		When at home in the day, is always entertained (e.g. plays computer games)		Finds it hard to come off technology, even for short periods of time		Q30

		Is viewed as an 'anxious child'		Is viewed as an ‘anxious’ child / young person by others		Q31						Is viewed as an 'anxious child'		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels that others see them as an ‘anxious’ child / young person		Is not encouraged to do anything which may lead to any anxiety		Q32

						Q33								Family rating		School rating

		Experiences of loss, change or uncertainty at school		Has lost a connection to a teacher or friend		Q33						Experiences of loss, change or uncertainty at school		ERROR:#DIV/0!		ERROR:#DIV/0!

				Lacks confidence being in current classroom/s		Q34

		Academic difficulties		Is behind age-related expectations within areas of their learning		Q35						Academic difficulties		ERROR:#DIV/0!		ERROR:#DIV/0!

		Is behind age-related expectations within areas of their learning		Struggles to keep pace with the set work in class		Q36

		Lacks academic confidence		Dislikes going out of class for additional support		Q37						Lacks academic confidence		ERROR:#DIV/0!		ERROR:#DIV/0!

		Dislikes going out of class for additional support		Often feels frustrated by learning tasks 		Q38

		Peer related difficulties		Often falls out with / is bullied by peers		Q39						Peer related difficulties		ERROR:#DIV/0!		ERROR:#DIV/0!

		Often falls out with / is bullied by peers		Lacks close friendships in school		Q40

		Lacks connection with teachers		Dislikes particular teachers / staff in school		Q41						Lacks connection with teachers		ERROR:#DIV/0!		ERROR:#DIV/0!

		Dislikes particular teachers / staff in school		Struggles to talk with teachers / staff when has a difficulty		Q42

		Experiences specific anxieties in school 		Is anxious / fearful over particular parts of the school day (e.g. break time, specific lessons) 		Q43						Experiences specific anxieties in school 		ERROR:#DIV/0!		ERROR:#DIV/0!

		Is anxious / fearful over particular parts of the school day (e.g. arriving, break time)		Struggles during transition points in school (e.g. arriving, lesson change over)		Q44

		Feels unsafe at school		Feels overwhelmed by the noise / busyness in the classroom		Q45						Feels unsafe at school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels overwhelmed by the noise / busyness in the classroom		Does not have a place in school where they feel safe		Q46

		Worries about others perceptions of non-attendance		Feels that they will get into trouble for not attending school		Q47						Worries about others perceptions of non-attendance		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels that will get into trouble for not attending school		Thinks their teachers think badly of them / judge them for not attending school		Q48





Please fill in the child's name and their assessment scores below. Once complete, repeat for Scoring Profile 2, and then all reports / tabs will be automatically updated.

Green Box = Missing data
Red Box = The number is too big
Yellow Box = Maximum score (5)

Profile 1



Scoring Profile 2



		Category Label		Question		Q Number		Parent / Carer		Teacher				Family rating		School rating

		Feels believed and understood		Feels that their parents / carers understand what they’re going through		Q1						Feels believed and understood		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels that their teachers / school staff understand what they’re going through		Q2

		Motivation to attend school		Is motivated to attend school when feeling able to		Q3						Motivation to attend school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Is motivated to attend school when feeling able to		Would like to be in school full-time in the future		Q4

		Values school / has goals and aspirations		Wants to make progress with their learning		Q5						Values school / has goals and aspirations		ERROR:#DIV/0!		ERROR:#DIV/0!

		Wants to make progress with their learning		Know what they want to achieve in the future		Q6

		Has a sense of competence in something		There is something that they feel good at		Q7						Has a sense of competence in something		ERROR:#DIV/0!		ERROR:#DIV/0!

		There is something that they feel good at / are proud of in their lives		There are things they can do which they are proud of		Q8

		Has a sense of optimism		Feels that everything will be alright in the future		Q9						Has a sense of optimism		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels that everything will be alright in the future		Can recognise and talk about good things that happen in the day		Q10

		Feels connected and has a sense of belonging		Has a close friendship in school		Q11						Feels connected and has a sense of belonging		ERROR:#DIV/0!		ERROR:#DIV/0!

		Has a close friendship in school		Feels liked by their peers in school		Q12

		Has a balanced self image		Feel confident in themselves		Q13						Has a balanced self image		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feel confident in themselves		Feels that they are well liked by others		Q14

		Has positive coping strategies		Are able to talk with others about how they feel		Q15						Has positive coping strategies		ERROR:#DIV/0!		ERROR:#DIV/0!

		Are able to talk with others about how they feel		Are able to successfully calm themselves when feeling anxious		Q16

														Family rating		School rating

		Family Cohesion		Has a close relationship with family at home		Q17						Family Cohesion		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels able to open up and talk with family at home		Q18

		Home is felt to be a safe place		Feels safe and secure when at home		Q19						Home is felt to be a safe place		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels safe and secure when at home		Has a stable and predictable home routine		Q20

		Is able to separate from parent/carers 		Is able to separate from parents / carers		Q21						Is able to separate from parent/carers 		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels comfortable being away from parents / carers		Q22

		Family are keen for them to attend school		Family are motivated to support them to attend school		Q23						Family are keen for them to attend school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Family are motivated to support them to attend school		Family value education and want them to do well with learning		Q24

		Family are positive about school		Family talk positively about school		Q25						Family are positive about school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Family talk positively about school		There is good communication between home and school		Q26

		Siblings attend school consistently 		Siblings consistently attend school		Q27						Siblings attend school consistently 		ERROR:#DIV/0!		ERROR:#DIV/0!

				Siblings have not experienced Emotionally Based School Avoidance in the past		Q28

		Does fun things outside of school hours		Does things outside of school which they enjoy		Q29						Does fun things outside of school hours		ERROR:#DIV/0!		ERROR:#DIV/0!

		Does things outside of school which they enjoy		Belongs to clubs / attends activities outside of school		Q30

		Family maintain routines		When not at school, there is a clear routine to the day e.g. sleep, activities, meals		Q31						Family maintain routines		ERROR:#DIV/0!		ERROR:#DIV/0!

		When not at school, there is a clear routine to the day		When not at school, they are supported to engage in learning (formal or informal)		Q32

														Family rating		School rating

		Feels safe in school		Has a ‘safe space’ in school they can go to if feeling anxious		Q33						Feels safe in school		ERROR:#DIV/0!		ERROR:#DIV/0!

				Feels that school is a safe and predictable place to be		Q34

		Sense of Connection with teachers		Gets on well with most teachers		Q35						Sense of Connection with teachers		ERROR:#DIV/0!		ERROR:#DIV/0!

		Gets on well with most teachers		Feels supported by teachers / staff in school		Q36

		Supportive teacher-child relationships		Feels that teachers / staff care about them		Q37						Supportive teacher-child relationships		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels that teachers / staff care about them		Has a close relationship with at least one member of staff		Q38

		Sense of School Community		Feels a sense of belonging / identity within their class or a club in school		Q39						Sense of School Community		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels a sense of belonging / identity with their class or a club in school		Feels a sense of belonging / identity within their friendship group in school		Q40

		Experiences competency at school		Has a particular strength in something they feel good at in school		Q41						Experiences competency at school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Has a particular strength in something they feel good at in school		Is able to do something they are confident to show to their class		Q42

		Accessing support		Feel able and confident to ask for help in school		Q43						Accessing support		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feel able and confident to ask for help in school		Enjoys receiving additional support (e.g. 1:1 or small group) in school		Q44

		Enjoys school		There are parts of school which they really enjoy / have an interest in		Q45						Enjoys school		ERROR:#DIV/0!		ERROR:#DIV/0!

		There are parts of school which they really enjoy / have an interest in		There are things in school which they look forward to		Q46

		Views have been actively sought by school		Feels that teachers / school staff take time to try and understand them		Q47						Views have been actively sought by school		ERROR:#DIV/0!		ERROR:#DIV/0!

		Feels that teachers / school staff take time to try and understand them		Views have been integrated into any plans or support		Q48





Please fill in the child's assessment scores below. Once complete, all reports / tabs are automatically updated and you can simply print or save each as a pdf .

Green Box = Missing data
Red Box = The number is too big
Yellow Box = Maximum score (5)

Profile 2



Profile - CYP 

		_____________________





Resilience Factors



Family rating	Feels believed and understood	Motivation to attend school	Values school / has goals and aspirations	Has a sense of competence in something	Has a sense of optimism	Feels connected and has a sense of belonging	Has a balanced self image	Has positive coping strategies	0	0	0	0	0	0	0	0	School rating	Feels believed and understood	Motivation to attend school	Values school / has goals and aspirations	Has a sense of competence in something	Has a sense of optimism	Feels connected and has a sense of belonging	Has a balanced self image	Has positive coping strategies	0	0	0	0	0	0	0	0	







Risk Factors



Family rating	Feel misunderstood / pressured to return	Generalised anxiety	Persistent low mood / depression	Social Anxiety	Academic Confidence	Feels negative towards schools	Lacks coping strategies	Low Sense of Belonging	0	0	0	0	0	0	0	0	School rating	Feel misunderstood / pressured to return	Generalised anxiety	Persistent low mood / depression	Social Anxiety	Academic Confidence	Feels negative towards schools	Lacks coping strategies	Low Sense of Belonging	0	0	0	0	0	0	0	0	







