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Baseline Assessment 
 

This assessment is available for schools to use with students who are either on 
the SEN register or with whom there are concerns about progress e.g. children 
who do not start school at Level 4 or those who are not on track to achieve yearly 
targets. If used at school entry it should help identify any gaps in learning which 
will make it difficult for a student to access the curriculum.  
 
It gives information about basic skills for accessing the curriculum and in time will 
be part of a “Toolkit” for schools to use as a way to establish the level of a 
student’s basic skills and what to do to move them forward. The earlier that 
interventions are put in place the more likely it will be that students are on track to 
achieve success at the end of their schooling. 
 
It does not replace an in depth assessment by a member of the C & L Team but 
is the first part of a pathway to such an assessment if it is deemed necessary.  
 
It is important that the student’s work is independent and each assessment is 
done as part of this test.  
 
Knowledge of the student’s skills should not be assumed from any other 
assessments. 
 
A member of the SEN department is the most appropriate person to 
undertake this assessment and whilst it is carried out close attention should be 
paid to the behaviours of the student, any methods they apply and what their 
response time is.  
 
Please ring the service if you need any help with this assessment, we will always 
be glad to offer advice if you need it. Our telephone number is 01274 385833 
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Student Information 
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Year  __    
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Present levels    

 
 
 

 
  

Recent Test? 

Sight Y/N Hearing Y/N 

Attendance 
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Please take the time to read all of the sections before starting to collect information about 

a student. They have been designed to take you through the process of identifying the 

needs of anyone who is not making the progress you would expect in class. 

 

The assessments should help you understand the nature of any difficulty and also 

whether these difficulties are the result of gaps in their learning, which need to be filled, or 

whether they are the result of some form of learning difficulty. 

 

As a team we are there to support you in this process. We can help you in carrying out the 

assessments and also with the interpretation of the results. With experience you will be 

able to identify the needs of students and be able to choose and set up appropriate 

interventions. 

 

Any student not making appropriate progress is likely to need some combination of 

interventions to develop particular skills together with good classroom differentiation to 

ensure that they can follow and benefit from what is happening in class. 

 

These materials are designed to help with this process. Once you have carried out the 

assessments and observations please discuss them with the SENCo and all relevant staff. 

It may be appropriate to involve your Cognition and Learning link Teacher.  
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Rationale for noting reading and writing behaviours 
 

It is very important for teachers/parents and support staff to note and understand student’s 

behaviours when reading and writing. 

 

Often staff and parents are familiar with a student’s odd quirks and 

behaviours when they are reading or writing.  The behaviours, 

whilst initially registered, are then largely ignored and people 

assume that the patterns of behaviour are just part of that 

student’s personality.  As a consequence the behaviours are 

considered irrelevant. 

 

It is important that these behaviours are documented and are seen 

as a powerful indicator of a possible learning difficulty or a reason 

for poor progress.  Poor progress may not just be because there is 

an underlying learning difficulty.  Progress can be slow if there is a 

developmental lag or if the teacher is pitching lesson input at too high a level.  If this is the 

case there will be a direct correlation between poor progress and quirky, restless 

behaviours.  It is therefore of paramount importance to identify the behaviours early. 
 

Learning behaviours may indicate the following: 

 

 A developmental gap 

 General learning difficulties 

 A visual processing difficulty (such as a Meares 

Irlen type of difficulty) 

 Dyslexic types of difficulty 

 Language difficulties 

 Behavioural difficulties and they may indicate 

specific difficulties such as ADHD or ADD 
 

In order to make a note of these difficulties the teacher/ 

parent/TA needs to spend time sitting opposite the student 

and watching how they read or write.  The observer MUST 

sit OPPOSITE the student and NOT alongside them.  

Sitting alongside the student will obscure the observer’s 

view.  It might be more cosy and friendly to sit alongside 

but it will not allow the observer to see the behaviours 

accurately. 
 

The observations need to done over a few days.  You 

want to make sure that any behaviours noted are not 

transient but have a persistent pattern to them. 