Risk & Resilience Profile
Child / Young Person's Factors





Profile - Family

		_____________________





Resilience Factors



Family rating	Family Cohesion	Home is felt to be a safe place	Is able to separate from parent/carers 	Family are keen for them to attend school	Family are positive about school	Siblings attend school consistently 	Does fun things outside of school hours	Family maintain routines	0	0	0	0	0	0	0	0	School rating	Family Cohesion	Home is felt to be a safe place	Is able to separate from parent/carers 	Family are keen for them to attend school	Family are positive about school	Siblings attend school consistently 	Does fun things outside of school hours	Family maintain routines	0	0	0	0	0	0	0	0	







Risk Factors



Family rating	Experiences of loss, change or bereavement	Real or perceived instability at home	Worries about family	Separation anxiety	Sibling conflict / jealousy	Feels unsafe when not at home 	Reliance on technology as a coping strategy	Is viewed as an 'anxious child'	0	0	0	0	0	0	0	0	School rating	Experiences of loss, change or bereavement	Real or perceived instability at home	Worries about family	Separation anxiety	Sibling conflict / jealousy	Feels unsafe when not at home 	Reliance on technology as a coping strategy	Is viewed as an 'anxious child'	0	0	0	0	0	0	0	0	







Risk & Resilience Profile
Home Factors





Profile - School

		_____________________





Resilience Factors



Family rating	Feels safe in school	Sense of Connection with teachers	Supportive teacher-child relationships	Sense of School Community	Experiences competency at school	Accessing support	Enjoys school	Views have been actively sought by school	0	0	0	0	0	0	0	0	School rating	Feels safe in school	Sense of Connection with teachers	Supportive teacher-child relationships	Sense of School Community	Experiences competency at school	Accessing support	Enjoys school	Views have been actively sought by school	0	0	0	0	0	0	0	0	







Risk Factors



Family rating	Experiences of loss, change or uncertainty at school	Academic difficulties	Lacks academic confidence	Peer related difficulties	Lacks connection with teachers	Experiences specific anxieties in school 	Feels unsafe at school	Worries about others perceptions of non-attendance	0	0	0	0	0	0	0	0	School rating	Experiences of loss, change or uncertainty at school	Academic difficulties	Lacks academic confidence	Peer related difficulties	Lacks connection with teachers	Experiences specific anxieties in school 	Feels unsafe at school	Worries about others perceptions of non-attendance	0	0	0	0	0	0	0	0	







Risk & Resilience Profile
School Factors
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Appendix 2.5 Example of a ‘Zones’ Activity





		Blue Zone

		Green Zone

		Yellow Zone

		Red Zone



		What makes me blue

 

 

 

		What makes me green

		What makes me yellow

		What makes me red



		How my body feels

 



 

  

		How my body feels

		How my body feels

		How my body feels



		What helps/What I need

 

 

  

		What helps/What I need

		What helps/What I need

		What helps/What I need
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EBSA Toolkit: Appendix 2.6 Pupil Voice

All About You…



Complete these sentences:

I feel most happy when….



The last happy time I felt happy at school was….



I think I am good at ….



I need help with….



A perfect day would go like this:



When I get worried, people would know because….



When I get worried, this is what helps me:



When I get worried, this is what makes things worse:



These are three things I like about myself

1.

2.

3.



This is one thing think I would like help to improve:



My dream job would be:



Perceptions of School



1. Some young people like school very much. Some don’t like it at all and some just aren’t bothered about it. Which are you?

		Don’t like it at all

0

		



1

		



2

		Not bothered about it

3

		



4

		



5

		Like very much

6







2. Some young people would like to do good work because the teacher wants them to. Some because their parents want them to, and because they want to themselves. What is it like for you?

		

		Never

0

		

1

		

2

		

3

		

4

		

5

		Always

6



		For Teachers

		

		

		

		

		

		

		



		For Parents

		

		

		

		

		

		

		



		For Self

		

		

		

		

		

		

		







3. When a teacher talks to a student, some like it very much, some don’t like it at all and some aren’t bothered.  Which are you?

		Don’t like it at all

0

		



1

		



2

		Not bothered about it

3

		



4

		



5

		Like very much

6







4. Some young people like other students more than teachers and some like teachers more than students. Which are you?

		Prefer other students

		Prefer Teachers

		Like them the same

		Prefer to be on my own







5. Some students are very upset when they get things wrong at school and some students aren’t worried at all. Which are you?

		Not worried at all

0

		



1

		



2

		



3

		



4

		



5

		Very upset



6







6. Some young people hate it when their parents come to see the teacher, some like their parents to come and some think it doesn’t matter. Which are you?

		Don’t like it at all

0

		



1

		



2

		Doesn’t matter

3

		



4

		



5

		Like very much

6







7. Some young people think it is very important to learn some think that learning doesn’t matter at all and some just don’t know. Which are you?

		Doesn’t matter

0

		



1

		



2

		Don’t know



3

		



4

		



5

		Very Important

6







8. Some young people would really rather stay at home than go to school, some would rather stay at school than go back home and some don’t mind either way. Which are you?

		Stay home



0

		



1

		



2

		Don’t mind



3

		



4

		



5

		Be in school

6







9. Rank each of the following things about school out of 10, where 1 is ‘I don’t like it at all’, 5 is ‘I don’t mind’ and 10 is ‘I like it a lot’.

I have left some blank for you to add in anything you think I have missed.

		Maths

		History

		Being with friends

		Having help from other students



		Writing

		Assembly

		Quiet areas



		Working in a group



		Reading



		Music

		Fun activity days

		Working on my own



		Science

		Technology

		The same routines

		Having the same teacher



		Art

		Lunchtime

		Having help from an adult

		Having different teachers



		PE

		Doing new things

		Getting things wrong

		Moving around the building



		Geography

		Being told I’m doing well (praise)

		Breaktimes

		





		ICT

		



		

		







10. I have asked you lots about school, tell me what you like doing when you are not in school? 





11. Can you list the three most important things that would help you get back to school or to feel comfortable with learning again?











EBSA Toolkit:



 



Appendix 2.6



 



Pupil Voice



 



All About You…



 



 



Complete these sentences:



 



I feel most happy when….



 



 



The last happy time I felt happy at school was….



 



 



I think I am good at ….



 



 



I need help with….



 



 



A perfect day would go like this:



 



 



When I get 



worried,



 



people would know because….



 



 



When I get worried, this is what helps me:



 



 



When I get worried, this is what makes things worse:



 



 



These are three things I like about myself



 



1.



 



2.



 



3.



 



 



This is one thing think I would like help to improve:



 



 



My dream job would be:
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My Return to School  
 


Some questions to help me get ready to come 


back to school 


Version A 
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You have probably been spending more time at home than usual 


lately, and you may have both comfortable and uncomfortable 


feelings about this.  Your school is now getting ready to help you 


return to school in a way that makes you feel happy and safe.   To 


help them do this, please answer these questions as honestly as 


you can.  There are no right or wrong answers, we are just 


interested in what you think! 


Section 1: About me  


 


 


We would first like to find out a little more about you 


My name is: __________________________________________________ 


What things and people are important to you? This could be your 


teachers, friends, toys, pets, family.  Write or draw in the boxes 


below.  
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Section 2: Staying at home 
We would like to find out a little more about your experience of 


staying at home. 


 


What things have you enjoyed doing at home when you have not 


been at school?  


 


You can write or draw your answers. 


 


 


 


 


Things I have enjoyed doing at home 
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What things have you not enjoyed doing at home? 


 


  You can write or draw your answers. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


How have you been feeling at home? (Please circle a number from 1 


to 10) 


 


 


 


 


 


 


Things I have not enjoyed doing at home 
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Staying at home has often made me feel: (Please circle all the ones 


that are true) 


 


 


 


 


 


 
 


 
 


 
 
 


 
 


 
 


 
 
 


 
 


 


 


 


 


 


 


Would you like to draw how you have been feeling most of the 


time? 
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Doing my learning at home is: (Please circle a number from 1 to 10) 
 


 


 


 


 


 


 


 


 


 


How much learning have you done? (Please circle a number from 1 to 


10) 
 


 


 


 


 


 


 


 


 


 


 


 


I think the schoolwork I have done is: (Please circle) 
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Section 3: Going back to school 


We would like to find out a little more about your feelings around 


returning to school. 


 


How do you feel about returning to school? (Please circle a number 


from 1 to 10) 
 


 
 


It is okay and normal to feel excited or scared about going back to 
school. You might even feel both of these at the same time.  You can 
talk to the adults at home and at school about your feelings, because 


they will want to help you. 
 


When you think about going back to school, what are you looking 


forward to? 


 
 


Is there anything else you are looking forward to? 
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When thinking about school, which of these statements are true for 


you?  


(Please put a tick in the box under the picture if it is true)  
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Here are some more statements.  


When thinking about school, which of these statements are true for you?  


(Please put a tick in the box under the picture if it is true) 
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At school, I would like to get better at: (Please circle those that apply) 


 


 


 


Is there anything else you would like to get better at? 
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When I think about returning to school, I have questions about: 


(Please circle those that apply) 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Do you have any other questions for adults at school? 
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Section 4: When I feel worried- things that 


help me 
 


When I feel worried, these things help me most: (Please select those 


that apply) 
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Is there anything else you do that helps you? 


 


 


 


 


 


 


 


 


 


 


 


Thank you for completing this questionnaire.  Your answers will help 


adults to plan how they can support you back to school. 


 


Is there anything else you want to tell the adults at school or home? 


 


 


 


 


 


 


 


 


If you are feeling very worried about returning to school, please talk to 


a key adult e.g. a parent/carer or teacher.  


 


Childline is an organisation that is especially for children and young 


people. You can look at their website for more information or you can 


phone and talk to an adult who will listen to you. 


www.childline.org.uk  


Free telephone helpline 0800 1111 


 


 



http://www.childline.org.uk/
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My Return to School  
 


A questionnaire for young people to help plan for 


your return to school 


Version B 
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You have probably been spending more time at home than usual lately, and 


you may have lots of different thoughts and feelings about this.  Your school 


is now getting ready to help you return to school in a way that makes you 


feel happy and safe.   To help them do this, please answer these questions as 


honestly as you can.  There are no right or wrong answers, we are just 


interested in your views! 


Section 1: About me  


 


We would first like to find out a little more about you. 


My name is: __________________________________________________ 


These things and people (e.g. music, sport, teachers, friends) are important to 


me: (You can write, draw a picture, or add photos here) 
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Section 2: Staying at home 
We would like to find out a little more about your experience at home while you 


have not been attending school. 


 


My typical day at home when I have not attended school has included doing the 


following things: (Please write or draw the activities you do) 
 


 


How have you been feeling at home? (Please circle a number from 1 to 10) 
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Staying at home has often made me feel: (Please circle all the ones that apply) 


 


 


Are there any other feelings you would like to share? (Please write or draw your 


own emojis below) 
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What has learning at home been like for you? (Please circle a number from 1 to 


10) 
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Section 3: Going back to school 


 


We would like to find out a little more about your feelings around returning to 


school. 


 


How do you feel about returning to school? (Please circle a number from 1 to 10) 


 


 
 


It is okay and completely normal to have any of these feelings. Returning to school 
might feel both exciting and scary at the same time. And whatever you feel right 


now, please know that you are not alone. 
 


What are you most looking forward to about returning to school? (Please rank 


them in order of their importance to you, e.g. writing 1 next to the one you are 


most looking forward to, then 2 beside the next most important, and so on) 


 


 


 


 


 


 


 


 


 


 


Is there anything else you are looking forward to? 
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When thinking about school, which of these statements are true for you?  


(Please circle all the pictures that you agree with)  
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Here are some more statements.  


When thinking about school, which of these statements are true for you?  


(Please circle all the pictures that you agree with) 
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At school, I would like to get better at… (Please circle those that apply) 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Is there anything else you would like to get better at? 
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When I think about returning to school, I have questions about: (Please circle 


those that apply) 


 


 


Do you have any other questions about returning to school? 
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Section 4: My Coping Toolkit 
When I feel worried these things help me most: (Please select those that apply) 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Anything else you do that helps you: 
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Thank you for completing this questionnaire.  Your answers will help adults to 


plan how they can support you back to school. 


 


Is there anything else you want to tell the adults at school or home? 


 


 


 


 


 


 


 


 


 


 


If you are feeling very worried about returning to school, please talk to a key adult 


e.g. a parent/carer or teacher.  


 


Below are some places to go to get further information or help if you would like 


this. 


e-wellbeing.co.uk - A website to support children and young people with their 


mental health across Sussex 


youngminds.org.uk/about-us  - A website to provide information and support to 


young people 


www.healios.org.uk/services/thinkninja1 - ‘Thinkninja’ app providing self-help 


knowledge and skills for young people from 10-18 years old who may be 


experiencing increased anxiety and stress 


Chat Health - A secure and confidential text messaging service for young people, 


aged 11-19. It provides easy and anonymous access to a healthcare professional 


for advice and support. 07480 635424 


www.childline.org.uk/toolbox/calm-zone - Features lots of breathing exercises, 


activities, games and videos to help you let go of stress 


SEND IAS - Young People Advisers offer confidential and impartial advice to young 


people who may have a special educational need or disability. Phone 0330 222 


8555 or email cyp.sendias@westsussex.gov.uk     


 



https://e-wellbeing.co.uk/

https://youngminds.org.uk/about-us/

https://www.healios.org.uk/services/thinkninja1

https://westsussex-my.sharepoint.com/personal/andrea_morgan_westsussex_gov_uk/Documents/Mental%20health/EBSR/EBSA%20Project/20-21/New%20folder/www.childline.org.uk/toolbox/calm-zone

mailto:cyp.sendias@westsussex.gov.uk
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EBSA Toolkit Appendix 2.8



Card Sort: Function of School Avoidance

		This card sort activity, based on a School Refusal Assessment Scale developed by Kearney (2002), has been devised by Sheffield EPS as a tool to support staff to develop a greater understanding of a young person’s school avoidance. The 24 statements are colour-coded by the function of behaviour identified by Kearney and Silverman (1990). By asking a CYP to sort the statements or by talking about each one, mentors may find that using the cards can support an understanding of the function of the school avoidance behaviour.



*This is a particulalry useful resource for children who find it diifcult to speak about their difficulties











Instructions for card sort activity 

How the statements could be used with a pupil: 

• Cut up the statements 

• Ask the pupil to sort the statements into three groups, shown on the white cards: Most like me

A bit like me

Least like me



 

• Using the key above consider if any patterns are noticeable and whether some functions are more prevalent than others 

• If the pupil is comfortable, discuss the statements to help build a richer picture Consider together how this information can help to plan the next step

		





If I had less bad feelings (e.g. scared, nervous, sad) about school, it would be easier for me to go to school









		





If it were easier for me to make new friends, it would be easier for me to go to school



		



It would be easier for me to go to school if my parents went with me











		



It would be easier for me to go to school if I could do more things I like to do more things I like to do after school hours (e.g. being with friends)



		





I have bad feelings about school (e.g. scared, nervous, sad) compared to other kids of my age







		





I often stay away from people in school compared to other kids of my age



		





I would like to be home with my parents more than other kids my age would









		





I would rather be doing fun things outside of school more than most kids of my age



		



If I had less bad feelings (e.g. scared, nervous, sad) about school, it would be easier for me to go to school









		



If it were easier for me to make new friends, it would be easier for me to go to school









		



It would be easier for me to go to school if my parents went with me











		



It would be easier for me to go to school if I could do more things I like to do more things I like to do after school hours (e.g. being with friends)



		



I have bad feelings about school (e.g. scared, nervous, sad) compared to other kids of my age









		

I often stay away from people in school compared to other kids of my age







		



I would like to be home with my parents more than other kids my age would











		



I would rather be doing fun things outside of school more than most kids of my age









							Sheffield EPS EBSA guide







Blue Function 1: To avoid something or situations that elicits feelings or high levels of stress or anxiety EG fear the toilet all together in the corridors between classes tests exams





Red,Function 2: To escape difficult social situations (e.e, feeling left out at playtime , reading out loud in class or other public speaking/group task, working as part of a group





Green, Function 3: To get attention from or spend more time with signitficant others at home (e.g.  change in family dynmaic, concerned about the weelbeing of parent) 





Yellow, Function 4: To spend more time out of school as it is more fun or stimulating (e,g, watch TV, go shopping, play comput games, hang out with friends)
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		Name

		

		Date of Birth

		



		Year Group

		

		Key adult/s

		



		Agencies involved

		





EBSA Formulation Record











Sources of information gathered:

Pupil voice  ☐

Parent voice  ☐

Information from key adults in school  ☐

History from previous setting/year group  ☐Description of behaviours/patterns of non-attendance





		Summary of Risk Factors



		Child

		School

		Home



		



























		

		













		Strengths and Protective Factors



		Child

		School

		Home



		



























		

		









		Possible Function/s of Behaviour



		To avoid uncomfortable feelings brought on by attending school, such as feelings of anxiety or low mood            ☐                                                                                                       





		To avoid situations that might be stressful, such as academic demands, social pressures and/or aspects of the school environment                                                                                                                                                                   ☐                                                                                         



		To reduce separation anxiety or to gain attention from significant others, such as parents or other family members                                                                                                        

                                                                                                                                                                                                       ☐



		To pursue tangible reinforcers outside of school, such as going shopping or playing computer games during school time                                                                                                                                                                                               ☐                                                                                                





Formulation and Integration of Information

(consider all sources of information – what might be happening for the young person? What are the push and pull factors? Is there anything that might be maintaining the cycle of EBSA?)

Possible Next Steps

·  

·  

· 
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		Name

		

		Date of Birth

		



		Year Group

		

		Key adult/s

		



		Agencies involved

		



		Date of Plan

		

		Review Date

		





EBSA Support Plan/ReviewYoung person’s hopes and aspirations…..



These are the first steps we are working on:

1.

2.

3.







		Summary key provision



		Key Adult (their role and when they will be available)

		Safe Place (and agreed procedures for accessing this)

		Communication Protocols (e.g. for absences/ concerns/positive feedback



		



























		

		









		Current Situation (Risk and Resilience Factors)

		Our goals/Next Steps

		What needs to be in place for this to happen



		



		

		



		

		

		



		

		

		







		Any agreed adjustments to timetable (Give full description)

		Review date



		Different start/ end times (describe)











Full school attendance (with some agreed time out of mainstream lessons) 













Reduced timetable as part pf graded reintegration (when student is not currently attending school)*













		





* School should follow guidance on reduced timtables and complete necessary paperwork Modified / Part-Time Timetables | Bradford Schools Online



		Plan agreed by



		



		



		



		



		







		Review Date

		



		Present

		



		What is working







		



		What is not working?





		



		Next steps?
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My Attendance Support Plan

		Name:

		My plan will be reviewed on (date): 

by (who):





		My key adults: 



I can get help by….

		My safe place: 



I can go to this place by…







		What my strengths and hopes are:



*



*





		[image: ]What I’m finding difficult at the moment: 



*



*



*





		My next steps are to:



*



*



*





		To help me… 

My teachers will: 





My family will: 





I will:







		Other changes in school (e.g. timetable, lunchtimes):







		We will review this on:
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Avoidance Hierarchy
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What strategies/tools could I use?

Who can help me?