 
The SEN team will follow this checklist with the C & L baseline assessment.  The outcome 

should then be discussed with relevant staff including SENCo/Head of Year/Form 

Tutor/subject teachers and steps should be taken to help the student.  If appropriate, 

advice can be sought from the schools specialist link teacher. 
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This checklist may indicate a specific visual perceptual difficulty and 

further assessment can be requested from the C & L team or 

schools can contact local practitioners in the area.  If this is 

suspected schools need to ensure that the student has an eye test 

before proceeding with any further assessment either from the C & 

L team or a local practitioner specialising in this type of difficulty.  

For further information on this you can contact your schools 

specialist link teacher. 

 

Where possible observe the student and limit questioning them.  

Direct questions can be asked once a persistent pattern of 

difficulties have been observed.  Rely on good judgement.  There is 

an element of subjectivity with this checklist so share your results and ask for advice if you 

feel unsure. 
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Checklist for reading and writing behaviours  
 

This can be used by parents at home or staff in school.  When observing the student 

please sit opposite them as they read or write.  Fill this in over a number of sessions.   

 

Type of reading difficulty often seldom never 

Does the student lose their place when reading?     

Do they mis - read words?    

Do they skip words?    

Do they skip lines?    

Do they skip parts of a sentence?    

Do they repeat a line?    

Do they insert words?    

Is reading slow and choppy?    

Are letters or words reversed when writing?    

Do they have problems understanding what has been read?    

Do they prefer reading in dim light?    

Are they restless?    

Do they fidget?    

Do words look blurry?    

Do words move, wobble or shake?    

Do they use their head to track?    

Do they use their finger to track?    

Do they tilt the book when reading?    

Do they dislike reading aloud?    

Are there any other difficulties to do with text?    

    

Any other observations or information? 

 

 

 

 

 

 

 

 



 
 
 
 

                     9 

 

 

 

  

 

 

 
 
 
 

 
 
 

 
 
 
 
 
 
  



 
 
 
 

                     10 

LDTeam Literacy Baseline Assessment-  Summary Sheet 
 

We have attached assessment materials which can be used to collect 

the information requested below. It is important that we are looking at 

what the student can do without support. Please provide as much 

information on the recording sheets that you can such as how they 

approached the tasks, whether they were slow to recall the information 

or confident. Keep the recording sheets as they should contain very 

useful information. 

 

We are happy to provide support with the assessments as well as interpreting the most 

appropriate next steps for the student based on the collected information. Please get in 

touch with your Cognition and Learning  Link Teacher. 

  
 
Student’s Name/DoB School 

  

Question Answer  

Can the student write their full name independently?  

 
Upper Case Lower Case 

 How many initial sounds can they read fluently? 
  

How many letter names can they recall fluently? 
  

How many graphemes can they write? 
  

Can they fluently read cvc words, e.g. can? 
 

Can they fluently read ccvc words, e.g. stop? 
 

Can they fluently read cvcc words, e.g. cost? 
 

Can they fluently read words containing vowel 

digraphs? 
 

Can they fluently read polysyllabic words? 
 

How many of the first 50 high frequency words can 
they read on sight? 

 

How many of the second 50 high frequency words can 
they read on sight? 

 

How many high frequency words can they write? 
 

 
 

Students reading age. Salford.  
 

 

 Students spelling age. Vernon. 
 

 

  

Please attach all copies of the above written assessments. 
 
Please attach a copy of a recent typical piece of unaided writing.
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Letter Recognition and Phonic Skills 

 
It is important that students are able to fluently recognise 

and recall sounds when they see a letter. They then need 

to be able to combine the sounds to make words for 

reading.   

 

When testing note any lack of fluency on the record 

sheets e.g. record very slow recall of sounds, the need 

to sound out every letter individually. 

 

 

By recording as much detail as possible on the record 

sheet it will help us to pinpoint the next step for each 

student. Record information such as ‘slow’, ‘hesitant’ and 

record exactly what they say e.g. c – a - t  or simply tick the word if they have read the 

word fluently. 

 

With 4 letter words again look at fluency and record what they say. 

If they read the word without hesitation just tick it. If they break it 

into sounds write down the sounds as they say them e.g. for glad -  

‘g’ – ‘l’ – ‘a’ – ‘d’ ,   or  ‘gl’ – ‘a’ – ‘d’  or  ‘gl’ – ‘ad’.  How they are 

decoding words will give important information about the next 

steps for them towards blending fluency. It is important to check 

that they know how to break polysyllabic words into syllables. This 

skill must be taught and practiced to fluency.  

 

It is important to check students’ fluency and automaticity at 

each stage. We really should not be able to tell whether a 

student is breaking down a word and putting it back together 

again or simply that they know the word as a sight word. To 

be a good confident reader a student needs to be able to 

read fluently otherwise their enjoyment and comprehension 

will be affected. 
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Assessment cards – photocopy on to card and cut into sections. Record the results on the 
phonic record sheet. Stop the assessment when appropriate for each student. You are 
identifying gaps in their knowledge which will become the focus for your intervention. 

 

f i l r t v 

h j p k e b 

s d o w x m 

q z y n g u 

c a sh ch th qu 
 

 

F I L R T V 

H J P K E B 

S D O W X M 

Q Z Y N G U 

C A     
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can sit pen hot 

drip glad flit smell 

clip press stick twin 

milk rang sent cost 

 

 

teeth pole paw mate 

slime roam train boot 

boil pause might down 

pillow stew flower ready 
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running biggest flicking 

dropped empty scrubbed 

ankle try crushed 

 

position disaster invention 

admission remainder exactly 

collision determined fabulous 
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Letter Recognition & Phonic Record Sheet 
   

Name Age Date 
 

f i l r t v h j p k e b s d o 

               

w x m q z y n g u c a ch th qu sh 

               
 

F I L R T V H J P K E B S D O 

               

W X M Q Z Y N G U C A Record both sound and 

           letter name knowledge 

 

 

can 
   

drip 
   

clip 
   

milk 
 

 

sit 
   

glad 
   

press 
   

rang 
 

 

pen 
   

flit 
   

stick 
   

send 
 

 

hot 
   

smell 
   

twin 
   

cost 
 

  

teeth  pole  paw  mate  

slime  roam  train  boot  

boil  pause  might  down  

pillow  stew  flower  ready  

 

running  biggest  flicking  

dropped  empty  scrubbed  

ankle  try  crushed  

 

position  disaster  invention  

admission  remainder  exactly  

collision  determined  fabulous  

 
Include as much detail as possible about fluency and how the words are being 
decoded e.g.  is the student saying g-l-a-d or gl-ad.  
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Sight Vocabulary 

 
This assessment is looking to see if the student can 

recognise a series of common words on sight. Many 

of them are phonetically regular so it is important to 

note whether the student is using their phonic skills by 

breaking words into sounds rather than knowing the 

words on sight as a unit. 

 

Many students with poor auditory skills may be better 

with a visual approach to reading. It is important to note which skills they are using. 

 

Record which words a student knows on sight and which ones they have broken down 

into individual letters.  Tick  √  the word if the student is able to say the word without 

needing to break it up. Use a cross X if they cannot read the word at all and d if they 

needed to decode – noting how they broke the word up. 

 

Also note their speed of recall and confidence. 
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Photocopy on to card for student to read. 
 

High Frequency Words Set 1 (Letters & Sounds) 
 

the and a 

to said in 

he I of 

it was you 

they on she 

is for at 

his but that 

with all we 

can are up 

had my her 

what there out 

this have went 

be like some 

so not then 

were go little 

as no mum 

one them  
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High Frequency Words Set 1 – recording sheet 

 

Annotate to show which ones are known by sight and which have been decoded. 
 

the and a 

to said in 

he I of 

it was you 

they on she 

is for at 

his but that 

with all we 

can are up 

had my her 

what there out 

this have went 

be like some 

so not then 

were go little 

as no mum 

one them  
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 Photocopy on to card for student to read. 
 