What help might I need?
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Most Feared







Least Feared

Step 1
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Appendix 4.1 Further local support & resources

Below are key local services who can offer support to schools, families and young people who may be experiencing EBSA.

		Name of Service

		Attendance Support Team



		Description





		All local authorities are expected to have a School Attendance Support Team that works with all schools in its area, providing four key functions:



1. Communication and advice  

2. Termly Targeted Support Meetings with Schools

3. Multi-disciplinary support for families

4. Legal intervention 



Each school has an allocated officer from the Attendance Support Team, aligned with the family hub locality model, and it is their role to deliver all four key functions.  The officers achieve this by providing information, advice and guidance to schools and professionals, whilst also working with a very small number of families each term.



More information about the team is available here: https://bso.bradford.gov.uk/content/education-safeguarding/attendance/attendance-support-team 





		How we support EBSA







		All our attendance support team officers will receive comprehensive training in relation to EBSA and the EBSA strategy, and will be able to support schools in delivering the EBSA strategy, identifying children who may be suffering with EBSA, and supporting schools in signposting families for support.





		How to access support







		You should raise any concerns around EBSA with your child’s school, as they are primarily responsible for requesting support for EBSA.  If you are having any difficulties accessing support, you can contact us via attendance@bradford.gov.uk 









		Name of Service

		BDCFT School Nurse Team 



		Description





		The School Nurse Service aims to provide health advice and a range of services to support children and young people by providing a link between school, home, community, and health services. Our role is to improve the health and wellbeing of children and young people, relating to physical health needs and social and emotional mental wellbeing, offering more targeted support to those most vulnerable through several different pathways.



		How we support EBSA







		If appropriate, we can offer care packages for mild to moderate emotional wellbeing/mental health following completion of a robust initial health assessment. This would be offered for up to 3 sessions. If further support was identified as required either during this period or once our sessions were complete, we would signpost or refer for longer and more specialist/therapeutic support. 

Our team also have referral pathways for MHST & EEWP, should a referral come from a professional or organisation outside of school. To simplify, a practitioner would complete an initial health assessment and then liaise with MHST or advise school to refer to EEWP.



		How to access support







		For more information about the support available from the School Nurse Team and the most up to date referral information, please visit BDCFT School Nurse Team | Bradford Schools Online







		Name of Service

		Brathay



		Description





		Brathay Trust - M.A.G.I.C service offers support to children aged 5-10 across Bradford District. The service provides a safe environment at a setting of the child or family’s choosing, alongside time and structured conversations to enable the child to process and externally vocalise their thoughts in one-to-one sessions with trained counsellors and youth workers. You can refer to this service via the Youth in Mind website or contact the service direct, counselling@brathay.org.uk 





		How we support EBSA







		MHNES – 1.1 youth work and counselling support for MHNES clients provided by Brathay trust for up to 12 weeks. Referrals made direct from MHNES.  

hannah.whittaker@bradford.gov.uk



School counselling and youth work packages available on request from Brathay Trust, to reintegrate YP back into mainstream school and improve attendance. For more information and pricing options please contact leanne.forde@brathay.org.uk



		How to access support

		Please see above e-mail contacts. 







		Name of Service

		Early Help – Family Support



		Description





		There are 2 teams of Family Support Workers (FSW) in each of the 4 localities across the district. They are line managed by Family support team managers in the family hubs. FSWs work with the whole family offering targeted support to families identified as needing Tier 3 support. This is complex whole family pre-statutory services or ‘step down’ from social work teams for key work support. The FSWs will work alongside other professionals like schools, health, housing, etc on a variety of issues like, behaviour management, debt/budgeting advice/worklessness/risk of homeliness/poor school attendance/ impact of DV on whole family/where there are M/H issues for parent or child/improve home conditions/improve family relationships.



		How we support EBSA







		As mentioned above the FSWs will work with whole family & partner agencies. They would identify what support is currently in place, what support is needed and formulate an Early Help plan with the family and agencies supporting the child/family. This plan will be reviewed at regular intervals of 6-8 weeks.

The FSW will undertake regular home visits at least every 10 days to see the child, this will also include some direct work with the child to ascertain their views & feelings about family life, their aspirations including schooling or training.

The FSW will work alongside school staff to improve school attendance for the child. This may also include support from the education safeguarding teams.

FSW will also look at local community activities that the child could access and offer support around this or signpost the child to voluntary services they could access online themselves, this would include mental health services too. 



		How to access support







		You could discuss whether a FSW referral would be appropriate with your Early Help Coordinator.

Family support teams receive families directly from the Integrated Front Door. These could be referrals from professionals/self-referrals. FSWs also supports families ‘stepped down’ from social work teams via the Allocation Meetings through a link on LCS.

Integrated Front Door: childrens.enquiries@bradford.gov.uk

01274 435600













		Name of Service

		Educational Psychology Team



		Description





		We are a highly skilled, dedicated, and professional team of Educational Psychologists whose aim is to use psychology to enable positive change to improve outcomes for vulnerable children and young people. We promote learning, social inclusion and emotional health and well-being within schools, settings, and partner agencies.



		How we support EBSA







		The Educational Psychology Team are currently leading a pilot to project to develop practice for EBSA locally. 

The Educational Psychology Team also provides a traded service to schools. As part of this service, Educational Psychologists can offer support with assessments and planning for individuals experiencing EBSA, individual consultations, support with training and whole school approaches, as well as support to set up and deliver interventions with families and young people.



		How to access support







		For your contact information to be added to a mailing list with updates about the EBSA project, please contact

EducationalPsychologyTeam@bradford.gov.uk

To access our service brochure and book Educational Psychology time, please visit  Welcome to Educational Psychology | Skills 4 Bradford







		Name of Service

		Education Emotional Wellbeing Practitioner Team



		Description





		The Education Emotional Wellbeing Practitioner (EEWP) team are part of the Educational Psychology Team.



We work across the Bradford District in early years settings, schools, and post 16 settings that do not already have access to an NHS based Mental Health Support Team (MHST). We work with Children and Young People (CYP) aged 0-25 who are experiencing mild to moderate Social, Emotional Mental Health (SEMH) difficulties, as part of the graduated response.



Our work is underpinned by evidenced-based, child focused approaches. The team provides low intensity, evidence-based interventions such as guided self-help based on cognitive behavioural therapy (CBT) and Therapeutic Story Writing. 

EEWPs work collaboratively with CYP and a school link in educational settings to support the CYP with emotional wellbeing concerns. The team provide support 1:1, in small groups or through whole class workshops. EEWPs do not link with parents/carers. 



There are four strands to our service:

1)  Workshops

2)  Mini Group Interventions

3)  1:1 Interventions 

4)  Therapeutic Story Writing 





		How we support EBSA







		The team can support EBSA by working closely with the school link to identify the most appropriate support. If deemed appropriate, any CYP requiring additional support can access any of the four strands. If a CYP is on a reduced timetable, the practitioner can be flexible with scheduling any work.

For any CYP that are referred to the team for any 1:1 intervention and meet the criteria, the practitioner can conduct an initial assessment. The initial assessment will help to identify any SEMH need that could be affecting the CYP’s attendance. A brief CBT based intervention can be offered, this will be tailored to the CYP’s SEMH need and the SMART goals the practitioner and CYP have created collaboratively. The 1:1 intervention will provide psychoeducation and coping strategies that can form part of the CYP’s daily routine. The practitioners work with, but not limited to, CYP that may experience the following: anger, low mood, low self-esteem, and anxiety.  There are many CBT based strategies the practitioners currently utilise that are suited to the EBSA such as ‘graded exposure’, ‘the worry tree’ and ‘thoughts on trial’ to name a few.

If a referral requesting 1:1 intervention is not appropriate, then the EEWP will provide information about the most suited service to support the needs of the CYP alongside any relevant resources the teaching staff can utilise to support the CYP. 





		How to access support







		The Bradford Schools Online provides further information about the support available including the referral criteria and the referral form. 

| Bradford Schools Online

Any requests for support and queries or questions can be emailed to the EEWP inbox: EdEmotionalWellbeing@bradford.gov.uk









		Name of Service

		Medical Needs & Hospital Education Service



		Description





		Providing education for those children who are not currently attending school due to medical needs



		How we support EBSA







		1. Providing support to schools to ensure that children with medical needs are given the support to attend their on roll school

2. Educating children with medical needs who are too unwell to attend school

3. Transitioning children back to school after a period of education with MNHES



		How to access support







		Schools refer to MNHES with medical evidence and information stating why the child is too unwell to attend school and the Care Treatment Plan from health partners



https://bso.bradford.gov.uk/content/special-educational-needs-and-disabilities/0-25-specialist-teaching-and-support-service-stass/medical-needs-and-hospital-education-service
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		Mental Health Support Team 



		Description





		The Mental Health Support Team provides support to children and young people of school age, school staff, parents, and carers.



		How we support EBSA







		The Mental Health Support team offer therapy and support to young people who may be struggling with mild to moderate mental health difficulties as well as supporting their schools to adopt a whole school approach to mental health and wellbeing.

They work on a 1:1 or group basis with children and young people who are presenting with mild to moderate mental health difficulties. They have a variety of interventions which are suitable for young people aged 5-18.

They also work with parents/carers for several interventions including parent-led CBT (cognitive behavioural therapy), family therapy, parent support groups and our parenting programme for conduct problems.

As well as 1:1 and group interventions, they implement a whole school approach within their allocated schools working with all staff, parents/carers, and pupils. They work closely with schools to help them identify social, emotional, and mental health issues as early as possible. They can also offer assemblies, workshops, and staff training.

The Mental Health Support team has practitioners from different professional backgrounds who can offer a range of support tailored to need. A proportion of their workforce are trained in cognitive behavioural therapy (CBT) and can offer a variety of short-term interventions.