 
High Frequency Words Set 2 (Letters & Sounds) 

 

do me down 

dad big when 

it’s see looked 

very look don’t 

come will into 

back from children 

him Mr get 

just now came 

oh about got 

their people your 

put could house 

old too by 

day made time 

I’m if help 

Mrs called here 

off asked saw 

make an  
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High Frequency Words Set 2 – recording sheet 

 

Annotate to show which ones are known by sight and which have been decoded. 
 

do me down 

dad big when 

it’s see looked 

very look don’t 

come will into 

back from children 

him Mr get 

just now came 

oh about got 

their people your 

put could house 

old too by 

day made time 

I’m if help 

Mrs called here 

off asked saw 

make an  
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C & L Team Numeracy Baseline Assessment 
 
 
If you are concerned about a student’s numeracy skills please complete the record sheet 
on the next page using numbers appropriate for them. It is important that we are looking at 
what the child can do without support. The emphasis here is on how well they understand 
the mathematical concepts rather on their ability to carry out mental calculations which 
may relate to working memory difficulties. It is important to distinguish between the two.  
 

Note what methods they use when doing calculations. Try 
not to prompt them to work in a particular way. 
Encourage them to show their workings and to talk 
through how they arrived at their answer. Hopefully this 
will help us to understand any errors. Keep a copy of their 
work. 
 
Please provide as much information on any recording 
sheets that you use such as how they approached the 
tasks, whether they were slow to recall the information or 
confident. Note any pattern of errors in their work e.g. 
when crossing the tens. 
 
We are happy to provide support with the assessments 
as well as interpreting the most appropriate next steps for 
the child based on the collected information. Please get in 
touch with your Cognition and Learning  Link Teacher.  
 
 

The more information we have the easier it will be to 
pinpoint underlying difficulties and gaps. Please note 
any pattern of errors when assessing the student. 
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Student Name/DOB School: 

  

  

Count  in 2’s, 5’s and 10’s to at least 100?  

Count reliably at least 20 everyday objects and make sets accurately?  

Count on and back in ones and tens from any small number?  

Count on and back in 1’s or 10’s from any 2-digit number?  

Count in 10’s from and back to zero?  

Count on and back in 10’s, starting from any 2-digit number?  

Count on and back in 100’s, starting from any 2-digit number?  

Count on and back in 10’s or 100’s, starting from any 3 digit number?  

  

Use language such as ‘more’ or ‘less’, ‘greater’ or ‘smaller’ to compare two numbers?  

Can recall number bonds to 10/20?  

Can recall doubles to 10/20?  

Know and use halving as the inverse of doubling?  

Say a number that is 1 or 10 more or less than a given number to 100?  

Say a number that is 1 or 10 or 100 more or less than a given number to 1000?  

  

Read, write and order numbers to at least 100. Know what each digit represents (including 0 
as a place holder? 

 

Read, write and order numbers to at least 1000. Know what each digit represents (including 
0 as a place holder? 

 

Use decimal notation?  

Explain what each digit represents in decimals with up to 2 decimal places?  

  

Partition whole numbers into thousands, hundreds, tens and ones?  

Partition whole numbers and decimals (to 2 decimal places)?  

Round whole numbers and decimals (to 2 decimal places)?  

  

Understand the operation of addition & and associated vocabulary and its relationship to 
subtraction? 

 

Understand the operation of subtraction & and associated vocabulary and its relationship to 
addition? 

 

Know by heart some addition and subtraction facts?  

Use written methods to add whole numbers?  

Use written methods to subtract whole numbers?  

Use written methods to add decimals with up to two places?  

Use written methods to subtract decimals with up to two places?  

  

Understand the operation of multiplication and the associated vocabulary and its relationship 
to addition and division? 

 

Understand the operation of division and the associated vocabulary and its relationship to 
subtraction and multiplication? 

 

Know by heart some multiplication facts?  

Derive the corresponding division facts?  

Can use written methods to multiply whole numbers?  

Can use written methods to carry out division?  

Can use the relationship between multiplication and addition or multiplication and division?  

  

Can recognise and extend number sequences?  

Can solve one step and two step problems involving whole numbers and all four operations?  

  

Use fractional notation and recognise the equivalence between them?  

Can find fractions of numbers or quantities?   

  

Can use a calculator effectively?  
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These sheets collect very valuable information about a student’s everyday performance in 
school. They will help pinpoint the nature of a student’s underlying difficulties.  
 
It is important to take time to observe the student in different situations over a period of a 
few days. Do not try to do it from memory or from an impression of how they behave. The 
more accurate your observations the better chance we will have of identifying the source 
of the difficulties with learning. We will then be in the best position to make the most 
appropriate modifications in class and choose the right interventions. 
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We are looking at motor skill development because an immaturity in 

the development of a student’s motor skills can have a devastating 

impact on their learning. It affects their ability to process information 

and to make sense of what is going on around them. It can also lead 

to very low self-esteem. 
 

Our changing lifestyles have meant that increasing numbers of 

students are being affected. Many do not get sufficient opportunity to 

practice and refine their developing motor skills. 

 

Through movement students develop purposeful connections 

in their brain which underpin all learning. Any immaturity in 

their motor skills is reflecting an immaturity in the connections 

in their brain. Without intervention to correct the problem they 

are likely to fail in school. 
 

Many students are not ready for the increasingly formal 

learning they are being asked to do. They will find it hard to 

process information and to access the learning on offer in the 

classroom.  Their handwriting is often very poor and they will struggle with any movement 

tasks such as negotiating a busy classroom or taking part in PE, riding a bicycle or 

swimming.  

Through frustration many of these 

students will not be able to cope and for 

some their behaviour will become a 

major issue leading to exclusion from 

school. Social and emotional damage 

can also be done and self-esteem can 

be very poor.  They can be withdrawn 

and poorly behaved in the classroom. 

Unless we deal with the problem many 

students will not be able to reach their 

potential.  

 

The Motor Coordination Profile Sheet will help us to 

develop an awareness of who these students are and 

the extent of the problem. You do not have to enter lots 

of ticks for us to look further at their needs. Any ticks 

should alert us to the possibility of a problem and 

through discussion with parents and a very simple 

screening we should be able to identify those who need 

intervention. We would also recommend a screening of 

all students who are showing behaviour difficulties in 

school. 

Motor Skills 
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Motor Skills  Checklist 
   

Name: ..............................................         Class: ....................     Date: ……………….  
 
Tick any observed difficulties 
 
 

Area  of Development Difficulties Observed 

 
Sensory  
 

 

□  difficulty sitting still 

□  easily distracted 

□  poor self esteem, withdrawn, attention seeking 

□  difficulties copying from the board 

□  difficulties in PE and games 
 

 
Fine Motor 
 

 

□  avoids writing tasks 

□  immature pencil grip and control 

□  work poorly set out   

□  difficulties with speed and style of writing 
   

 
Gross Motor 
 
 
 
 

 

□  poor posture and body awareness 

□  poor ball skills 

□  struggles with team games 

□  tires easily 

□  poor balance -  right/left leg to count of 10 – is one leg better? 

□  do arms twist when walking on sides of feet? 

□  does tongue protrude when walking on sides of feet? 
 

 
Communication & 
Social Skills 
 

 
□  poor eye contact 

□  slow to process information 

□  poor articulation, may stutter 

□  few if any friends – often a loner 

□  limited social skills – may experience bullying 

□  may exhibit extremes of emotions 

□  prefers adult company 
 

 
Independence Skills/ 
Organisation 

 

□  slow to change for PE (may try to avoid it – forgets kit) 

□  forgets books/equipment, dinner money, messages etc. 

□  finds it difficult to select equipment for a task 

□  poor sequencing skills 

□  finds it difficult to plan work 

□  does not complete work in the time available 

□  may be unaware of potential danger in practical subjects 

□  may struggle to manipulate tools and equipment 

□  finds changes of routine difficult 
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Working memory is the ability to hold and manipulate information in the mind over short 

periods of time. Children often have to hold information in mind whilst engaged in an 

activity such as writing a sentence while trying to spell the words. It could also be holding 

a list of instructions in our head while carrying out individual steps in the task.  Mental 

calculations also require us to hold numbers in our head while carrying out the calculation.  

 

Children with small working memory capacities often 

struggle with learning across the curriculum. This is 

because they are unable to hold sufficient information 

in mind to allow them to complete the task or they can 

lose some or all of it. 