		How to access support







		The MHST support young people who are registered to one of their designated schools in the Bradford, Keighley, and Craven districts. They aim to see a young person face-to-face in their school, but in times where this is not possible, at a time and place that suits.

This can include home visits or clinics elsewhere (for example a GP surgery, children’s centre etc). If that’s not possible, they can contact you through video or telephone call.

The Mental Health Support team want to make mental health support as accessible as possible and will try their hardest to ensure you can reach them.

Children and young people can also speak directly to the team and parents/carers can contact the team by email at mhst@bdct.nhs.uk.

Contact details: mhst@bdct.nhs.uk



















		Name of Service

		Relationships Matter



		Description





		Whether parents are together or separated, the way you and your partner communicate can impact on your children. Disagreements and fall out with people are a natural part of relationships. Not all disagreements are damaging, it’s how we deal with them that is important.



		How we support EBSA







		When families have children who may be presenting with EBSA, this could result in conflict arising.  There are several self-help guides, videos, and courses that parents can access to help them.  If additional support is required, there is information on how to access it.



		How to access support







		Visit:

Home - Relationship Matters (relationshipsmatter.org.uk)

Relationships Matter | Bradford Families and Young Persons







		Name of Service

		One80 (The Bridge Project)



		Description





		One80 is a free to access, confidential, and non-judgemental, service commissioned by Bradford Met that offers one to one support to young people (under 21 years) across the district to help them overcome the issues they face through substance misuse and to achieve their full potential.

We are a multi-disciplinary team comprising of qualified social workers, youth workers, criminal justice workers, and a lived experience worker, but mostly we are all drug and alcohol workers with ongoing experience of working with young people with multiple needs and all of us are seeking best outcomes. 



		How we support EBSA







		Part of One80’s ongoing assessment process is to understand and identify the barriers to accessing services including education. We look at ways that we can work with our service users and build a care plan that allows them to grow and change. 

We offer emotional and practical support helping young people build on success. 

We work in partnership with outside agencies to aid engagement and will offer support, guidance, and onward referrals to appropriate services.



		How to access support







		You can call 01274 745636 to discuss possible referrals or seek guidance regarding a young person. You can also make a telephone referral on this number.



We have a secure web-based referral form:

https://thebridgeproject.org.uk/professionals-referral-form/



All we ask is that the young have given consent for their information to he shared (this is not consent to treatment as we will discuss that), they are under the age of 21 years, and live within the Bradford Met. area. 









		Name of Service

		SCIL Team



		Description





		We are Specialist Teachers and Practitioners, Access, and Inclusion Officers (pre-school practitioners), an Early Years Project Support Officer and Children’s Community Support Team (CCST).

We specialise in four areas: Early Years, Communication, and Interaction (including autism), Learning Support (cognition and learning) and Social Emotional and Mental Health.



		How we support EBSA







		We offer a bespoke pupil-led small steps approach, considering the “push and pull” factors involved.

This could involve in-person or virtual support, in collaboration with the school and family, by a Specialist Teacher and/or Specialist Practitioner. 



		How to access support







		Schools: Through SCIL SEND Support link teacher

Parents: Speak to the school’s SENDCo

Other professionals: Email SCILTeam@bradford.gov.uk 









		Name of Service

		SENDIASS



		Description





		SENDIASS provides free, confidential, and impartial information advice and support to children and young people aged 0-25 with SEND and their families in the Bradford district. Young people can also access the service independently. 



		How we support EBSA







		How we support EBSA will depend on the level of need of the family. We are primarily an information and advice service which empowers children, young people, parents, and carers to make informed decisions about matters relating to SEND by providing factual, legally based information and advice about SEND processes, rights and responsibilities clearly and easy to understand. Some families will require additional support due to the complexity of the situation or due to other factors such as parental needs which impact their ability to understand and manage the situation independently.

 In terms of what we offer we regularly give information and advice around the legal guidance for schools on supporting mental health needs and absence in relation to this. We also talk to service users about what good SEN Support might look like for the child, the law around reasonable adjustments and best endeavours duty in school, process of applying for EHCP and parental requests for EHC assessment, MNHES referrals and section 19 provision. We signpost to other sources of support where appropriate. We run workshops on SEMH in partnership with the SCIL team, and practical workshops on completing the EHCNA portal. 

We would also for open cases (tier 3 and 4 needs) support with liaising with school to set up meetings around provision, support with EHCP applications, complaints, identifying appropriate new provision, annual reviews etc, and 





		How to access support







		To access support parents, carers, children, and young people can access a range of resources and guides on our website as well as a ‘contact us’ form to request a call back or email response.  Bradford SENDIASS | Barnardo's (barnardossendiass.org.uk) We encourage anyone wishing to make a professional referral to support families to complete this online form so that we have all the information that we need to provide the right level of support. Parents, carers, and young people can also contact us directly on 01274513300 or via email at BradfordSENDIASS@barnardos.org.uk 







		Name of Service

		School Home Support (SHS)



		Description





		School based family support practitioner service.



		How we support EBSA







		Our school-based practitioner works with families where children have been identified as having low attendance, for various reasons including EBSA.  The practitioner will work with both the child /children and entire family to identify the reasons for the child's EBSA and then to resolve them via 1:1 work, and referrals to external support services.

School who are part of the SAFE project will have been allocated a practitioner.



		How to access support







		The school will need to contact SHS and apply to have a school-based practitioner.

For more information visit:

https://www.schoolhomesupport.org.uk/









		Name of Service

		Youth In Mind 



		Description





		Youth in Mind is dedicated to a strengths-based and solution-focused approach to support and is in young people's local communities.



Youth in Mind supports young people to achieve a range of goals, such as:

· feeling better and staying well

· increasing confidence, resilience, and self-worth

· building connections with their local communities

· feeling safer and more in control of their lives

· becoming more independent



		How we support EBSA







		Youth in Mind could offer support where there is a goal in one of the above areas for young people experiencing EBSA.



		How to access support







		More information can be found: Youth in Mind | Mind in Bradford



Please email youthinmind@mindinbradford.org.uk for more information or for a copy of the referral form.







		Name of Service

		Young Carers Carers’ Resource



		Description





		The Young Carers Service provide support to young carers who are helping to look after someone because they have an illness or a disability, they experience poor mental health, or they misuse alcohol or drugs. 

Carers’ Resource supports young carers aged 18 and under in Bradford and Craven, offering one to one mentoring, youth clubs, trips, and activities. The service also provides training regarding young carers to schools and other professionals.



		How we support EBSA







		This service may be of support when there are factors related to someone’s health or a disability within the family which is impacting on the young person who experiences EBSA



		How to access support







		More information can be found: Support and Advice for Young Carers - Carers' Resource (carersresource.org)

08085 015939



Please email info@carersresource.org
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Description      All local authorities are  expected to have a School Attendance  Support Team that works with all schools in its area, providing  four key functions:     1.   Communication and advice      2.   Termly  Targeted Support Meetings   with Schools   3.   Multi - disciplinary support for families   4.   Legal intervention       Each school has an allocated officer from the Attendance Support  Team, aligned with the family hub locality model, and it is their role  to deliver all four key functions.  The officers achieve this by  providing information, advice and guidance to schools a nd  professionals, whilst also working with a very small number of  families each term.     More information about the team is available here:  https://bso.bradford.gov.uk/content/education - safeguarding/attendance/attendance - support - team      


How we support EBSA        All our attendance support team officers will receive comprehensive  training in relation to EBSA and the EBSA strategy, and will be able  to support schools in delivering the EBSA strategy, identifying  children who may be suffering with EBSA, and supporting   schools in  signposting families for support.    


How to access support        You should raise any concerns around EBSA with your child’s school,  as they are primarily responsible for requesting support for EBSA.  If  you are having any difficulties accessing support, you can contact us  via  attendance@bradford.gov.uk      


 


Name of Service  BDCFT School Nurse Team    


Description      The School Nurse Service aims to provide health advice and a range  of services to support children and young people by providing a link  between school, home,  community,   and health services. Our role is  to improve the health and wellbeing of children and young people,  relating to physical health needs and social and   emotional mental  wellbeing, offering more targeted support to those most vulnerable  through  several   different pathways.  


How we support EBSA        If appropriate, we can offer care packages for mild to moderate  emotional wellbeing/mental health following completion of a robust  initial health assessment. This would be offered for up to 3 sessions.  If further support was identified as required either d uring this  period or once our sessions were complete, we would signpost or  refer for longer and more specialist/therapeutic support.   
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The EBSA Whole School Audit is an assessment and reflective tool to demonstrate thinking and the development of school practice over time. The intention
of the tool is to create long term systemic change in the provision and support for children who experience Emotionally Based School Avoidance.

Please read each statement and use the self-evaluation tool to mark on the scale of 1-5 current practice within school (with 5 being the most desirable
score). Within each section, there is a space to consider strengths as well as next steps. The audit should be completed in collaboration with school staff
and members of the pastoral and senior leadership team (where possible) and reviewed at the end of each term during which progress can also be recorded
on the scale.
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Schools will be aware that schools are complex social and sensory environments that children
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		EBSA Lead Practitioner

		

		School



		Click here to enter your name.

		

		Click here to enter school.







Date of initial Audit: Click or tap here to add date.

Review of Audit: Click or tap here to add date. 



The EBSA Whole School Audit is an assessment and reflective tool to demonstrate thinking and the development of school practice over time. The intention of the tool is to create long term systemic change in the provision and support for children who experience Emotionally Based School Avoidance.