 

 

 

A weak working memory can affect a child’s ability to: 

 Follow instructions; 

 Understand long sentences; 

 Follow what is happening in lessons; 

 Follow and write stories; 

 Blend and segment sounds for reading and spelling; 

 Learn and recall number facts; 

 Carry out mental calculations. 

 

We need to identify children with working memory difficulties and make sure that we help 

them to develop strategies to compensate/circumvent their difficulties. We also need to 

adapt our teaching to meet their needs. We need to teach the children in the way they 

learn. The development of good quality first inclusive teaching strategies is vital for these 

children. 

 
  

Working 
Memory 
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Working Memory Checklist                                              
 

 
Name: ..........................................      Yr: ................    Date: ……………….......................... 
 
The following descriptors are indicators of a possible working memory difficulty. Tick one 
box for each statement, to show typical classroom behaviour. 
 

Descriptors Never 
Some- 
times 

Likely 
Very 

Likely 

Puts hand up to answer a question but forgets the 
answer 

    

Reluctant to answer when asked a question     

Finds it hard to remember and follow instructions     

Carries out only a part of the instructions      

Needs instructions repeating regularly     

Will begin an activity but forgets the next step     

Relies on friends to know what to do     

Cannot explain what they are doing during an activity      

Frequently asks for help     

Gives up on activities     

Needs reminding to use memory aids 
 

    

Reading comprehension is poor     

Needs to reread text to answer questions about it     

Writing content is poor     

Recall of number facts is poor     

Mental maths skills are poor     

Spelling skills are stronger than reading     
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Speech, language and communication skills underpin everything we do;  

 learning and thinking,  

 reading and writing,  

 remembering and understanding,  

 expressing how we feel and what we are thinking, 

 interacting with others and building relationships. 
 

If we can’t think it, we can’t say it, we can’t write it! 
 

SLCN is often described as a ‘hidden disability’. Yet in a class of 30, there will be between 

3 and 15 students who have SLCN. 

 

Some types of SLCN are easy to identify, for example those 

difficulties associated with speech or fluency.  
 

Other types of SLCN may be less obvious. 
 

• A difficulty with understanding may appear as inattentiveness 

or passive or disruptive behaviour. 

• A difficulty with expressive language may appear through 

written work with limited vocabulary and immature sentence 

structure. 
 

SLCN is a very broad term that encompasses various types of difficulty.  

Children with SLCN may have some or all of these difficulties: 

 

 Understanding language 

 Processing language; following directions and 

instructions 

 Remembering and recalling vocabulary and 

information 

 Constructing spoken (and written) language 

 Producing speech sounds 

 Processing speech sounds and so linking sounds to 

letters in reading and in spelling 

 Using language appropriately in different social contexts and for different purposes 

 Using language to reason, predict, debate, problem solve and infer meaning 

 

 

 

 

Speech & 
Language 
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Speech and Language Checklist 

 
Name: ..............................................         Class: ...............................     Date: 
……………….  
 
Tick any observed difficulties 
 
 

Area  of Development Difficulties Observed 

 

Speech (clarity and 
fluency) 
 

 

 Difficult to understand 

 Substitutes one sound for another 

 Withdrawn, internalises frustrations 

 Hesitates with certain words and sounds 

 Repeats sounds, words 

 Facial/body grimaces 

 Avoids certain sounds /words or finds alternatives 

 

Expressive language 
(speaking) 
 

 

 Has poor vocabulary compared to peers 

 Uses very general words rather than specific e.g. thing 

 Word finding difficulties due to weak storage of words. Spoken 

language may include gestures, hesitations and ‘um.. er’ 

 Speaking difficulties reflected in written work 

 Minimal contributions to class discussion 

 Misses out word endings, misses out small words in sentences 

 Uses the wrong word for things e.g. microscope for microphone 

 Uses simple sentence structure 

 

Receptive language 
(understanding) 
 

 

 Poor listening skills 

 Poor concentration 

 Slow to process verbal information 

 Difficulty following instructions 

 

Social and functional 
language 

 

 Inappropriate eye contact (too little or too much) 

 Turn taking difficulties 

 Difficulty following social rules of conversation 

 Difficulties understanding non-literal language 

 

 