Please read each statement and use the self-evaluation tool to mark on the scale of 1-5 current practice within school (with 5 being the most desirable score). Within each section, there is a space to consider strengths as well as next steps.  The audit should be completed in collaboration with school staff and members of the pastoral and senior leadership team (where possible) and reviewed at the end of each term during which progress can also be recorded on the scale.























































Raising Awareness











1. The school has an EBSA Horizons Practitioner(s), who is/are involved in the planning of provision for children experiencing EBSA and provide support to colleagues.  
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2. There are/has been continuous professional development opportunities for staff to increase knowledge and understanding around EBSA.
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3. Staff across the school are able to identify children within the classroom who may be at risk, or showing the early warning signs of EBSA, as well as those who display more entrenched patterns.
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4. The language of EBSA is used consistently across the school community and with families.
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School Context and Best Hopes from completing the audit: 

Click or tap here to enter text.


Raising Awareness

		

		1

		2

		3

		4

		5



		Strengths

		Next steps



		The school has an EBSA Lead Practitioner(s), who is/are involved in the planning of provision for CYP experiencing EBSA, and support colleagues.  

		

		

		



		There are/has been continuous professional development opportunities for staff to increase knowledge and understanding around EBSA.

		

		

		



		Staff across the school are able to identify children within the classroom who may be at risk, or showing the early warning signs of EBSA, as well as those who display more entrenched patterns.  

		

		

		



		The language of EBSA is used consistently across the school community and with families.

		

		

		



		Relevant policies and provision within school reflect an understanding of EBSA (i.e. attendance policy, behaviour/relationships policy/ inclusion/ SEN policy and provision offer/transition).

		

		

		



		Information is available to families and young people about EBSA and the support available within school and externally.

		

		

		







Early Identification

		

		1

		2

		3

		4

		5



		Strengths

		Areas for development



		There are clear processes to identify whether an attendance concern could relate to EBSA and these are applied consistently. Procedures include monitoring for ‘at risk’ groups.

		

		

		



		There are clear policies on attendance and how non-attendance due to EBSA should be categorised and marked, acknowledging the likely corresponding social emotional and mental health needs.

		

		

		



		Staff know who the school’s EBSA Lead is and are aware to whom they should report any concerns.  

		

		

		



		Appropriate screening and assessment tools are used with families, young people and school staff identify strengths and risks and these used to inform intervention and provision.

		

		

		



		A ‘plan-do-review’ cycle is initiated in a timely way as soon as an EBSA concern is confirmed and includes shared support plans and agreed review dates.

		

		

		



		Where there has been a period of non-attendance, support is implemented for some form of return to school as soon as possible.

		

		

		



		School staff are aware of the strategies and provision in place to support a child experiencing EBSA and able to discuss these with the EBSA Lead(s).

		

		

		











Child focussed

		

		1

		2

		3

		4

		5



		Strengths

		Areas for development



		The child’s voice is actively sought and attempts are made to understand the EBSA, including pertinent risk and resilience factors, from the perspective of the child.

		

		

		



		The child’s strengths and values are seen as central to planning and support.

		

		

		



		There has been consideration of social support networks for the child and how to maximise these where appropriate.

		

		

		



		Associated strategies, interventions and reintegration plans, are co-constructed with the child and aligned with the strengths and needs identified by the child and their family.

		

		

		



		Support and interventions are applied consistently across the school day, with shared understanding and regard to pupil voice (e.g. using tools such as one page profiles/ agreed communication scripts). This should include approaches to manage impact on learning.

		

		

		



		Where needed, reintegration plans follow the principles of a graduated return to school/lessons and are in place alongside any agreed support/adjustments.

		

		

		



		School SEN provision includes sufficient facilities and resources to respond to the needs of the individual (e.g. mentor, meet and greet, later start, quiet space, corridor pass).

		

		

		



		A member of staff has been identified to provide the child with the time, attention and compassionate care required to support resilience

		

		

		



		The wider curriculum includes teaching around emotional well-being, mental health, resilience and coping strategies on a small group or individual basis.

		

		

		







Multi-agency response



		

		1

		2

		3

		4

		5



		Strengths

		Areas for development



		There is close liaison between home and school and a member of school staff has been designated to liaise with the family regarding the child’s experience of EBSA.  

		

		

		



		School facilitate support for families via sign-posting or in-house offers.

		

		

		



		There is consistency in key communication between home/staff in school/ child (particularly communication around attendance or behaviour concerns).

		

		

		



		Staff are aware of the role of external agencies and local arrangements with regard to supporting children experiencing EBSA.

		

		

		



		Where possible (and appropriate) support is enlisted from Educational Psychologists, and/or health and social care colleagues to support the child to return to school and/or attend school more consistently.

		

		

		



		There are regular meetings involving the family and professional network, to review provision and strategies, and to assess whether these remain appropriate/successful.

		

		

		



		School seek support from external services where needed to review their provision offers in school to meet the needs of their individual cohorts.

		

		

		







Action Plan



		Current strengths















		Priorities for development











		

Key Actions



		

By whom

		

Agreed Monitoring (including date)
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Introduction
Adults working in schools understand the importance of a
positive and supportive learning environment. However, there
are times when students experience challenges that lead to
emotionally based school avoidance (EBSA), sometimes
known as school refusal or persistent absenteeism. Rather
than the term ‘school refusal’, the term EBSA recognises that
this avoidance has its root in emotional, mental health or
wellbeing issues. EBSA should not be thought of as a
deliberate act of defiance, but instead as a complex issue
inextricably linked with mental health and wellbeing. In this
information leaflet we will explain how EBSA can present in
school, some of the factors which may contribute to it and how
you could support a young person who is experiencing EBSA.


Emotionally Based 
School Avoidance (EBSA) 
Information for school staff


What is EBSA?
Worrying or anxiety is a normal feeling that we all experience
from time to time. It can keep us safe from harm or help us
perform in difficult situations. Sometimes anxiety or excessive
worrying can become a problem, especially when it stops
people doing what they want or need to do. Many children and
young people worry about school. This is normal. Anxieties are
part of life and learning to deal with them is part of growing up.







However, sometimes these worries may lead to difficulties
attending school. When a young person has lots of worried
feelings and does not want to attend school, they may be
experiencing emotionally based school avoidance (EBSA).
We take a broad definition of EBSA. If a child has high
levels of anxiety, difficulties attending certain classes,
struggles with engaging with parts of the school day and/or
does not want to attend school, they may be experiencing
EBSA.


Some indicators that a young person may be experiencing
EBSA include:


A parent or carer reporting that the child or young
person does not want to come to school
Physical signs believed to be linked to stress (e.g.
stomach ache, sickness, headache)
The child or young person often complaining of feeling ill
Behavioural changes or fluctuations e.g. interactions
with others, reduced motivation and engagement in
learning tasks
Not going to their classroom
Not staying in class
Not attending some lessons
Being late to lessons/school
Avoiding some physical spaces or people


Not ‘Fine in School’?
EBSA is not always obvious, particularly if a child is still
managing to attend school some of the time. In fact, we
often hear that children may appear to be ‘fine in school’.







However, if you are aware that a young person is experiencing
any of the difficulties above, it is important to be
compassionate and avoid judgement. It is natural, in social
situations for individuals to ‘mask’ worries, anxieties or other
difficulties to try and ‘fit in’ with expectations. Sometimes this
‘masking’ can be exhausting for young people and increase
their feelings of worry about school.  


For some young people, this stress can come out as
behaviours which appear challenging or confrontational. Be
aware that these behaviours are likely signalling that they are
feeling overwhelmed. By being attuned to subtle signs of worry
and making adjustments, such as those described below, you
can make a real difference to how a young person feels about
school. 


When we talked to local young people about their experiences
of EBSA, they were clear that those adults in school who
‘believe’ them and ‘listen’ make a real difference to how they
feel about school.


What causes EBSA?
There is no single reason why a young person experiences
worries about school. It is usually a complex interplay of
factors which could relate to the home, school or child. 


We recommend that school work with the young person and
family to understand what may be contributing to worries about
school so that any support and adjustments can be tailored to
an individual’s needs.







Some of the factors that impact on EBSA include:


Understanding anxiety and EBSA
When we experience anxiety, we can feel a strong need to
avoid the situation that is causing us worry. When we do this,
we feel relief. 


When young people experience EBSA and avoid school, this
relief, alongside increased worries about missed school work,
social isolation and feeling safe at home, can further increase
feelings of worry about school and make attending even
harder. 


This is why we recommend that a young person is supported
to return to school/maintain school attendance.







What can you do?
Be aware of the signs of EBSA and speak to a member of
staff with responsibility for pastoral care/EBSA Lead in your
school if you have concerns about a child you think may be
experiencing this.


Get to know your school’s processes and support available
for young people experiencing EBSA. 


Make sure you know the children who have a support plan
due to EBSA and follow the agreements within this plan.
Consistency and predictability are really important for
young people who experience any form of anxiety, so
knowing the plan and sticking to it will help. 


However, it is
important to recognise
that this return needs
to be alongside
support and
adjustments in school.


Continuing to attend,
without any changes
will also increase and
maintain anxiety, as
shown in the diagram
opposite.







In particular, be aware of any agreements about leaving
class early/ arriving late and do not draw attention to
agreements that are part of a support plan.


Try to talk to the young person and ask them how they
prefer to be greeted/communicated with in class. For some
young people, they may not want any attention to be drawn
to them when they attend class, for others, it can be
important to spend some time with them individually to
foster a sense of connection and belonging.


Consider seating arrangements which will support positive
peer interactions and reduce any sensory needs from being
in the classroom.


Notice strengths and give feedback to the young person
about their achievements and progress to help them
recognise their successful moments in school.


If a child has a time-out pass, do not question their use of
this when they express they need it. If you have concerns
about how they are using a time-out pass, speak to the key
adult who is responsible for the support plan.


Talk to the young person about any support they may need
for missed work. Try to give reassuring messages about
work that has been missed and how you can support them
with this.


Find out if the young person is experiencing any additional
SEND needs and how you can support this in class.







If you notice a child has not been in school for a number of
days, talk to the key adult who is coordinating support to find
out if you can send any work/useful resources or thoughtful
message to the child. When a child is out of school,
opportunities to maintain connections and a sense of purpose
are really important for their mental health and can make a
return to school easier.


Be curious and try to give attuned messages of optimism and
hope. We all need people who understand and care about us
and who can give us hope that things will get better and that
we are not alone. Remember to make these messages
genuine, by acknowledging a young person’s worry rather
than dismissing it.


If you would like more information, please refer to Bradford’s
Guidance on Responding to EBSA in Schools.


Things sound really tough for you at the
moment. You are doing well to be here. I
want to help you, so let me know if there


are things I can do to help in class.


The wording in this publication can be made available in other formats
such as large print. Please call: 01274 439444
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What is EBSA?
Worrying or anxiety is a normal feeling that we all experience
from time to time. It can even keep us safe from harm or help
us perform in difficult situations. However, sometimes anxiety
or excessive worrying can become a problem, especially when
it stops people doing what they want or need to do. 


Many children and young people worry about school. This is
normal. Anxieties are part of life and learning to deal with them
is part of growing up. However, sometimes these worries may
lead to difficulties attending school. When a young person has
lots of worried feelings and does not want to attend school
they may be experiencing Emotionally Based School
Avoidance (EBSA). We take a broad definition of EBSA. If a
child has high levels of anxiety, difficulties attending certain
classes, struggles with engaging with parts of the school day
and/or does not want to attend school, they may be
experiencing EBSA.


EBSA is not a medical diagnosis but a way of understanding
that there is something causing a young person to feel worry
and that this is impacting how they feel about attending school.


Emotionally Based 
School Avoidance (EBSA) 
Information for parents and carers







Things you may have noticed about
your child


worrying about
school


bad tempered


withdrawn


more clingy


telling you 
they feel ill


stuggling 
to sleep


worrying about
friendships


difficult to 
get to school


How can I help my child?


It can feel 'kinder' for a child or young person to avoid the
situation that is causing them to feel worried or anxious.


However, the more time they spend out of school, the stronger
these feelings become and the harder it will be for them to
return. 


It is best to intervene and support a return to school as soon
as possible. 







The longer the problems remain unaddressed the more
difficult it becomes to change the school-avoiding behaviour.
This is why it is important to understand the factors that may
be impacting a child’s feelings about school so that support
can be put in place. 


It is important that encouragement to attend school occurs
alongside the right kind of support and adjustments to address
the cause of the worry.


The diagram below shows how EBSA behaviours can develop.







One of the most important ways you can support your child is
to calmly listen to them and acknowledge that their fears are
real to them. It is important to accept their feelings. Be curious
and non-judgmental, as this will mean your child will be more
likely to be able to open up about what they are finding
difficult about school. 


Whilst it is important to acknowledge their feelings and worries
as real, it is also important to remain positive about school
attendance and to reassure them that you and the school will
work with them to make school feel like a happier place. 


What should I do?
Create space to listen to your child


I’ve noticed you’ve seemed worried about going into
school a few days this week. It can feel hard to do


something when we are feeling worried. It’s important
to understand how we can help you so that you can


feel happier about going to school again.


What you could say...


A podcast by Dr Pooky Knight-Smith has some useful ideas
about how to talk to your child to help understand what might
be happening for them. PARENTING | How to Get to the Heart
of Your Child's Issues (youtube.com)



https://www.youtube.com/watch?v=1nS33IzrdzQ

https://www.youtube.com/watch?v=1nS33IzrdzQ





Work together with your child’s school


Tell the school there is a problem as soon as possible and
work in partnership with the school to address the issue. A
plan should be made with the school to help your child. It is
really important that all adults both at home and school work
together to agree a supportive and consistent approach. If you
have any concerns about the plan, share these with the school
privately and try to maintain a positive ‘united front’ with the
school. 


Work with your child’s school to support your
child to have a voice
Your child’s school has access to local guidance which
includes resources to work with young people to find out what
might be causing them to feel worries about school. It may be
that your child tells you different things at home, or you know
an adult who they respond well to in school. Share this
information with school so that your child’s views can be heard.
Research shows that generally people are more likely to follow
a plan they are involved in making. Young people experiencing
EBSA have reported that they want to be listened to. 


Talk about strengths as well as worries
As well as focussing on finding out about your child’s worries,
try to find out about what things are going well in school, or
what makes a school day feel better sometimes. Working on
these strengths can really help to support school attendance.







Keep going! Be persistent, consistent and
hopeful


Look after yourself


It is likely that there may be difficulties implementing the plan
and these should be anticipated and solutions found. You
should try to keep an optimistic approach, if your child fails to
attend school on one day, start again the next day. It is also
important to remember there is likely to be more difficulty after
a school holiday, period of illness or after the weekend. 


You may feel tempted to change schools, however research
tells us that often difficulties will re-emerge in the new school
and whenever possible it is normally better to try to resolve the
issue in the current school. 


As a parent it can be really difficult to see your child unhappy.
It can also put a lot of strain on your relationship with your
child, if you are the one that has to get them to school
everyday. 


Our stress and worries as parents can impact on how our
children feel. Some young people who experience EBSA talk
about feeling guilt for causing their parents stress. It is natural
for parents to feel stressed in this kind of situation and if you
have someone to talk to, this can help you and your child. This
could be a friend, family member or an organisation such as
those listed at the end of this leaflet. 


Remember you are doing your best in a difficult situation.







What can I expect from school?
Schools should:


Listen carefully to you and your child and acknowledge the
challenges faced by your child and you as their parent/carer.


Maintain close contact with you and your child, especially
during extended periods of non-attendance. An agreed
member of staff should be named as a link person. 


Work in partnership with you and your child to find out what
difficulties your child is experiencing and find ways of making
school a happier place and improve their attendance. 


Hold meetings to devise a plan with you and your child. The
plan should include what the next steps will be. 


Respond to any school-based needs, such as academic
support, SEND needs, dealing with bullying or support with
social relationships. 


Consider the support your child might require upon arrival at
school. This might include meeting with a friend at a specific
place and time, using a quiet space to settle before school
starts, engaging in a preferred activity or being given a
responsibility such as a monitor role. 


If difficulties persist the school should consider requesting
involvement from other professionals. 


The school should refer to the local EBSA Guidance







Support for young people – Healthy Minds online information
service which provides information to young people about well-
being and has details about local services.


Bradford SENDIASS provides free, confidential, and impartial
information advice and support to children and young people
aged 0-25 with SEND and their families in the Bradford district.
Young people can also access the service independently.
Parents, carers and young people can get in touch directly on
01274513300 or email BradfordSENDIASS@barnardos.org.uk


Youngminds is a charity championing the wellbeing and mental
health of young people. They publish a range of information for
parents. They also have a parent helpline. Calls are free Mon-
Fri from 9:30am to 4pm 0808 802 5544.


Further sources of support 


This leaflet has been adapted from a leaflet originally written by the West Sussex
Educational Psychology Service, who kindly gave Bradford Educational


Psychology Team permission to adapt it to fit the needs of our Local Authority


The wording in this publication can be made available in other formats such as
large print. Please call: 01274 439444



https://www.healthyminds.services/support/young-people

mailto:BradfordSENDIASS@barnardos.org.uk

https://youngminds.org.uk/find-help/for-parents/
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You are not on your own if you feel worry about school. 


We all feel like this from time to time because of things that
happen in our life at home, at school or elsewhere.


It’s important to think about what it is that makes you worry, what
it is that makes you feel better and who you can talk to.


Children think lots of different thoughts about school.
Some are happy thoughts. Some can be sad thoughts.


Are you feeling sad or
worried about school? 


What do you think about when it’s time to go to school?







Why do I feel like this?


Do you have anything you like to do which makes you feel better?
Some people like to listen to music, draw, write, go for a walk,
spend time with a family pet, make a favourite snack or even tidy
their room!


Draw or write the things that help you when you feel worry.


Everybody feels worried or sad about school sometimes but some
children feel so upset that they do not want to come to school at all.
When these children get so worried about going to school they may
want to stay at home where they feel comfortable and safe.


However, often this feeling will happen again in the evening and
morning before school and they will want to stay home the next day
too. The more they stay off from school, the more worried they get
about going. When you stay off school, you may be scared about all
the work you have missed, seeing your teachers and friends again
and not knowing what they have been doing or saying. This is why
it is so important to talk to somebody who can help you and make
you feel happy again in school.


How do you cope with worries?







What to do if I feel like this.
Talk to somebody. This could be your parents, an adult at school,
other family members or a friend. Use these questions to help you
think what you want to say.


What things do you
like most about school?


Or if you can’t talk to someone you could draw how you feel.
Draw things that make you worried.
Draw what you would change about school. 


Childline is an organisation that is especially for children and
young people. You can look at their website for more information or
you can phone and talk to an adult who will listen to you.
www.childline.org.uk Free telephone helpline 0800111.


Who else could I talk to?


What things do you 
find hard about school?
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Worrying or anxiety is a normal feeling that we all experience
from time to time. It can even keep us safe from harm or help us
perform in difficult situations. However, sometimes anxiety or
excessive worrying can become a problem, especially when it
stops people doing what they want or need to do. 


Many children and young people worry about school. This is
normal. Anxieties are part of life and learning to deal with them is
part of growing up. However, sometimes these worries may lead
to difficulties attending school. 


When a young person has lots of worried feelings and does not
want to attend school they may be experiencing Emotionally
Based School Avoidance (EBSA). EBSA is not a medical
diagnosis but a way of understanding that there is something
causing a young person to feel worry and that this is impacting
how they feel about attending school.


Do you worry about going
to school?


When you think about school are you?


Worrying about
friendships


Feeling depressedBad tempered Scared


Feeling ill or
pretending to 


feel ill


Struggling to
sleep


Worried
Feeling unsure


of yourself







You are not on your own. We all feel like this from time to time
because of things that happen in our life at home, at school or
elsewhere.


Why do I feel like this?


There is no single reason why a young person experiences these
feelings. This is why it is important for someone you trust to work
with you and your family to help understand what is causing the
worries about school and what might help. 
There can be lots of factors that impact on how a young person
feels about school. These could be:


School factors Home factors Individual factors


Bullying


Too big/too busy


Problems with
friendships


Worried about 
changing for PE


Not getting on with
teachers


Not understanding or
coping with school 
work


Changing schools
Exams / pressure


Individual
differences –
learning, autism


Trauma


Confidence


Physical illness


Growing up


Parents not
understanding you


Difficulties getting to 
school


Changes (moving
house / divorce)


Tough times


Someone who is ill
at home


Death of someone
you love







What happens when you don’t go to school?
It is very important to try to overcome these difficulties as soon as
possible. Sometimes you might feel that staying at home is the best
thing to do as it makes you feel better. However, the more time you
spend out of school the more you miss out on lessons and the
learning gets harder. 


Talk to somebody. This could be your parents, an adult at school,
other family members or a friend. 


You also miss out on seeing
friends which means keeping
friendships becomes more
difficult. This can be seen in the
diagram opposite. It is important
to let an adult know if you are
worried about anything in school
or home and get the help to
make it better rather than let
things get worse and get stuck.


Let someone know how you’re feeling.


Think about the things that are
worrying you so you know what
you want to say. 
Write a list or draw them then
order them from most worried
about to least worried about.







Look after yourself!
When you are feeling worried... Your whole body may react.


How do you cope with worries?
Do you have any coping strategies? Some people like to listen to
music, draw, write/journal, go for a walk, spend time with a family
pet, cook, have a bubble bath or even tidy their room!


Sometimes people find physical activity, concentrating on their
breathing, or thinking about other things can help. There are some
suggestions below you could try if you think they could help?


Calm breathing
1.Take a slow breath in through your nose for about 4 seconds 
2. Hold it for 1 or 2 seconds
3. Slowly let it out through your mouth for about 4 seconds 
4. Wait 5– 7 seconds before taking another breath 
5. Repeat 5– 10 times







Visualisation
1. Close your eyes 
2. Take slow deep breaths in and out 
3. Think of your favourite place, maybe somewhere that you go on
holiday 
4. Focus on the place and picture yourself there 
5. What can you see? What can you smell? What can you feel?


Physical exercise
This increases your heart rate and releases endorphins that make
you feel good. Running, going to the gym, cycling, skateboarding,
surfing, horse-riding, swimming, or team sports such as cricket or
netball are all great exercise. Choose one you love and build your
exercise routine around that.


Balance your Thoughts
If you find yourself thinking a negative thought or worry a lot of the
time e.g. ‘I will fail all my exams because I am stupid’. Try thinking
of a more balanced or positive thought instead e.g. ‘If I work hard,
I’ll do ok in my exam’. Every time you notice yourself thinking the
negative thought – see if you can stop and tell yourself the positive
thought. Keeping a gratitude journal where you write down good
things that happen each day can help.


What can your school do to help you? 
Find an adult at school you trust and talk to them, they should
listen and believe you. They can work with you and your family to
help find out what things are worrying you and what you and they
can do to help you. Things they could do include: 


Key person to talk to 
Help with school work or friendships 
Find a safe space for you to go to 
Alter your timetable







What can I do to get back to school? 
If your worries are so great that you are not attending school, it is
important that you work with your school and your parents to help
you get back to attending school as soon as possible. 
Things you can do to help include: 


Take part in the planning of how you will go back to school 
Work with your parents and teachers to think of things that
will help you
Think about a time that you did cope with a worry. What did
you do then?
Think about teachers and times of the day you like and
make a plan that involves returning for these positive parts
of school.
Keep in touch with friends and what is happening at school. 
Catch up on some of the work that you may have missed
before you go back. 
Take little steps to get back into the routine – don’t expect
that everything will get back to normal or will be okay
immediately. 
Take the chance! Once you’re at school, it may not be seem
as bad.
Acknowledge the steps you’ve taken and celebrate the
small successes!


Places to go to get further help


Locally
Support for young people – Healthy Minds online information
service which provides information to young people about well-
being and has details about services that could support and help
such as:


Kooth.com is a free, safe and anonymous online support for
young people.



https://www.healthyminds.services/support/young-people

https://www.healthyminds.services/services/kooth-40





Guide Line is a confidential telephone and online support service
which offers mental health advice.


Nationally 
Childline comforts, advises and protects children 24 hours a day
and offers free confidential counselling. Phone 0800 1111 (24
hours).


YoungMinds is the UK’s leading charity championing the wellbeing
and mental health of young people. 


The Mix provides information, support and listening for people
under 25. Phone 0808 808 4994 (24 hours).


This leaflet has been adapted from a leaflet originally written by the West Sussex
Educational Psychology Service, who kindly gave Bradford Educational Psychology


Team permission to adapt it to fit the needs of our local authority.


 The wording in this publication can be made available in other formats such as
large print. Please call: 01274 439444.



https://www.healthyminds.services/services/guide-line-109

http://www.childline.org/

http://www.youngminds.org.uk/

http://www.themix.org.uk/
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Evidence and experience demonstrate that anxiety levels in autistic children and young people 

can be reduced by adopting good practice approaches that are individualised to the child’s specific 

needs including: visual supports, structure, managing change and generally increasing the 

certainty of the school day. 



Schools can seeks support from the Educational Psychology Team or SCIL Team, in relation to whole school and individualised provision.



Strategies for Autistic Young People and should include all adults working with a child being made aware of the affect their communication style can have.



All adults working with the child:



· Use child’s name before delivering any instructions so that they cue into you speaking to them and recognise the instructions applies to them. 

· Allow additional time for the child to process verbal information and instructions (at least 10 seconds) and avoid repeating verbally within this time.

· If repetition of the information/instruction is necessary use exactly the same wording as initially used.

· Use explicit, concise language when addressing the child as this is likely to enable them to process the information correctly

·  Use short simple instructions. Give them in order that they are to be completed. Check for understanding. Ask the child to repeat them back to you



Steps to Support Reducing Anxiety



Step One: Awareness and Understanding of Autism



Ensure that all adults working with the child understand autism, communicate appropriately 

implement general autism ‘good practice’ strategies e.g., the child uses and is engaged with a 

visual timetable, relevant visual supports, calm space – (refer to Bradford’s Matrix of Need)

Ensure too, that peers have an age-appropriate understanding of difference and neurodiversity 

and how to offer effective peer support to their classmates.



Useful resources for schools include:

· Learning About Neurodiversity in Schools (LEANS) resources produced by University of Edinburgh

· Belonging in School resources produced by University of Cambridge

· Anxiety-in-Autism-Guide-021219.pdf (city.ac.uk)





Step Two: Assess

Key to the effectiveness of any intervention is having a sound understanding of the child’s 

strengths and support needs, including those related to their autism. Consider using tools such 

as:

• Pupil Progression tool - Autism Education Trust (AET 2017): 

• Autism from Diagnostic Pathway to Intervention by Kate Ripley, 2015

• One Page profile templates from Helen Sanderson and Resources (sheffkids.co.uk)



Step Three: Plan and Implement

Plan and implement individualised, strategies to utilise the strengths and support the needs 

identified in step two. These may include those identified for children in previous chapters of the 

guidance or more specific strategies such as those included in the resources section.





Step Four: Review 

Review the impact of the interventions using the Pupil Progression Tool (AET) or similar. It may 

be that, despite the good practice and interventions, the child’s anxiety continues to increase 

placing them at risk of EBSA and additional interventions will need to be implemented.

Please note that the advice in previous chapters regarding Action Planning are also relevant here 

and should be followed.



If there are indications that the child is at risk of EBSA it will be important to build up a clear 

picture of exactly what elements of attending school are increasing their anxiety in order that best 

endeavours can be made to alleviate the anxiety. Tools from the Early Identification and Assessment toolkit should be used, in particular, the ‘School Mapping’ activity 



Schools should also consider incorporating supports based on modified cognitive behaviour 

therapy (CBT). CBT is based on the notion that our thoughts mediate our emotional and 

behavioural response, implying that it is not external events such as people or situations that 

cause our responses, but rather our thoughts about those events. NICE (2013) recommend that 

CBT is considered for autistic children and young people with anxiety who have the verbal and 

cognitive ability to engage and there is emerging and growing evidence that CBT could reduce 

anxiety in these children. 



Schools could consider using resources such as:



· The Homunculi Approach to Social and Emotional Wellbeing: A Flexible CBT Programme for Young People on the Autism Spectrum or with Emotional and Behavioural Difficulties by Anne Greig

· Starving the Anxiety Gremlin by Kate Collins-Donnelly



It may also be appropriate to seek specialist, outside agency support such as from the The Education based Emotional Wellbeing practitioners (EEWP) Team or The Mental Health Support Team (MHST)






